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Take the good works home and beyond
and produce a people who are great

Let Uganda grow and shine
Give her the best education right for all

National Curriculum Development Centre
Writing quality curriculum works

National Curriculum Development Centre
Making relevant curriculum works.
We CRITE, Collaboration, Respect, 

Integrity, Timeliness, Equity.
These are CORE values the centre holds
We work to be the centre of excellence

Writing quality curriculum works

UGANDA 
NATIONAL ANTHEM

EAST AFRICAN 
COMMUNITY ANTHEM

Oh Uganda!
May God uphold Thee,

We lay our future in thy hand,
United, free, For liberty,

Together we’ll always stand.

Oh Uganda!
The land of Freedom,

Our love and labor we give,
And with neighbours’ all,

At our Country’s call,
In peace and friendship, we’ll 

live.

Oh Uganda!
The land that Feeds us,

By sun and fertile soil grown,
For our own dear land,

We’ll always stand,
The Pearl of Africa’s Crown.

Ee Mungu twaomba uilinde
Jumuiya Afrika Mashariki

Tuwezeshe kuishi kwa amani
Tutimize na malengo yetu.

Jumuiya Yetu sote tuilinde
Tuwajibike tuimarike

Umoja wetu ni nguzo yetu
Idumu Jumuiya yetu.

Uzalendo pia mshikamano
Viwe msingi wa Umoja wetu
Na tulinde Uhuru na Amani

Mila zetu na desturi zetu.

Viwandani na hata mashambani
Tufanye kazi sote kwa makini

Tujitoe kwa hali na mali
Tuijenge Jumuiya bora.

ANTHEM
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Dear Distinguished Delegates,

It is a great honour to officiate at the opening ceremony of the 2nd International 
Conference on Curriculum Development. To our international guests, I wel-
come you warmly to Uganda, the Pearl of Africa.

Allow me extend my gratitude to the distinguished delegates here present and 
those online, for creating time to attend this Conference. Your participation and 
attendance show the importance you attach to education matters specifically 
to curricula reforms. I am sure that, through platforms, such as this conference, 
there is a lot that we can share to improve the education systems in our re-
spective countries.

This International Conference has brought together educationists and other 
stakeholders in education from different parts of the world, to deliberate on 
innovative curriculum approaches for sustainable education. At this juncture, I 
wish to thank the National Curriculum Development Centre (NCDC) and part-
ners in education who have worked with us to convene this conference. This 
is a timely intervention, considering that many countries are currently devising 
ways of aligning their curricula to the 21st century requirements. 

Distinguished Delegates, there are a number of global challenges which the 
education sector needs to address. These include among others, increased 
globalisation and diversity, interconnected populations, migration, internation-
al competition, climate change, political challenges and rapid technological 
changes. These challenges have continued to threaten the wellbeing of the 
young generation and society as a whole and therefore, they require innova-
tive and creative ways of coming up with relevant solutions. 

There is need to emphasise thinking skills, digital and AI literacy, citizenship 
and ethics, civic understanding, financial and mental health literacy as well 
as human skills such as collaboration, emotional intelligence, adaptability and 
learning how to learn, which cannot easily be automated.

Ladies and gentlemen, the factors affecting curriculum development are nu-
merous. Whereas, these factors may vary from country to country, they are 
similar in nature. It is my hope that at the end of this Conference, participants 
will have improved capacity to translate the international education agendas to 

ACTING MINISTER
MINISTRY OF EDUCATION AND SPORTS

Message from 
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make education more relevant based on the global priorities, aspirations and 
development goals. 

Distinguished delegates, we all know that the goal of education is to bring out 
the best in every child. The curriculum, therefore, is a major avenue through 
which any country can achieve sustainable development. It is also a tool for 
national development, which means that we should design a curriculum that 
equips learners with critical thinking, problem-solving, and entrepreneurial skills 
to enable them to tackle everyday challenges. 

The curriculum is expected to instil values of integrity, responsibility, and re-
spect for diversity. In addition, a curriculum acts as a bridge to global citizen-
ship. We live in an interconnected world where knowledge, technology, and 
ideas transcend borders. Therefore, our learners must be prepared to effective-
ly participate in the global community with confidence. This requires curricula 
that integrate digital literacy, global awareness, and cross-cultural understand-
ing, while preserving our national identity and cultural heritage. 

Our curriculum, instructional materials, and assessment methods must be re-
sponsive to the diverse needs of all learners. By aligning curricula with national 
and international priorities, we empower education systems to become engines 
for progress. Reforms in curriculum should inform reforms in assessment so 
that what is taught and what is assessed measure what a learner can do, not 
just what they can memorize. 

Distinguished delegates, the papers, innovations and ideas expected to be pre-
sented at this Conference, must find their way into our classrooms and policy 
guidelines. I challenge the researchers and experts gathered here to look be-
yond theoretical frameworks and provide practical, evidence-based recommen-
dations that can be implemented in the education system.

It is my hope that the knowledge shared during the conference will shape and 
enable us to nurture the minds that will build the generation of tomorrow. Allow 
me to commend NCDC for this vital platform of regional and international edu-
cational dialogue. Let us use this International Conference to forge strong re-
search-practice partnerships in the area of education to bridge the gap between 
academic insight and classroom reality.

I wish you fruitful deliberations.

FOR GOD AND MY COUNTRY.

Hon. Dr John Chrysestom Muyingo
ACTING MINISTER OF EDUCATION AND SPORTS.
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PERMANENT SECRETARY
Message from 

Dear Distinguished Delegates,

On behalf of the Ministry of Education and Sports, it is a great privilege to welcome 
you all to the 2nd International Conference on Curriculum Development. I thank 
the Hon. Minister of Education and Sports for officiating at the opening of this 
Conference. I thank National Curriculum Development Centre for organising 
and hosting the 2nd International Conference on curriculum development, 
which has brought together key stakeholders in education to engage and 
deliberate on issues concerning   our education system. 

The Ministry of Education and Sports, through the National Development 
Curriculum Centre, is committed to providing quality education at the Pre-
Primary, Primary and Secondary Levels of Education. Our mission is to provide, 
support, guide and promote accessible, equitable and relevant education and 
sports services to all Ugandans for national development. 

As a country, we subscribe to SDG4, The African Union Agenda 2063, the East 
African Community protocols and Vision 2050, among others. The Government 
of Uganda in its National Development Plan IV emphasises enhancing human 
capital development as one of its programmes. Education, is the vehicle 
through which human capital development will be achieved. 

Uganda emphasises inclusive holistic education, ensuring that every learner, 
regardless of background accesses education opportunities, that meet national 
and global standards. As a country, effort towards adaptation of curricula at the 
basic levels of education has been made to ensure that no child is left behind. 

Ladies and gentlemen, in order to enhance human capital development, the 
Government of Uganda has embarked on curricula reforms to match the 
global changes. The reforms started with reforming the Primary Curriculum 
to make it Thematic and Competence Based. The reform proceeded to the 
Lower Secondary Curriculum by making it competence based with emphasis 
on acquisition of demand driven skills. Currently, the reform has begun at the 
Upper Secondary Level.   

The emphasis of the reform at the secondary level is on emerging issues and 
ensuring that the learner is at the centre of the learning experience. In addition, 
the curriculum emphasises acquisition of the generic skills and values. 

MINISTRY OF EDUCATION AND SPORTS
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Uganda is therefore undertaking the education reforms with the purpose of 
producing graduates who have diverse knowledge and skills that will enable 
them utilize the existing natural resources as well as be innovative so as to take 
advantage of the new opportunities that will come with the modern era.

Ladies and gentlemen, this Conference is timely as it provides opportunities 
for engagements relating to designing and implementing improved curricula 
and education strategies that will shape the future of education not only in 
Uganda but globally. It is my hope that the outcomes from this interaction will 
play a crucial role in shaping the education systems of the different countries 
represented here, by fostering innovation, collaboration, and global best 
practices. This Conference will be a platform for exchanging ideas that directly 
inform curriculum reforms and align education with national and global needs. 

FOR GOD AND MY COUNTRY.

Dr Kedrace Turyagyenda
PERMANENT SECRETARY,
MINISTRY OF EDUCATION & SPORTS.
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CHAIRPERSON 
GOVERNING COUNCIL

Message from 

I welcome you all to the 2nd International Conference on Curriculum Development 
organised by National Curriculum Development Centre (NCDC). This conference 
builds upon the success of the inaugural one held in 2023 at Speke Resort and 
Convention Centre, Munyonyo, Kampala City.

Curriculum is central to national development. Curriculum development is not 
simply an education matter; it is fundamental to the society’s social and economic 
transformation. The knowledge, skills, values and attitudes developed through 
education determine the quality of our future workforce, entrepreneurs, innovators 
and leaders. Our curricula must therefore remain relevant to the aspirations of 
Uganda and be responsive to changes taking place globally.

Curriculum conferences such as this play a vital role in the evolving education 
landscape. They provide essential platforms for research, innovation, and 
exchange of ideas. Most importantly, they facilitate networking and knowledge 
sharing, connecting education professionals across the globe. Through these 
engagements, we collaborate to design and implement improved systems and 
strategies that will shape the future of education, not just in Uganda but worldwide.

The National Curriculum Development Centre (NCDC) aligns its mandate with 
Objective Two of the Fourth National Development Plan (NDP IV), which aims to 
“Enhance Human Capital Development along the entire life cycle.” That is why 
the Centre has introduced a number of curriculum reforms in our school system 
in the recent past. Therefore, this conference presents an invaluable opportunity 
to learn from global perspectives which will, in turn, inform our national education 
strategies and contribute to the development of a skilled, productive workforce.

As the NCDC Council, we remain committed to providing strategic oversight 
and institutional support necessary for NCDC to fulfil its national mandate. We 
recognise that curriculum development must be informed by research, evidence, 
stakeholder experiences and Uganda’s development priorities.  An international 
conference of this nature provides a good platform of achieving some of these 
ideals. This conference will generate evidence, practical recommendations, and 
partnerships required to strengthen curriculum development and implementation 
in Uganda. 

On behalf of the NCDC Council, I would like to appreciate the Government of 
Uganda, through the Ministry of Education and Sports, for its continued support to 
curriculum development and reform, and for supporting this Conference. 
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We extend our sincere gratitude to all stakeholders who have supported the 2nd 
International Conference on Curriculum Development. Your contributions are 
invaluable, and we are confident that the 2nd International Conference will be a 
resounding success.

I wish you fruitful deliberations.

FOR GOD AND MY COUNTRY.

Prof. George Ladaah OPENJURU
CHAIRPERSON, NCDC COUNCIL/VICE CHANCELLOR GULU UNIVERSITY.
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THE DIRECTOR
Message from 

Dear Distinguished Delegates, 

It is my pleasure and a great honour to welcome you to the 2nd International 
Conference on Curriculum Development. Welcome to Uganda, the Pearl of Africa. 

First and foremost, allow me to thank the Honourable Minister of Education and 
Sports for accepting to officiate at the opening of the 2nd International Conference 
on Curriculum Development. Your presence is a testament to your commitment to 
shaping Uganda’s future through education.

The theme of this Conference focuses on innovative curriculum approaches for 
sustainable education in a globalized world. As we gather here today, to reflect 
on the innovative curriculum approaches for sustainable education, we should 
take cognisance of the central role played by the curriculum in education and 
in economic development of any country. The curriculum is central to human 
capital development of any country. It is a framework that spells out the kind 
of competencies that must be acquired by learners at the end of the learning 
experience. These competencies form a basis for lifelong learning and readiness 
for the world of work. Our focus therefore, should be on equipping learners with 
productive skills necessary for survival in the 21st century.

In an effort to achieve the above, most nations are shifting towards competency-
based learning. As a country, Uganda is in the middle of reforming its education 
system, among which is the review of curricula across all levels, to make it 
competency based. However, curriculum reviews alone cannot make education 
a success. Success, requires concerted efforts from all stakeholders, who 
include policy makers, teachers, assessors, curriculum designers, parents and 
the community, among others. I believe that together, we can tackle real-world 
education challenges and seek ways of developing competencies that empower 
our learners to survive in today’s dynamic global economy. 

Therefore, as we deliberate on the issues today, we ought to seek ways of ensuring 
that the many good ideas generated during this Conference, are operationalized 
to ensure a future worth living for the next generations. 

Ladies and gentlemen, this Conference has been organized by the National 
Curriculum Development Centre, with support from partners, under the stewardship 
of the Ministry of Education and Sports. Join me to thank our distinguished partners 
for all the support accorded to us.  
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I take this opportunity to thank the Organizing Committee, under the leadership of 
Dr. Richard Irumba, who is the Editor in Chief of the conference proceedings and 
the Chair of the Organizing Committee, for a job well done. 

I thank the participants, for attending this Conference and for preparing papers 
which are going to be the focus of the discussions. I encourage you all to engage 
freely, network, discuss, and finally provide possible and feasible solutions to the 
many challenges that will be raised during the discussions.  

Once again, I welcome you to the 2nd International Conference on curriculum 
development and wish you fruitful deliberations. 

FOR GOD AND MY COUNTRY.

Dr Bernadette Nambi KARUHANGA
DIRECTOR NCDC
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Dear Distinguished Delegates,

I greet you and welcome you to Uganda- “The Pearl of Africa”.  Karibu Sana!

The National Curriculum Development Centre (NCDC) has organised the 2nd 
International Conference on Curriculum Development to build on the achievements 
of the 1st conference held on 26th - 27th April 2023 and to further education 
transformation globally. 

The theme of this conference is “Innovative Curriculum Approaches for Sustainable 
Education in a Globalised World”. The conference has been organised under 
eleven sub-themes, namely;   

a)	 ICT and AI Integration in Education 

b)	 Sustainability and Global Citizenship in Education 

c)	 Interdisciplinary Approaches to Curriculum Development 

d)	 Indigenous Knowledge systems and Localized Curriculum 

e)	 Competency Based Curriculum Development and Implementation 

f)	 TVET Skills Development and Entrepreneurship 

g)	 Climate Change Education, Green Economy and Green jobs 

h)	 Inclusivity in Education

i)	 Teacher Training and Capacity Building 

j)	 Innovations in Instructional Materials Development 

k)	 Early Childhood Care and Education

The conference secretariat received 130 abstracts from more than 11 countries. 
Following a double-blind peer review process, 72 abstracts and 6 posters have 
been published in the Book of Abstracts. All papers underwent an anti-plagiarism 
test as part of quality assurance. The conference is a combination of both physical 
and online presentations.  

The conference will have four key note speeches related to its theme, and a panel 
discussion on the topic “Bridging the Gap Between Education and the World 
of Work: Are Our Curricula Producing Future-Ready Graduates?”. A book of 
conference proceedings will be published on the NCDC website within a month. 

CHAIRPERSON ORGANISING 
COMMITTEE/EDITOR IN CHIEF

Message from 
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Best papers will be published in the NCDC Journal of Curriculum Development, 
Evaluation and Education (JCDEE)

We have organised a conference dinner and a cultural performance scheduled 
for Thursday, 20th August 2026 starting at 7:30pm to which you are all invited. 
The venue is Speke Resort Convention Centre Munyonyo and the dress code 
is a cultural attire of your choice. There will be a post conference tour to the 
Uganda Wildlife Education Centre in Entebbe and the Source of River Nile in Jinja 
scheduled for Saturday, 22nd August 2026 which will be paid for by the delegates.

I would like to thank the members of the editorial board for reviewing the papers 
and the organising committee who worked tirelessly to ensure the success of this 
conference. I would also like to express my utmost gratitude to all the sponsors of 
this conference.   

I wish all the delegates a pleasant stay in Uganda.

FOR GOD AND MY COUNTRY

Dr Richard IRUMBA
Chairperson Organising Committee/Editor in Chief.



2nd International Conference On Curriculum Development
Ministry of Education and Sports

THE REPUBLIC OF UGANDA

11

EDITORIAL BOARD
EDITORIAL BOARD 

S/N NAMES INSTITUTION/ORGANISATION 

1.   Dr Bernadette Nambi 
Karuhanga NCDC, Uganda 

2.  Dr Richard Irumba  NCDC, Uganda 
3.  Dr Pamela Nizeyimana  NCDC, Uganda 
4.  Dr George Willy Kutosi Echoes of Grace, Uganda 
5.  Dr Miiro Farouq Makerere University, Uganda 
6.  Dr Joseph Rwothumio Kyambogo University, Uganda 
7.  Dr John Mary Vianey Mitana   JMERC, Uganda 
8.  Dr Abdul Kisige  NCDC, Uganda 
9.  Dr Getrude Namubiru  NCDC, Uganda 
10.  Dr Elizabeth  Opit  Kyambogo University, Uganda 
11.  Dr Moses Tuhame  NCDC, Uganda 
12.  Dr Peter Kayizi NCDC, Uganda 
13.  Dr Perpetua Arinaitwe NCDC, Uganda 
14.  Dr Stackus Okwaput Kyambogo University, Uganda 
15.  Prof. Godfrey Ejuu  Kyambogo University, Uganda 
16.  Dr Charlotte A Andoh APPIAH Mid Sweden University, Sweden 
17.  Dr Chioma Ohajunwa  Stellenbosch University, South Africa 
18.  Prof. Joanne Banks  University of Dublin, Ireland 
19.  Dr Florence Nampijja-Kirabo  Kabale University, Uganda 

20.  Dr Ovia Kyatuha Mwisaka Uganda National Council for Higher 
Education 

21.  Dr Godfrey G. Bakaira Kyambogo University, Uganda 

22.  Prof. Mauda Kamatenesi 
Mugisha Mamita Foundation, Uganda 

23.  Dr Christine Semambo 
Sempebwa CLEAN Uganda 

24.  Prof. Esther Clare University of Melbourne, Australia 
25.  Dr Denis Katusiime University of Kisubi, Uganda 

26.  Dr Mauro Giacomazzi Global Education Specialist 
AVSI Foundation 

27.  Prof. Moureen Porter  University of Pittsburg, USA 

28.  Dr Edith Namutebi Mountains of the Moon University, 
Uganda 

29.  Prof. Proscovia Namubiru Uganda National Institute for 
Teacher Education 
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ORGANISING COMMITTEE
CONFERENCE ORGANISING COMMITTEE 

S/N NAME INSTITUTION 

1.  Dr Richard Irumba  NCDC, Chairperson 
2.  Dr Grace K. Baguma NCDC  
3.  Dr Bernadette Karuhanga NCDC 
4.  Dr Farooq Miiro Makerere University, Uganda 
5.  Dr Getrude Namubiru NCDC 
6.  Dr John Mary Vianney Mitana RELI 
7.  Dr Joseph Rwothumio Kyambogo University, Uganda 

8.  Dr Levi Kabagambe Bategeka Uganda National Institute for Teacher 
Education 

9.  Mr Ahamadah Wakhweya  NCDC 
10.  Mr Anthony Rwebanda Ministry of Education and Sports, Uganda 
11.  Dr Moses Tuhame NCDC 
12.  Mr Taddeo Bwambale NCDC 
13.  Ms Irene Nakayenga NCDC 
14.  Dr Pamela Nizeyimana NCDC 
15.  Mr James Turyatemba  Uganda National Examinations Board 

16.  Dr Ovia Kyatuha Uganda National Council for Higher 
Education 

17.  Mr Nicholas Busobozi NCDC 
18.  Mr Myers Mumanyire  NCDC 
19.  Dr Patrice Ssembirige NCDC 
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Prof. Benson Banda, PhD
Director Of Global Assessment Products And Services, 
AQA Global Assessment Services

BIOGRAPHY 

Prof. Benson Banda holds a B.Sc.Ed-University of Zambia, a M.A-Hiroshima University, Japan, 
and PhD Education Management and Administration. He is Director of the National Science 
Centre, Ministry of Education, Zambia; Professor of STEM Education at Robert Gideon 
University; and President of SMASE-Africa. He has published widely and presented papers 
at international conferences in Japan, Germany, Italy, the United Kingdom and Africa in the 
areas of STEM education, curriculum development, and teacher professional development. 

He is a pioneer and implementer of STEM Education Knowledge Co-Creation in Africa and 
Chief Editor of several education journals and is a JICA President's Award laureate. Prof 
Banda will deliver a key note address during the 2nd international conference on "Curriculum 
Design and Development: An Innovation for Sustainable Development” we believe his 
insights and perspectives will greatly enrich the conversation and inspire the participants

KEYNOTE SPEAKERS

Tony Devine, Ed.D. 

BIOGRAPHY 

Dr. Tony Devine is Vice President of Education at the Global Peace Foundation, where he 
leads education transformation across the Global South. Working in partnership with Ministries 
of Education, Universities, and multilateral agencies in Kenya, the Philippines, Uganda, 
India, Paraguay, and beyond, he aligns curricula with character formation, competency, 
and workforce readiness. He is the author of the Blueprint for Transforming Education, a 
strategic framework now shaping national and school-level reform in numerous countries, 
and the architect of flagship programs including the Character and Creativity Initiative, Leap 
Hubs, and Great Places to School.  Dr Tonny will deliver a key note address during the 
2nd international conference on “Transforming Education blue Print: Enabling Human 
Growth and Boundless Abundance” we believe his insights and perspectives would greatly 
enrich the conversation and inspire the participants

Vice President, Education — Global Peace Foundation 
Seattle Metro Area   

KEYNOTE SPEAKER
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Dr Anna Greene
Director Of Global Assessment Products And Services, 
AQA Global Assessment Services

KEYNOTE SPEAKER

Anna Greene is the AQA Director of Global Assessment Products and Services, is a 
collaborative and influential leader experienced in devising, developing, and delivering 
high-quality education products and services to esteemed international clients/partners. 
Her key areas of expertise are curriculum development and implementation, curriculum 
and assessment alignment, teacher development, learning and training materials design, 
assessment development and delivery, delivery of baseline studies, monitoring and evaluating 
educational initiatives, formative assessment and implementing standard assessment 
products and technology. She led a high-profile World Bank Education Modernisation Project 
revising two of Kazakhstan’s national examinations, led a successful landmark programme, 
transforming English language teaching, learning and assessment nationwide in Malaysia, 
led on the technical sign off of deliverables across all the K-12 curriculum, teacher training, 
learning material and monitoring and evaluation deliverables. Anna is a qualified MSP 
practitioner and experienced conference presenter. In this conference, Anna will deliver a 
key note address on “Assessment innovation in Curriculum Reform: the role of ICT and 
Artificial Intelligence to support curriculum and assessment delivery” 

BIOGRAPHY 

Dr Mary Goretti Nakabugo
Executive Director & Board Secretary

BIOGRAPHY 

Mary Goretti Nakabugo is Executive Director of Uwezo Uganda and chairs the RELI Africa 
Board where she also co-leads its Action for Life Skills and Values in East Africa (ALiVE) 
programme. She also chairs the PAL Network Technical Advisory Group and is the outgoing 
African representative on the UNESCO Global Education Monitoring Report Advisory Board. 
She has held academic positions in Uganda, South Africa, Ireland and Japan and chaired 
governing councils at Kyambogo and Muteesa I Royal Universities. 

A Fellow and former Vice-President of the Uganda National Academy of Sciences (UNAS), 
she holds a PhD in Education from the University of Cape Town. Dr Nakabugo will deliver 
a key note address on the “Curriculum Implementation and Learning Outcomes: The 
Backwash Effects of the Primary Leaving Examination in Uganda”. We believe her 
insights and perspectives would greatly enrich the conversation and inspire the participants. 
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Dr Syafiq Mat Noor is a Lecturer in Climate Change Education in 
the School of Education at the University of Leeds. His research 
and scholarship focus on climate change education, particularly 
Education for Sustainable Development, local, traditional and 

indigenous knowledge, curriculum development, and participatory 
action research. He pioneered Voices of the Rainforest, a research 

programme that works with indigenous communities in Malaysia to co-
create a climate change curriculum grounded in traditional ecological knowledge. 
He will discuss the kynote address titled: “Curriculum Design and Development: An 
Innovation for Sustainable Development”. We believe that his discussion will enlighten 
further and interest participants.

Dr Syafiq Mat Noor

Prof. Proscovia Namubiru Ssentamu
Proscovia Namubiru Ssentamu is a Professor of Education and the 
Deputy Vice Chancellor for Academic Affairs at the Uganda National 
Institute for Teacher Education (UNITE). A core member of the UNITE 
Task Force since 2019. With over 30 years of experience, Proscovia 
is a scholar, teacher educator, researcher, and consultant with 

expertise in curriculum design, teacher education and development, 
quality assurance, teaching, learning, and assessment. She has 

supported numerous universities and training institutions across Uganda 
and internationally to strengthen academic standards and institutional performance. 
Before joining UNITE, she served as Head of the Quality Assurance Department at the 
Uganda Management Institute, where she established and led the department from 2010. 
She will discuss the keynote address titled: “Curriculum Implementation and Learning 
Outcomes: The Backwash Effects of the Primary Leaving Examination in Uganda”. 
We believe that the discussion will enlighten further and interest the participants.

Dr Hamis Mugendawala is a Senior Manager, Population and Social 
Development Planning at the National Planning Authority. He s 
responsible for coordinating research and publishing study findings 
on key economic and social policy issues and options. He is also 
responsible for reviewing and making recommendations on high-
priority development issues and needs of the country, as well as 

ensuring public participation in the economic and social policy debates. 
He is also responsible for ensuring availability of adequate data / 

information for formulation of relevant related policies. He will discuss a keynote 
address titled: “Transforming Education Blueprint: Enabling Human Flourishing and 
Boundless Abundance”. We believe that his discussion will enlighten further and interest 
the participants.

Dr Hamis Mugendawala

DISCUSSANTS
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Discussant

Dr Godfrey Mayende is a Lecturer, Head of the Department of 
Open and Distance Learning, and Deputy Director of the Institute 
of Open, Distance and eLearning at Makerere University. He has 
over 25 years of experience in teaching, learning design and digital 
education. During the COVID-19 pandemic, he provided leadership in 

implementing Makerere University’s first online examinations. He holds 
a PhD in Information and Communication Technology, specialising in 

online learning, from the University of Agder, Norway. He plays a central 
role in advancing the implementation of Competence-Based Education and the responsible 
integration of artificial intelligence into teaching and learning at Makerere University. He 
has authored and reviewed publications in open, distance, and eLearning, and consults 
in instructional design, curriculum review, educational multimedia, and online assessment. 
His research interests include online learning environments, learning design, eLearning 
innovation and technology-enabled assessment. He will discuss the keynote address 
titled: “Assessment Innovation in Curriculum Reform: The Role of ICT and Artificial 
Intelligence” we believe that his discussion will enlighten and interest participants.

Dr Godfrey Mayende

Supporting Quality Curriculum Implementation in Uganda
Luigi Giussani Foundation (LGF) works alongside schools, teachers, higher education
institutions, and education stakeholders to strengthen teaching and learning through
research, professional development, and evidence-informed practice.

To know more about us, visit www.lgfug.org

Partnering to ensure every learner experiences meaningful, relevant, and transformative education

Sentamu Jagenda Road 828 – 829, Luzira, Kampala, Uganda  |       info@lgfug.org

LGIHE PROGRAMMES

Our work contributes to:
Teacher professional learning and collaboration
Competency-Based Curriculum implementation
Research that informs education policy and practice

Through Luigi Giussani Institute of Higher Education (LGIHE), we also strengthen the capacity
of educators to respond to emerging curriculum and learning needs.

Certificate in Child Care | Certificate in Early Childhood Care and Education
Diploma in Education Pre-Primary | Diploma in Education Primary
Bachelor of Pre-Primary Education |Bachelor of Education Primary | Bachelor of Arts in
Education
Postgraduate Diploma in Education | Postgraduate Diploma in Educational Leadership
and Management www.kimanya.org

Uwezo Uganda is an independent not-for-profit organisation 
dedicated to improving children’s learning outcomes in Uganda. Our 
vision is a society in which every child is learning and realising their full 
potential. Through citizen-led assessments of foundational literacy, 
numeracy and life skills and values, combined with rigorous research 
and evidence-based engagement with stakeholders, we generate 
actionable insights that inform improvements in policy and practice. 
By collaborating with communities, government, civil society and 
other partners, we work to ensure that this evidence drives lasting 
change so that every child has access to quality education and the 
opportunity to succeed.

www. uwezouganda.org

Second International conference on Curriculum Development 20th -21st August 2026

CONGRATULATIONS TO NCDC
UNICEF congratulates the National Curriculum Development Centre (NCDC) on convening 
the 2nd International Conference on Curriculum Development and for its leadership in 
fostering dialogue on innovative approaches to education. We look forward to the 
exchange of ideas and partnerships that will help advance inclusive, equitable, and quality 
learning for all children and young people. UNICEF remains committed to supporting 
education systems that equip learners with the knowledge, skills, and competencies 
needed to thrive in the 21st century and beyond.

“Every child learning, every child thriving.”
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National Curriculum Development Centre (NCDC) is a corporate 
autonomous statutory institution under the Ministry of Education and 
Sports (MoES) responsible for the development of educational curricula 
for pre-primary, primary, secondary in Uganda.

Core ValuesOur Mission

C - Collaboration
R - Respect
I -   Integrity
T - Timeliness
E - Equity

To develop quality, equitable 
curricula and instructional 
materials to meet societal 
needs through research, 
innovation and stakeholder 
involvement

Plot M838, Kyambogo.
P.O.Box 7002 Kampala, Uganda
+256-393-112-088
www.ncdc.go.ug

Our Vision

A centre of excellence in 
curriculum development
that is internationally 
recognised

SERVICES OFFERED BY NCDC

Printing & Publication
Education Consultancy
Workshops & Training
Science & Technology Equipment Production.
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Some of the Instructional Materials by NCDCSome of the Instructional Materials Produced by NCDC
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CONFERENCE PROGRAMME 
 

 

 

 
 

 
(THURSDAY 20TH TO FRIDAY 21ST AUGUST 2026) 

 
 

THEME 

INNOVATIVE CURRICULUM APPROACHES FOR 
SUSTAINABLE EDUCATION IN A GLOBALIZED 

WORLD 
 

 
VENUE 

SPEKE RESORT CONVENTION CENTRE, MUNYONYO, 
UGANDA 
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PRE-CONFERENCE EVENTS TUESDAY, 18TH AUGUST 2026: 
School Debate/Guest Presentation; NCDC & School Exhibitions. 

Venue is NCDC Gardens, Kyambogo Hill, Kampala City. 

 
DAY 1 

THURSDAY, 20TH AUGUST 2026 

Venue Speke Ball Room 
7:30 – 8:00 REGISTRATION OF PARTICIPANTS 

7:30 – 8:00 ENTERTAINMENT: OPENING EXTRAVAGANZA  
(Clever Origin Primary School)  

 

SESSION ONE 

OPENING PLENARY 

Session Chairperson:  Mr. James Turyatemba,  
Uganda National Examinations Board (UNEB)  

8:00 – 8:05 Prayer  

8:05 – 8:15 Conference Overview: Chairperson Organising Committee/Editor in 
Chief – Dr Richard Irumba  

8:15 – 8:25 Welcome Remarks: Director, National Curriculum Development 
Centre (Uganda) - Dr. Bernadette Nambi Karuhanga 

8:25 – 9:25 

KEYNOTE ADDRESS 1: Curriculum Design and Development: An 
Innovation for Sustainable Development 
Presenter: Prof. Benson Banda, Director, National Science Centre | 
Zambia 
President, SMASE-Africa 
Discussant:  Dr. Syafiq Mat Noor, University of Leeds, United 
Kingdom 
Plenary Discussion 
Plenary Discussion 
Venue: Speke Ball Room  

9:25 – 9:40 UNICEF: Remarks and Presentation by the Country Representative. 

9:40 –10:10 HEALTH BREAK 
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SESSION TWO: PLENARY 

KEYNOTE ADDRESS  2 

 Session Chairperson: Dr John Mary Vianney Mitana, JM Education and Research 
Centre 

10:10 –11:10 KEYNOTE ADDRESS 2: Transforming Education Blue Print: 
Enabling Human Growth and Boundless Abundance 
 
 
Presenter: Dr. Tonny Devine, Vice President, Education, Global 
Peace Foundation  
 
Discussant: Dr. Hamis Mugendawala, Manager Research and 
Innovation National Planning Authority 
 
Plenary Discussion 
 
Venue:  Speke Ball Room 

 

SESSION THREE 
OFFICIAL OPENING: Session Chairperson Dr. Denis K. Mugimba, Spokesperson 

Ministry of Education & Sports, Uganda                 

11:10 – 11:20 Arrival of the Guest of Honour and Anthems 

11:20 – 11:30 Theme Song led by St. Aloysius Girls SSS, Masaka 

11:30 – 11:40 Remarks: Chairperson, NCDC Council 
Prof. George Ladaah Openjuru 

11:40 – 11:50  
Remarks: Permanent Secretary, Ministry of Education and 
Sports 
Dr. Kedrace Turyagyenda 

11:50 – 12:10 Official Opening by the Guest of Honour:  Hon. Minister of 
Education and Sports 
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SESSION TWO: PLENARY 

KEYNOTE ADDRESS  2 

 Session Chairperson: Dr John Mary Vianney Mitana, JM Education and Research 
Centre 

10:10 –11:10 KEYNOTE ADDRESS 2: Transforming Education Blue Print: 
Enabling Human Growth and Boundless Abundance 
 
 
Presenter: Dr. Tonny Devine, Vice President, Education, Global 
Peace Foundation  
 
Discussant: Dr. Hamis Mugendawala, Manager Research and 
Innovation National Planning Authority 
 
Plenary Discussion 
 
Venue:  Speke Ball Room 

 

SESSION THREE 
OFFICIAL OPENING: Session Chairperson Dr. Denis K. Mugimba, Spokesperson 

Ministry of Education & Sports, Uganda                 

11:10 – 11:20 Arrival of the Guest of Honour and Anthems 

11:20 – 11:30 Theme Song led by St. Aloysius Girls SSS, Masaka 

11:30 – 11:40 Remarks: Chairperson, NCDC Council 
Prof. George Ladaah Openjuru 

11:40 – 11:50  
Remarks: Permanent Secretary, Ministry of Education and 
Sports 
Dr. Kedrace Turyagyenda 

11:50 – 12:10 Official Opening by the Guest of Honour:  Hon. Minister of 
Education and Sports 

4 
 

12:10 –13:10 Panel Discussion: Bridging the Gap Between Education and the 
World of Work: Are Our Curricula Producing Future-Ready 
Graduates? 
 
Moderator: Dr. Mary Goretti Nakabugo, Country Coordinator, 
Uwezo, Uganda  
 
Panellists:  
Dr Joseph Muvawala, Executive Director, National Planning 
Authority  
Prof. Anthony Mugagga Muwagga, Professor of Education, 
Makerere University  
Dr. Ruth Biyinzika Musoke, Project Director, Private Sector 
Foundation 
Dr. Loy Muhwezi, Commissioner TVET- Operations & Management, 
Ministry of Education and Sports. 

13:10 –13:30 GROUP PHOTOGRAPH, PRESS SESSION, POEM (St. Aloysius 
Girls SSS, Masaka)  

13:30 – 14:30 LUNCH BREAK 
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DAY 2 

FRIDAY, 21ST AUGUST 2026 

Morning Session 
8:00 –8:30 REGISTRATION OF PARTICIPANTS                                      

 
8:00 – 8:30 MUSIC INTERLUDE 

 
 

SESSION FOUR: PLENARY 
Chairperson: Dr. Cleophus Mugenyi, Ag. Chief Education Officer, Ministry of Education 

and Sports 

8:30 – 8.35 
 

 Video Highlights for Day One 

08:35 – 9:35 
KEYNOTE ADDRESS  3: Curriculum Implementation and Learning 
Outcomes: The Backwash Effects of the Primary Leaving 
Examination in Uganda 

Presenter:  Dr Mary Goretti Nakabugo, Executive Director UWEZO 

Discussant: Prof. Proscovia Namubiru, Deputy Vice Chancellor 
Academic Affairs,   

Uganda National Institute for Teacher Education (UNITE) 
 
Plenary Discussion 

Venue: Speke Ball Room 

9:35 – 9:45 
Global Peace Foundation Presentation: From Theory to Reality: 
The Power of Character, Creativity, Leadership and Entrepreneurship 
in Education Transformation 

9:45 – 10:30 
Poster Presentations: Gallery Walk 

1) ICCD 055: Inclusive Teacher Training Curriculum by 
Annemaaike Kruisselbrink-Oweitu Fred Onyango Glades 
Lanyero, Backup Uganda 

2) ICCD 072: Anchoring Reading in Homes: The 5A Framework 
and School–Community Delivery Models for Promoting Early 
Literacy by Helen Kabahuma, Edith Tugume, Beatrice 
Nampiima, Margaret Kemigisa, Igaaza Creations, Uganda. 
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3) ICCD 073: From Stories to Skills: Advancing Culturally 

Grounded Children’s Literature for Competency-Based 
Learning by Margaret Kemigisa, Igaaza Creations, Uganda. 

4) ICCD 074: Short-Form Video and ICT-Enabled Reading 
Promotion: Lessons from Igaaza by Elizabeth Obura, Igaaza 
Creations, Uganda. 

5) ICCD 075: Leveraging VSLAs as Caregiver Engagement 
Systems for Early Literacy: A Conceptual Model for Localized 
ECCE Implementation in Uganda by Margaret Kemigisa, 
Igaaza Creations, Uganda. 

6) ICCD 130: The Role of Broadcast Media (Radio and TV) in 
Implementing Uganda’s Curricula by Ivan Tumukunde and 
Gilbert Erongot, Uganda Broadcasting Corporation, UBC/U24 
TV Channel. 

10:30 –11:00 HEALTH BREAK /MUSIC INTERLUDE 

SESSION FIVE: PLENARY 
Chairperson: Mr. Ambrose Ruyooka, Head Research & Development, Ministry of ICT & 

National Guidance 

11:00 – 12:00 
KEYNOTE ADDRESS 4: Assessment Innovation in Curriculum 
Reform: The Role of ICT and Artificial Intelligence 
 
Presenter: Dr. Anna Greene, Director of Global Assessment 
Products and Services, Assessment and Qualifications Alliance 
(AQA), United Kingdom. 
 
Discussant:  Dr. Godfrey Mayende, Lecturer, Makerere University, 
Uganda. 
 
Plenary Discussion 
 
Venue:  Speke Ball Room  

12:00 – 13:00 
Partner Presentations:  JMERC, UWEZO, VVOB, Luigi Guissani, 
RELI, Agha Khan Foundation, Reading Association Uganda, 
Kimanyangeyo, War Child Canada, British Council, NUDIPU, 
NCHE, Sight Savers. 

13:00 – 14:00 LUNCH BREAK 
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KEYNOTE ADDRESS: 01 

Curriculum Design and Development:  
An Innovation for Sustainable Development 
Prof. Benson Banda, PhD - Director, National Science Centre, Zambia; President, SMASE-Africa 

(bensonbanda2003@yahoo.co.uk) 

Background: African education systems are undergoing a 
continental shift from content-based to competence-based 
curricula. Yet a persistent gap remains between the 
competences mandated in policy and the realities of African 
classrooms, economies, and cultures, undermining curriculum 
relevance and sustainable development.  

Purpose: This keynote paper presents a comparative analysis 
of competence-based curriculum frameworks across Africa to 
identify continental convergences and critical omissions, and to 

propose a practical model for Afrocentric curriculum design and development for 
sustainable development.  

Methodology: A comparative document analysis of national curriculum frameworks from 
19 African countries was conducted, examining stated core competences, assessment 
arrangements, and implementation strategies. The analysis was complemented by 
evidence from regional teacher professional development programmes (SESEMAT, 
SMASE-Africa) and recent reforms in Zambia, Zimbabwe, Kenya, Nigeria, and Ethiopia.   

Key Findings: Three competences appear universally in all 19 frameworks: critical 
thinking and problem-solving; communication and collaboration; and creativity and 
innovation. However, entrepreneurship (5 of 19 countries), environmental sustainability (3 
of 19), and Ubuntu/communal values (1 of 19) are critically under-represented. These 
omissions constitute a Competence–Context Gap with three dimensions: a policy–
practice disconnect, a global–local misalignment, and an assessment–learning mismatch. 
The paper proposes a Four-Lens Afrocentric Filter (Identity, Relevance, Competence, 
Sustainability) and a STREAM framework rooted in African knowledge systems.  

Policy Recommendations: Five strategic pillars are recommended: align policy, 
curriculum, pedagogy, and assessment, shifting exam-to-coursework ratios toward 60:40 
by 2030; invest non-negotiable in teacher transformation with a minimum of 70 hours of 
annual CPD; make entrepreneurship compulsory through mandatory micro-enterprise 
projects; formalize indigenous knowledge as curriculum content; and harmonize 
competence frameworks regionally under the AU CESA 2026–2035 architecture. 

Keywords: Africa, competence-based curriculum, curriculum design, indigenous 
knowledge, sustainable development, teacher professional development, Ubuntu. 
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KEYNOTE ADDRESS: 02 

Transforming Education Blueprint: Enabling 
Human Flourishing and Boundless Abundance  

Africa’s Leap: Educating for Character and Excellence in the Age of AI  

Dr. Tony Devine, Ed.D. - Vice President for Education, Global Peace Foundation  

Context:  Education stands at a decisive turning point. As 
artificial intelligence and converging technologies reshape 
learning, work, and society faster than institutions can adapt, 
systems designed for the industrial age struggle to prepare 
young people for the moral, social, and economic pressures of 
the twenty-first century. A narrow focus on knowledge acquisition, 
testing, and credentials is no longer sufficient: as AI performs 
much of what examinations measure, the decisive advantage 
shifts from what young people know to who they become. 
Today’s crisis is therefore not only a skills gap; it is a character 
gap and a purpose gap.  

Proposition:  This paper presents the Transforming Education Blueprint, a practical, 
human-centered framework for renewing education from the inside out. It argues that 
competence without character is fragile, and that lasting progress depends on forming 
whole persons who can be trusted with responsibility, relationships, and increasingly 
powerful tools.  

Framework:  The Blueprint organizes human development across three interconnected 
sphere the Inner, Familial and Relational, and Outer Worlds and articulates Nine Core 
Action Commitments, practiced consistently rather than declared as slogans. It treats 
artificial intelligence as a neutral accelerator that amplifies human purpose, and 
repositions the educator as a Guide, so that accelerated capability produces deeper 
formation rather than fragile performance.  

Implications:  Drawing on global evidence and emerging practice, the paper offers 
Ministries of Education, curriculum developers, schools, and partners an adaptable 
architecture for policy, pedagogy, and implementation. Anchored in Africa’s demographic 
moment, it frames the transformation of education as the continent’s decisive leapfrog: 
cultivating character and excellence so that innovation serves human flourishing and 
shared, boundless abundance.  

Keywords:  artificial intelligence in education, character formation, competency-based 
curriculum, educational transformation, human flourishing, sustainable education, whole-
person education.  
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KEYNOTE ADDRESS: 02 
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KEYNOTE ADDRESS: 03 

Curriculum Implementation and Learning 
Outcomes: The Backwash Effects of the Primary 
Leaving Examination in Uganda 

Mary Goretti Nakabugo  
Executive Director, Uwezo, Uganda 

Background: Functional models of curriculum development assume 
that curriculum is evaluated partly through learning outcomes, which 
are fed back to improve implementation and content. In practice, this 
‘virtuous circle’ is often impaired by how learning outcomes are 
measured and used. When curriculum implementation is distorted by 
selective attention to high-stakes assessments, the circle becomes 
vicious.  

Purpose: This keynote address builds on the ‘Diploma Disease’ 
theory and research of the later twentieth century, together with 
recent commentary and evidence from Uganda, to examine 

distortions in the implementation of Uganda’s primary school curriculum. All these distortions 
are linked to the selective function of the Primary Leaving Examination (PLE).  

Methodology: The analysis draws on Diploma Disease theory and related research, 
combined with recent commentary and empirical evidence from Uganda on primary education 
and the backwash effects of the PLE. 

 Key findings: Five interrelated types of distortion are identified. The first, underpinning the 
others, is public under-funding of primary education, apparently linked to prioritization of 
secondary, and higher education. The second is focus on high achievers within primary 
schooling. The third, connected to the first two, is the increasing marketisation of educational 
services that benefits families able to pay. The fourth is the relative neglect and low status of 
non-examined subjects, illustrated by research on local language and physical education. The 
fifth is the ritualization of the learning process, which allows a successful minority to advance 
‘through competitive conformity’ with little incentive for initiative or imagination.  

Policy recommendations: Doing away with the PLE is not advisable where secondary places 
of good quality remain limited, as this would make selection even less meritocratic. Instead, 
three improvements are recommended: expanding the range of subjects examined, improving 
the quality of examination questions, and complementing the examination with continuous 
assessment. The cost and benefits of such changes form part of the wider challenge of 
bridging the gap between advanced twenty-first century curriculum ideas and public schools 
that still lack the basic essentials for effective learning. 

Keywords: backwash effects; curriculum implementation; diploma disease; high-stakes 
assessment; learning outcomes; primary education; primary leaving examination; Uganda 
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KEYNOTE ADDRESS: 04 

Assessment Innovation in Curriculum Reform: 
The Role of ICT and Artificial Intelligence 

Ben Rockliffe1 
Director of UK Sales and Business Development, AQA 

Anna Greene2 

Director of Global Assessment Products and Services, AQA 
Gemma O’brien3 

National Assessment Programme Manager, AlphaPlus 
1AQA Global Assessment Services, Devas St, Manchester M15 6EX, United Kingdom (e-mail: 

ben.rockliffe@aqaglobal.com) 
2AQA Global Assessment Services, Devas St, Manchester M15 6EX, United Kingdom (e-mail: 

anna.greene@aqaglobal.com) 
3AlphaPlus, c/o AQA, Devas St, Manchester M15 6EX, United Kingdom (e-mail: 

gemma.o’brien@alphaplus.co.uk) 

Background: Education systems globally are exploring how 
digital technologies and artificial intelligence can support 
curriculum delivery and assessment. However, assessment often 
remains paper‑based, particularly in high‑stakes contexts, due to 
concerns about validity, equity, public confidence and system 
readiness. Understanding how technology can be integrated 
responsibly into assessment is therefore a critical issue for 
curriculum developers and policymakers. 

Purpose: This paper examines how information and 
communication technologies (ICT), including emerging uses of 

artificial intelligence, are being applied to support assessment development and delivery 
within a highly regulated system in the United Kingdom. It aims to identify lessons relevant 
to curriculum reform contexts, including low and middle‑income countries, where flexibility, 
sustainability and trust are key considerations. 

Methodology: Using a comparative case study approach, the paper analyses three areas 
of practice from the UK and selected international programmes: digital assessment 
authoring, on‑screen marking of summative assessments, and personalized formative 
assessment delivered through adaptive technologies. These are considered alongside 
regulatory constraints, infrastructure requirements and stakeholder engagement. 

Key Findings: The paper demonstrates that while high‑stakes examinations in England 
remain paper‑based, technology has delivered significant improvements in quality 
assurance, efficiency, data use and assessment governance behind the scenes. In 
lower‑stakes and formative contexts in Wales, digital and adaptive assessment has 
supported curriculum monitoring, learner progression and policy evaluation, including 
during periods of system disruption such as COVID‑19.  
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Background: Education systems globally are exploring how 
digital technologies and artificial intelligence can support 
curriculum delivery and assessment. However, assessment often 
remains paper‑based, particularly in high‑stakes contexts, due to 
concerns about validity, equity, public confidence and system 
readiness. Understanding how technology can be integrated 
responsibly into assessment is therefore a critical issue for 
curriculum developers and policymakers. 

Purpose: This paper examines how information and 
communication technologies (ICT), including emerging uses of 

artificial intelligence, are being applied to support assessment development and delivery 
within a highly regulated system in the United Kingdom. It aims to identify lessons relevant 
to curriculum reform contexts, including low and middle‑income countries, where flexibility, 
sustainability and trust are key considerations. 

Methodology: Using a comparative case study approach, the paper analyses three areas 
of practice from the UK and selected international programmes: digital assessment 
authoring, on‑screen marking of summative assessments, and personalized formative 
assessment delivered through adaptive technologies. These are considered alongside 
regulatory constraints, infrastructure requirements and stakeholder engagement. 

Key Findings: The paper demonstrates that while high‑stakes examinations in England 
remain paper‑based, technology has delivered significant improvements in quality 
assurance, efficiency, data use and assessment governance behind the scenes. In 
lower‑stakes and formative contexts in Wales, digital and adaptive assessment has 
supported curriculum monitoring, learner progression and policy evaluation, including 
during periods of system disruption such as COVID‑19.  

Artificial intelligence shows emerging potential as a quality‑assurance tool rather than a 
substitute for professional judgement. 

Policy Recommendations: The paper argues that formative and system‑level 
assessments provide a practical test bed for ICT and AI integration, enabling education 
systems to build technical capability, stakeholder confidence and evidence before 
extending digital approaches to high‑stakes assessment. These lessons offer relevant 
insights for curriculum authorities seeking to align assessment reform with broader digital 
transformation strategies. 
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Background: Uganda’s education sector is increasingly 
recognising the transformative potential of Artificial Intelligence 
(AI) in enhancing teaching, learning, and school management. 
However, effective AI integration in secondary schools remains 
constrained by inadequate ICT-readiness infrastructure and weak 
communication of management commitment to digital 
transformation.  

Purpose: This study examines how communication of secondary 
school management commitment influences ICT-readiness 
infrastructure expansion to support AI integration in the education 

curriculum in Uganda.  

Methodology: The study employed a mixed-methods approach combining a cross-
sectional survey of 360 respondents (school administrators, teachers, ICT coordinators, 
and students) drawn from 30 public and private secondary schools across four regions of 
Uganda, and 24 key informant interviews with policymakers and education officers. 
Quantitative data were analysed using descriptive statistics and regression analysis, while 
qualitative data were thematically analysed to enrich interpretation.   

Key Findings: Results indicate that only 38% of sampled schools met minimum ICT-
readiness standards for AI-supported learning. Schools where management consistently 
communicated ICT and AI priorities recorded significantly higher levels of infrastructure 
expansion (β = 0.41, p < 0.01), including improved internet connectivity, increased 
computer-to-student ratios, and teacher digital skills training. Conversely, 62% of schools 
reported fragmented or ad-hoc communication on ICT investment, leading to low 
stakeholder buy-in and underutilisation of available technologies. Strong management 
communication was also associated with higher teacher preparedness (47% increase) 
and student engagement in AI-supported learning activities.  
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Background: Uganda’s education sector is increasingly 
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communication of management commitment to digital 
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Purpose: This study examines how communication of secondary 
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curriculum in Uganda.  

Methodology: The study employed a mixed-methods approach combining a cross-
sectional survey of 360 respondents (school administrators, teachers, ICT coordinators, 
and students) drawn from 30 public and private secondary schools across four regions of 
Uganda, and 24 key informant interviews with policymakers and education officers. 
Quantitative data were analysed using descriptive statistics and regression analysis, while 
qualitative data were thematically analysed to enrich interpretation.   

Key Findings: Results indicate that only 38% of sampled schools met minimum ICT-
readiness standards for AI-supported learning. Schools where management consistently 
communicated ICT and AI priorities recorded significantly higher levels of infrastructure 
expansion (β = 0.41, p < 0.01), including improved internet connectivity, increased 
computer-to-student ratios, and teacher digital skills training. Conversely, 62% of schools 
reported fragmented or ad-hoc communication on ICT investment, leading to low 
stakeholder buy-in and underutilisation of available technologies. Strong management 
communication was also associated with higher teacher preparedness (47% increase) 
and student engagement in AI-supported learning activities.  
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Policy Recommendations: The study recommends institutionalising national guidelines 
for communicating school ICT and AI strategies, strengthening leadership training for 
head teachers in digital transformation, prioritising budgetary allocations for ICT-
readiness infrastructure, and fostering public–private partnerships to support sustainable 
AI integration in secondary education. 

Keywords: Artificial Intelligence, ICT-readiness, School Management Communication, 
Secondary Education, Uganda 
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Background: The competency-based curriculum for Uganda’s 
lower secondary schools was rolled out in 2020, with an emphasis 
on application rather than the acquisition of knowledge by 
utilising, enhancing, and embedding 21st-century skills (generic 
skills) in the school pedagogy. With the majority of the teachers 
not used to integrating technology in teaching and learning, this 
study needed to establish their perceptions and experiences of 
this kind of integration. 

Purpose: The study aims to establish teachers’ experiences and 
perceptions of the integration of Information Communication 

Technology into their teaching and learning processes in Wakiso District, Uganda.  

Methodology: Using a phenomenological research design, the study collected data from 
07 (seven) secondary school teachers in selected secondary schools in Wakiso District 
through qualitative interviews, and corroborated these with relevant documentary review 
and analysis. Data saturation was reached at 07 (seven) participants, where responses 
from the participants started appearing to be the same. 

Key Findings: The results indicated that the integration of ICT in teaching and learning 
enhances learning outcomes by increasing retention. Findings also revealed that the 
secondary school teachers in Wakiso district mainly use technology for carrying out 
research before conducting their lessons. The study also revealed that the major 
hindrance to ICT integration in teaching and learning was the intermittent electricity and 
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its unequal distribution in the different parts of the country, in addition to the costly ICT 
equipment. The respondents strategized rigorous teacher capacity building, subsidised 
cost of equipment, even electricity distribution, and government involvement and support 
if ICT integration in teaching and learning was to be realised in the lower secondary school 
competency-based curriculum.  

Policy Recommendations: This study contributes to education policy, suggesting 
strategies for policy direction in Uganda’s secondary education. It recommends the 
provision of free ICT gadgets to the secondary schools to enhance inclusivity. It also 
recommends the extension of electricity and renewable energy alternatives to mitigate 
the digital divide across Uganda's regions. 

Keywords: Competency, ICT, Integration, Pedagogy, Perception, Uganda. 
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its unequal distribution in the different parts of the country, in addition to the costly ICT 
equipment. The respondents strategized rigorous teacher capacity building, subsidised 
cost of equipment, even electricity distribution, and government involvement and support 
if ICT integration in teaching and learning was to be realised in the lower secondary school 
competency-based curriculum.  

Policy Recommendations: This study contributes to education policy, suggesting 
strategies for policy direction in Uganda’s secondary education. It recommends the 
provision of free ICT gadgets to the secondary schools to enhance inclusivity. It also 
recommends the extension of electricity and renewable energy alternatives to mitigate 
the digital divide across Uganda's regions. 
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Background: Developing geometric reasoning remains 
challenging as learners are expected to progress from visual 
recognition to analysing properties, establishing relationships, 
and making deductions. Van Hiele-phased instruction provides 
a structured pathway for this progression, while dynamic 
geometry technology can strengthen visualization and 
exploration. However, evidence on the added contribution of 
technology when systematically integrated within Van Hiele-
phased instruction remains limited.   

Purpose: This study examined the role of technology in 
advancing learners’ geometric reasoning by comparing Technology-Enhanced Van Hiele 
Phased Instruction (TVHPI) with Conventional Van Hiele Phased Instruction (CVHPI) in 
transformation geometry.  

Methodology: A quasi-experimental pre-test–post-test design involved 483 Senior Three 
learners from six Ugandan secondary schools: 238 received TVHPI and 245 received 
CVHPI over a six-week period. Geometric reasoning was assessed using parallel Van 
Hiele Geometry Achievement Tests aligned with curriculum-relevant Van Hiele levels. 
Data were analysed using descriptive statistics, Wilcoxon signed-rank tests, ordinal 
regression, and Difference-in-Differences analysis.   

Key Findings: Both groups demonstrated significant progression in geometric reasoning 
(TVHPI: W = 133.00, p < .001; CVHPI: W = 1164.50, p < .001). Learners receiving TVHPI 
showed greater advancement towards higher Van Hiele levels. Difference-in-Differences 
analysis showed a significant group-by-time effect (β = .503, OR = 1.65, p = .034), 
indicating greater progression under technology-enhanced instruction. The findings 
suggest that technology adds value when purposefully embedded within theoretically 
grounded pedagogy. 
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Policy Recommendations: Curriculum implementation should promote technology as a 
pedagogical tool embedded within structured instructional approaches.  

Teacher professional development should strengthen teachers’ capacity to integrate 
dynamic geometry technologies within Van Hiele phases to advance competency-based 
geometric reasoning. 

Keywords: Competency-based curriculum, geometric reasoning, GeoGebra, 
technology-enhanced instruction, transformation geometry, Van Hiele theory. 
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Background: Artificial Intelligence (AI) is reshaping education 
globally, with growing relevance in Uganda’s early childhood 
sector. AI-powered educational tools, including interactive 
learning platforms and AI-assisted tutoring systems, offer 
opportunities to enhance cognitive and social development 
among young learners. Despite these benefits, concerns about 
accessibility, affordability, and ethical implications remain 
pressing in the Ugandan context.  

Purpose: This study investigates the role of AI-powered 
educational tools in enhancing early childhood education in 

Uganda. It aims to evaluate their effectiveness in supporting cognitive and social 
development, examine accessibility and usability challenges, explore ethical 
considerations, and recommend strategies for sustainable integration in preschool 
settings.   

Methodology: A mixed-methods approach was employed, combining qualitative and 
quantitative techniques. Data collection included surveys, interviews, focus group 
discussions, and AI-learning analytics. The study targeted 50 early childhood educators, 
20 administrators, and 100 children aged 3–8 from selected Ugandan early education 
centres utilising AI-powered tools. Classroom observations were conducted to assess 
engagement and learning outcomes.   

Key Findings: Preliminary results indicate that AI enhances personalised learning, 
engagement, and skill acquisition. Teachers and parents reported improved literacy, 
numeracy, and social interaction.   
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Policy Recommendations: Curriculum implementation should promote technology as a 
pedagogical tool embedded within structured instructional approaches.  

Teacher professional development should strengthen teachers’ capacity to integrate 
dynamic geometry technologies within Van Hiele phases to advance competency-based 
geometric reasoning. 

Keywords: Competency-based curriculum, geometric reasoning, GeoGebra, 
technology-enhanced instruction, transformation geometry, Van Hiele theory. 
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settings.   

Methodology: A mixed-methods approach was employed, combining qualitative and 
quantitative techniques. Data collection included surveys, interviews, focus group 
discussions, and AI-learning analytics. The study targeted 50 early childhood educators, 
20 administrators, and 100 children aged 3–8 from selected Ugandan early education 
centres utilising AI-powered tools. Classroom observations were conducted to assess 
engagement and learning outcomes.   

Key Findings: Preliminary results indicate that AI enhances personalised learning, 
engagement, and skill acquisition. Teachers and parents reported improved literacy, 
numeracy, and social interaction.   
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Policy Recommendations: Curriculum implementation should promote technology as a 
pedagogical tool embedded within structured instructional approaches.  

Teacher professional development should strengthen teachers’ capacity to integrate 
dynamic geometry technologies within Van Hiele phases to advance competency-based 
geometric reasoning. 

Keywords: Competency-based curriculum, geometric reasoning, GeoGebra, 
technology-enhanced instruction, transformation geometry, Van Hiele theory. 
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20 administrators, and 100 children aged 3–8 from selected Ugandan early education 
centres utilising AI-powered tools. Classroom observations were conducted to assess 
engagement and learning outcomes.   
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Policy Recommendations: Curriculum implementation should promote technology as a 
pedagogical tool embedded within structured instructional approaches.  

Teacher professional development should strengthen teachers’ capacity to integrate 
dynamic geometry technologies within Van Hiele phases to advance competency-based 
geometric reasoning. 
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technology-enhanced instruction, transformation geometry, Van Hiele theory. 
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learning platforms and AI-assisted tutoring systems, offer 
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pressing in the Ugandan context.  
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educational tools in enhancing early childhood education in 

Uganda. It aims to evaluate their effectiveness in supporting cognitive and social 
development, examine accessibility and usability challenges, explore ethical 
considerations, and recommend strategies for sustainable integration in preschool 
settings.   

Methodology: A mixed-methods approach was employed, combining qualitative and 
quantitative techniques. Data collection included surveys, interviews, focus group 
discussions, and AI-learning analytics. The study targeted 50 early childhood educators, 
20 administrators, and 100 children aged 3–8 from selected Ugandan early education 
centres utilising AI-powered tools. Classroom observations were conducted to assess 
engagement and learning outcomes.   

Key Findings: Preliminary results indicate that AI enhances personalised learning, 
engagement, and skill acquisition. Teachers and parents reported improved literacy, 
numeracy, and social interaction.   
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However, challenges such as high costs, limited digital literacy, inadequate infrastructure, 
and ethical concerns, including data privacy and child protection, were identified as 
barriers to effective adoption.  

Policy Recommendations: To maximise the benefits of AI in early childhood education, 
policymakers should prioritise investments in infrastructure, teacher training, and AI 
literacy. Ethical frameworks must be established to safeguard children’s rights and ensure 
responsible use of AI technologies. Curriculum adaptation and targeted funding will be 
essential for equitable and sustainable integration across diverse educational contexts. 

Keywords: Accessibility, Artificial Intelligence, Early Childhood Education, ethical 
concerns, teacher training. 

 

Integrating ICT in Early Childhood Education: 
Challenges and Opportunities 

Deborah Rebecca Kyazze 
 Ndejje University, Uganda 

  Agnes Nabakiibi 
 Makerere University, Uganda 

Corresponding Author Email:  rebeccakyazze@gmail.com 

Background: The integration of Information and Communication 
Technology (ICT) in early childhood education is increasingly 
recognised as a transformative approach to enhancing learning 
worldwide, including in Uganda. ICT tools such as tablets, 
smartboards, and educational software foster interactive and 
engaging learning experiences. However, challenges related to 
infrastructure, teacher preparedness, and accessibility continue 
to hinder effective implementation.  

Purpose: This study examines the implementation of ICT in 
Ugandan early childhood education and assesses its 

effectiveness in promoting child-friendly, developmentally appropriate learning. The 
research aims to explore the impact of ICT tools on cognitive and social development, 
identify barriers faced by educators and institutions, and recommend strategies for 
successful integration. 

Methodology: A mixed-methods design was employed, combining surveys and 
interviews with educators, administrators, and parents. Classroom observations were 
conducted to analyse student engagement with ICT tools. This approach provided both 
quantitative and qualitative insights into the opportunities and challenges of ICT 
integration.  

Key Findings: Preliminary results suggest that ICT enhances interactive learning, 
engagement, and skill development among young learners. Teachers and parents 
reported positive outcomes in literacy, numeracy, and social interaction.  
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Nonetheless, inadequate resources, limited internet access, and insufficient teacher 
training emerged as significant barriers. These constraints limit the scalability and 
sustainability of ICT adoption in Ugandan early childhood institutions.   

Policy Recommendations: To maximise the benefits of ICT, policymakers and 
institutions should prioritise investments in infrastructure, teacher capacity building, and 
digital literacy. Curriculum adaptation to incorporate developmentally appropriate ICT 
practices is essential. Targeted interventions, including funding support and professional 
development programs, will ensure equitable access and effective implementation across 
diverse educational settings. 

Keywords: Accessibility, Early Childhood Education, ICT integration, infrastructure, 
teacher preparedness 
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Nonetheless, inadequate resources, limited internet access, and insufficient teacher 
training emerged as significant barriers. These constraints limit the scalability and 
sustainability of ICT adoption in Ugandan early childhood institutions.   

Policy Recommendations: To maximise the benefits of ICT, policymakers and 
institutions should prioritise investments in infrastructure, teacher capacity building, and 
digital literacy. Curriculum adaptation to incorporate developmentally appropriate ICT 
practices is essential. Targeted interventions, including funding support and professional 
development programs, will ensure equitable access and effective implementation across 
diverse educational settings. 

Keywords: Accessibility, Early Childhood Education, ICT integration, infrastructure, 
teacher preparedness 
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Background: Since the introduction of the Competency-Based 
Curriculum (CBC) in Uganda, teachers have faced an 
increasing workload arising from the need to prepare lesson 
plans, schemes of work, learning activities, and continuous 
assessments. These tasks demand significant time and 
expertise, and the challenge is intensified by large class sizes 
that exceed the ideal ratio of 30 learners per class.   

Purpose: This study investigated how customised GPT-based 
Artificial Intelligence (AI) models can support teachers by 
generating curriculum-aligned instructional documents to 

reduce their workload. The specific objectives were to design an AI-enhanced prototype, 
assess the accuracy and quality of AI-generated materials, and evaluate teachers’ 
experiences using the tool.  

Methodology: A mixed-methods, design-based research approach was employed, 
involving prototype development, document analysis, teacher workload surveys, and 
semi-structured interviews.  

Key Findings: Findings showed that the AI-generated lesson plans, schemes of work, 
and learning activities were accurate, well-structured, and required minimal editing. 
Teachers reported significant time savings, improved organisations of instructional 
materials, and increased confidence in planning. However, limitations included the need 
for digital literacy training and access to stable internet. The study concludes that 
customized GPT models can meaningfully enhance CBC implementation by easing 
planning demands and improving instructional quality.  

Policy Recommendations: The study recommends integrating AI-supported planning 
tools in schools, strengthening teacher capacity in digital skills, and expanding future 
research to include more subjects and school contexts. 

Keywords:  Artificial Intelligence, Competency-Based Curriculum, GPT Models, lesson 
planning, teacher workload. 
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Background: Uganda continues to face a persistent reading 
crisis, with many children completing primary school without the 
ability to read with comprehension or develop lasting reading 
habits. While digital technologies are increasingly promoted as 
responses to literacy challenges, many interventions remain 
costly and disconnected from everyday family and community 
realities. At the same time, widely accessible platforms such as 
WhatsApp are already part of daily life, yet their potential for 
promoting reading culture has not been fully appreciated locally.  

Purpose: This study examines Voices for Reading, a 
community-driven WhatsApp initiative that brings together parents, teachers, writers, 
literacy advocates, and community members to discuss reading and literacy. It explores 
how participants use routine digital conversations to share experiences, learn from one 
another, and discuss practical ways of encouraging reading.    

Methodology: The study adopted an interpretive qualitative design. Data were drawn 
from a WhatsApp community of 56 members and included 946 archived messages 
contributed by 25 active participants between September 2025 and February 2026. A total 
of 22 guided discussion topics were analysed using inductive thematic analysis. Topics 
included reading experiences, parental and teacher influence, libraries, local language 
literacy, technology, reading for pleasure, and community support for reading.  

Key Findings: WhatsApp functioned as a space for dialogue, reflection, and exchange 
of experiences. Through discussions on reading memories, barriers, literacy practices, 
and the roles of families, schools, communities, and local languages, participants 
collectively explored what it takes to nurture a culture of reading. Regular moderated 
conversations and newsletter synthesis helped sustain focused participation.  Practical 
Recommendations: The findings suggest that promoting reading does not always require 
expensive programmes or sophisticated technology.  

With active moderation, guided discussions, and periodic sharing of lessons, social 
messaging platforms can create opportunities for ongoing literacy conversations and the 
exchange and adoption of practical ideas to promote reading.  

Keywords: Collective Intelligence, ICT in Education, Literacy Promotion, Reading 
Culture, Uganda, WhatsApp Learning Communities. 

 

ICCD 071 
  

From WhatsApp to Reading Culture: Collective 
Intelligence and ICT-Enabled Reading Promotion in 
Uganda 

Beatrice Nampiima, Margaret Kemigisa, Edith Tugume 
Igaaza Creations 

Corresponding Author E-mail: kemigisa@igaaza.com  

Background: Uganda continues to face a persistent reading 
crisis, with many children completing primary school without the 
ability to read with comprehension or develop lasting reading 
habits. While digital technologies are increasingly promoted as 
responses to literacy challenges, many interventions remain 
costly and disconnected from everyday family and community 
realities. At the same time, widely accessible platforms such as 
WhatsApp are already part of daily life, yet their potential for 
promoting reading culture has not been fully appreciated locally.  

Purpose: This study examines Voices for Reading, a 
community-driven WhatsApp initiative that brings together parents, teachers, writers, 
literacy advocates, and community members to discuss reading and literacy. It explores 
how participants use routine digital conversations to share experiences, learn from one 
another, and discuss practical ways of encouraging reading.    

Methodology: The study adopted an interpretive qualitative design. Data were drawn 
from a WhatsApp community of 56 members and included 946 archived messages 
contributed by 25 active participants between September 2025 and February 2026. A total 
of 22 guided discussion topics were analysed using inductive thematic analysis. Topics 
included reading experiences, parental and teacher influence, libraries, local language 
literacy, technology, reading for pleasure, and community support for reading.  

Key Findings: WhatsApp functioned as a space for dialogue, reflection, and exchange 
of experiences. Through discussions on reading memories, barriers, literacy practices, 
and the roles of families, schools, communities, and local languages, participants 
collectively explored what it takes to nurture a culture of reading. Regular moderated 
conversations and newsletter synthesis helped sustain focused participation.  Practical 
Recommendations: The findings suggest that promoting reading does not always require 
expensive programmes or sophisticated technology.  

With active moderation, guided discussions, and periodic sharing of lessons, social 
messaging platforms can create opportunities for ongoing literacy conversations and the 
exchange and adoption of practical ideas to promote reading.  

Keywords: Collective Intelligence, ICT in Education, Literacy Promotion, Reading 
Culture, Uganda, WhatsApp Learning Communities. 

 

ICCD 071 



2nd International Conference On Curriculum Development
Ministry of Education and Sports

THE REPUBLIC OF UGANDA

53

  

From WhatsApp to Reading Culture: Collective 
Intelligence and ICT-Enabled Reading Promotion in 
Uganda 

Beatrice Nampiima, Margaret Kemigisa, Edith Tugume 
Igaaza Creations 

Corresponding Author E-mail: kemigisa@igaaza.com  

Background: Uganda continues to face a persistent reading 
crisis, with many children completing primary school without the 
ability to read with comprehension or develop lasting reading 
habits. While digital technologies are increasingly promoted as 
responses to literacy challenges, many interventions remain 
costly and disconnected from everyday family and community 
realities. At the same time, widely accessible platforms such as 
WhatsApp are already part of daily life, yet their potential for 
promoting reading culture has not been fully appreciated locally.  

Purpose: This study examines Voices for Reading, a 
community-driven WhatsApp initiative that brings together parents, teachers, writers, 
literacy advocates, and community members to discuss reading and literacy. It explores 
how participants use routine digital conversations to share experiences, learn from one 
another, and discuss practical ways of encouraging reading.    

Methodology: The study adopted an interpretive qualitative design. Data were drawn 
from a WhatsApp community of 56 members and included 946 archived messages 
contributed by 25 active participants between September 2025 and February 2026. A total 
of 22 guided discussion topics were analysed using inductive thematic analysis. Topics 
included reading experiences, parental and teacher influence, libraries, local language 
literacy, technology, reading for pleasure, and community support for reading.  

Key Findings: WhatsApp functioned as a space for dialogue, reflection, and exchange 
of experiences. Through discussions on reading memories, barriers, literacy practices, 
and the roles of families, schools, communities, and local languages, participants 
collectively explored what it takes to nurture a culture of reading. Regular moderated 
conversations and newsletter synthesis helped sustain focused participation.  Practical 
Recommendations: The findings suggest that promoting reading does not always require 
expensive programmes or sophisticated technology.  

With active moderation, guided discussions, and periodic sharing of lessons, social 
messaging platforms can create opportunities for ongoing literacy conversations and the 
exchange and adoption of practical ideas to promote reading.  
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Background: Across Uganda, many children and families have 
limited access to engaging reading materials, while digital 
platforms are often viewed primarily as sources of entertainment 
rather than learning opportunities. At the same time, short-form 
video platforms such as TikTok have become increasingly popular 
among young people, creating new possibilities for literacy 
promotion beyond formal educational settings.  

Purpose: This paper examines how Igaaza Creations uses 
TikTok as a platform for reading promotion through storybook 

introductions, dramatized storytelling, and audience interaction. It explores how audience 
feedback influences content development and reading promotion strategies over time.  

Methodology: The study adopted a single-case study design focusing on Igaaza 
Creations’ TikTok literacy promotion activities from May to December 2025. Data were 
drawn from platform engagement metrics, audience comments, and content produced 
during the study period. Qualitative thematic analysis was used to examine audience 
responses and identify patterns in content adaptation and engagement.   

Key Findings: The study found that short-form video supported reading promotion 
through storytelling, performance, and visual engagement. Audience comments, shares, 
and viewing patterns provided ongoing feedback that influenced content development, 
including the selection of books, storytelling approaches, and literacy themes. The 
findings suggest a form of feedback-driven literacy promotion in which reading advocacy 
evolves through continuous interaction between content creators and audiences. The 
study also highlights the role of human-centred algorithmic learning, where creators 
interpret audience responses and platform signals to refine literacy strategies over time.  

Practical Recommendations: The findings suggest that short-form video platforms can 
complement existing literacy promotion efforts by providing accessible, low-cost 
opportunities to engage children, parents, and educators. The experience of Igaaza 
Creations demonstrates how digital platforms can be used to stimulate interest in reading 
and support literacy advocacy to supplement traditional reading promotion channels. 

Keywords: digital literacy, ICT in education, literacy advocacy, reading promotion, 
TikTok, Uganda 
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Background: Generative Artificial Intelligence (GAI) has 
heightened global debates about knowledge production, 
academic integrity, and higher education, particularly in post-
colonial contexts. However, higher education systems are still 
shaped by colonial logics and outdated bureaucratic procedures, 
GAI technologies have created a paradox: institutions are 
increasingly using frontier technologies without acknowledging 
or regulating them.  

Purpose: The study examined how existing regulatory and 
pedagogical frameworks consider GAI and the perceived 

barriers and opportunities for reform. We focused on how Ugandan universities can 
redefine quality assurance, reimagine assessment and pedagogy, and co-create 
contextualized AI policies.  

 Methodology: The research used rigorous institutional review and policy analysis. It 
examined national and institutional quality assurance, assessment, pedagogy, and 
academic malpractice policies in Ugandan public and private universities. A decolonial, 
critical, and digital-pedagogy-informed thematic content analysis was used to examine 
Uganda's National Council for Higher Education (NCHE) quality standards and university 
policy documents. Semi-structured interviews with policymakers, university QAIs, and 
digital learning coordinators provided additional data.  

Key Results: The thematic analysis found a policy vacuum in Uganda's higher education 
system for AI governance. Over 90% of institutions have no AI policy or guidance for 
learning, teaching, or assessment. Quality assurance and academic integrity policies are 
often outdated, designed for pre-digital or early digital education, and silent on GAI's 
ethical, pedagogical, and infrastructural questions. There is a significant gap between 
institutional policy narratives and teaching realities, particularly in blended learning and 
competency-based education institutions. Current quality assurance models prioritize 
bureaucratic accountability over meaningful, adaptive learning metrics, making it difficult 
to examine how generative AI affects authorship, originality, and learner agency.  
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Background: Generative Artificial Intelligence (GAI) has 
heightened global debates about knowledge production, 
academic integrity, and higher education, particularly in post-
colonial contexts. However, higher education systems are still 
shaped by colonial logics and outdated bureaucratic procedures, 
GAI technologies have created a paradox: institutions are 
increasingly using frontier technologies without acknowledging 
or regulating them.  

Purpose: The study examined how existing regulatory and 
pedagogical frameworks consider GAI and the perceived 

barriers and opportunities for reform. We focused on how Ugandan universities can 
redefine quality assurance, reimagine assessment and pedagogy, and co-create 
contextualized AI policies.  

 Methodology: The research used rigorous institutional review and policy analysis. It 
examined national and institutional quality assurance, assessment, pedagogy, and 
academic malpractice policies in Ugandan public and private universities. A decolonial, 
critical, and digital-pedagogy-informed thematic content analysis was used to examine 
Uganda's National Council for Higher Education (NCHE) quality standards and university 
policy documents. Semi-structured interviews with policymakers, university QAIs, and 
digital learning coordinators provided additional data.  

Key Results: The thematic analysis found a policy vacuum in Uganda's higher education 
system for AI governance. Over 90% of institutions have no AI policy or guidance for 
learning, teaching, or assessment. Quality assurance and academic integrity policies are 
often outdated, designed for pre-digital or early digital education, and silent on GAI's 
ethical, pedagogical, and infrastructural questions. There is a significant gap between 
institutional policy narratives and teaching realities, particularly in blended learning and 
competency-based education institutions. Current quality assurance models prioritize 
bureaucratic accountability over meaningful, adaptive learning metrics, making it difficult 
to examine how generative AI affects authorship, originality, and learner agency.  

ICCD 090 Policy Recommendations: Ugandan higher education must redefine “quality” in terms 
of context, equity, innovation, and learner empowerment, rather than procedural 
compliance. Co-creation—bringing students, educators, institutional leaders, and 
policymakers together to develop locally meaningful, pedagogically sound, and globally 
informed AI governance frameworks.  

Keywords: Co-Creation, Generative AI, higher education, policy reform, responsible AI. 
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Background: Academic integrity, particularly plagiarism and 
malpractice, has been fundamentally changed by Generative 
Artificial Intelligence (GAI) technologies. Since AI tools like 
ChatGPT and GitHub Copilot are widely available, student-
generated work and AI-assisted production have blurred in higher 
education, where originality and critical thinking are valued. 

Purpose: Co-create an assessment framework for competency-
based learning environments in for data education in the 
generative AI era. 

Methodology: The study followed over 200 students in competency-based curriculum, 
project-based assessment, and problem-based learning digital education courses using 
a mixed-methods approach.  
To foster learner autonomy, creativity, and practical proficiency, the training heavily utilized 
OERs and open-source AI platforms. Between 2022 and 2024, reflective journals, 
anonymized student submissions, and assessment records from multiple cohorts were 
collected. Parallel structured interviews with faculty mentors and assessors assessed 
pedagogical alignment, evolving AI-mediated malpractice perceptions, and assessment 
validity.  

Key Findings: Results show that traditional definitions of plagiarism, such as copying 
without attribution, are becoming inadequate in the GAI era. Despite not intending to 
deceive, many students relied on AI-generated outputs without critical intervention or 
disclosure, highlighting a pedagogical rather than ethical issue.   
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Faculty inconsistencies in AI policy interpretation and assessment design complicated 
enforcement and fairness. However, scaffolding AI used in assessment tasks, e.g., 
requiring students to reflect on AI contributions or critique AI-generated solutions, boosted 
originality, critical thinking, and deeper learning. Through structured policy and peer-
reviewed engagement, students gained confidence and competence in defining the ethics 
of GAI tools.  

Policy Recommendations: There is a need for a system-wide overhaul of academic 
integrity policies, pedagogical approaches, and assessment practices in response to the 
disruptive impact of GAI technologies. Students, educators, and institutional leaders must 
participate in this strategic transformation. Higher education institutions, especially in the 
Global South, must co-creatively regulate and responsibly use generative AI to enhance 
students' competence, innovation, and ethical practice.  

Keywords: Assessment, co-creation, Competency-Based Curriculum, data education, 
digital futures, Generative AI. 
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Faculty inconsistencies in AI policy interpretation and assessment design complicated 
enforcement and fairness. However, scaffolding AI used in assessment tasks, e.g., 
requiring students to reflect on AI contributions or critique AI-generated solutions, boosted 
originality, critical thinking, and deeper learning. Through structured policy and peer-
reviewed engagement, students gained confidence and competence in defining the ethics 
of GAI tools.  

Policy Recommendations: There is a need for a system-wide overhaul of academic 
integrity policies, pedagogical approaches, and assessment practices in response to the 
disruptive impact of GAI technologies. Students, educators, and institutional leaders must 
participate in this strategic transformation. Higher education institutions, especially in the 
Global South, must co-creatively regulate and responsibly use generative AI to enhance 
students' competence, innovation, and ethical practice.  

Keywords: Assessment, co-creation, Competency-Based Curriculum, data education, 
digital futures, Generative AI. 
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Background: Uganda's refugee-hosting districts face an 
educational crisis exacerbated by friction between the newly 
rolled-out Competency-Based Curriculum (CBC) and the highly 
compressed Accelerated Education Programme (AEP). 
Educators operating in these fragile contexts struggle with 
overcrowded classrooms, learner trauma, and severe 
infrastructural precarity. Furthermore, baseline diagnostics 
revealed that the unregulated adoption of foreign Large 
Language Models (LLMs) introduced profound epistemic risks. 
These imported tools exhibited severe biases, enacting 

"epistemic erasure" by fabricating local facts and exposing vulnerable refugee learners to 
culturally misaligned, hallucinated curricula. 

Purpose: This study aimed to co-create safe AI-supported learning spaces for teachers 
in crisis contexts.  

Methodology: We utilized a Participatory Action Research (PAR) methodology to bypass 
top-down technological deployment, engaging local educators as active co-researchers. 
The intervention employed a 1:9 Trainer-of-Trainers (ToT) cascading model targeting in-
service teachers across 20 refugee camps and pre-service educators at Muni University 
to secure the national teacher pipeline. Crucially, the project pioneered "Speculative 
Epistemic Auditing," an experimental design training educators to critically evaluate AI 
outputs, empowering them to actively mitigate algorithmic bias and cultural distortion. 

Key Findings: Post-intervention evaluations demonstrated statistically significant 
cognitive enhancements among the participating educators. Quantitative analyses 
revealed a massive reduction in epistemic vulnerability; teachers' ability to critically 
identify AI hallucinations surged, effectively eliminating baseline deficits. Furthermore, 
over 77% of educators reported being highly prepared to enforce ethical AI boundaries. 
Open-source local CBC AI systems provide a scalable, empirically validated blueprint for 
securing decolonial digital sovereignty in fragile educational contexts 

Policy Recommendations: We recommended a "governance-first" approach, 
establishing strict data privacy safeguards before classroom deployment.   
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There is also a need for collaboratively co-created specialized Open Educational 
Resources (OERs) covering trauma-informed pedagogy and AEP instructional strategies, 
accessible under low-bandwidth conditions. To definitively resolve the hallucination crisis, 
localized Generative AI systems based on local datasets for Uganda's CBC and AEP 
frameworks are needed. 

Keywords: Accelerated Education Programme, Competency-Based Curriculum, Co-
creation, Generative AI, Large Language Models, Safe AI, Trainer-of-Trainers.  
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Background: A pervasive mental health crisis driven by academic 
pressure, financial distress, bullying, and substance use significantly 
impairs learning and well-being among Ugandan secondary school 
students. Despite World Health Organization (WHO) data indicating 
youth suicide as a leading cause of mortality, secondary schools lack 
qualified, full-time guidance counsellors. In addition, cultural stigma, 
rigid gender norms, and prohibitive costs prevent over 90% of 
affected youth from accessing professional mental health support, 
often framing psychological struggles as moral failures.  

Purpose: The study evaluates Buddy4U, an ICT-based digital 
counselling platform designed to bridge the mental health service gap for Ugandan secondary 
school students. It assessed the feasibility, acceptability, and scalability of the platform through 
preliminary expert consultations and prototype demonstrations.  

Methodology: A qualitative consultative approach was adopted. The Buddy4U prototype was 
reviewed by Masters-level counselling students at Uganda Christian University, Mukono. A 
focus group discussion was conducted with 17 secondary school students (ages 15–20) at 
Panorama Secondary School in Mukono. Participant feedback was documented and analysed 
using thematic analysis.   

Key Findings: Secondary students highlighted social stigma and the school rumour mill as 
the primary deterrents to seeking help. All 17 students (100%) expressed strong interest in 
using Buddy4U, citing privacy and anonymity as its key strengths. Students demonstrated a 
preference for text-based chat over voice calls due to fears of voice recognition. Masters-level 
reviewers affirmed the platform's potential to reduce stigma and geographical barriers, and 
recommended local language integration and a rapid crisis-escalation feature.  
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There is also a need for collaboratively co-created specialized Open Educational 
Resources (OERs) covering trauma-informed pedagogy and AEP instructional strategies, 
accessible under low-bandwidth conditions. To definitively resolve the hallucination crisis, 
localized Generative AI systems based on local datasets for Uganda's CBC and AEP 
frameworks are needed. 

Keywords: Accelerated Education Programme, Competency-Based Curriculum, Co-
creation, Generative AI, Large Language Models, Safe AI, Trainer-of-Trainers.  

 

 

Buddy4U: Digital Counselling for Ugandan 
Students – A Call to Action 

Fredrick Joshua Masembe 
Buddy4U Online Counselling Services, Uganda 
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Background: A pervasive mental health crisis driven by academic 
pressure, financial distress, bullying, and substance use significantly 
impairs learning and well-being among Ugandan secondary school 
students. Despite World Health Organization (WHO) data indicating 
youth suicide as a leading cause of mortality, secondary schools lack 
qualified, full-time guidance counsellors. In addition, cultural stigma, 
rigid gender norms, and prohibitive costs prevent over 90% of 
affected youth from accessing professional mental health support, 
often framing psychological struggles as moral failures.  

Purpose: The study evaluates Buddy4U, an ICT-based digital 
counselling platform designed to bridge the mental health service gap for Ugandan secondary 
school students. It assessed the feasibility, acceptability, and scalability of the platform through 
preliminary expert consultations and prototype demonstrations.  

Methodology: A qualitative consultative approach was adopted. The Buddy4U prototype was 
reviewed by Masters-level counselling students at Uganda Christian University, Mukono. A 
focus group discussion was conducted with 17 secondary school students (ages 15–20) at 
Panorama Secondary School in Mukono. Participant feedback was documented and analysed 
using thematic analysis.   

Key Findings: Secondary students highlighted social stigma and the school rumour mill as 
the primary deterrents to seeking help. All 17 students (100%) expressed strong interest in 
using Buddy4U, citing privacy and anonymity as its key strengths. Students demonstrated a 
preference for text-based chat over voice calls due to fears of voice recognition. Masters-level 
reviewers affirmed the platform's potential to reduce stigma and geographical barriers, and 
recommended local language integration and a rapid crisis-escalation feature.  
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Policy recommendations: Digital platforms like Buddy4U offer a viable, student-centred 
strategy to expand adolescent mental health access while mitigating stigma in Ugandan 
secondary schools. Successful implementation requires a phased rollout in schools with 
reliable ICT infrastructure, strategic partnerships with professional counselling bodies, strict 
compliance with the Data Protection and Privacy Act, staff training, parental sensitisation, and 
the broader integration of mental health awareness into the national curriculum. 

Keywords: Adolescent Mental Health, Counselling Services, Curriculum Integration, Digital 
Counselling, ICT In Education, Mental Health Policy, Online Therapy, Uganda. 
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Background: Uganda’s recent shift to a competency-based 
curriculum marks an important moment in classroom practice, 
placing Information and Communication Technology (ICT) at the 
centre of classroom instruction. Much of the existing scholarship 
on ICT in Ugandan secondary education has documented 
teachers' perceptions of ICT, their competencies, and their 
challenges in using ICT, and the preconditions for technology 
integration in schools.  

Purpose: Guided by the Technological Pedagogical Content 
Knowledge (TPACK) framework, the study examines how the 

official curriculum documents (syllabus, learners’ books, and their corresponding 
teachers’ guides) guide the utilisation of ICTs for the teaching and learning of mathematics 
on the Lower Secondary Curriculum (LSC).   

Methodology: The study uses a systematic documentary analysis to analyse the 
intersection of technology, pedagogy, and content, assessing the prescriptions for ICT 
integration in learners’ books, the extent to which teachers’ guides support classroom 
practice, and the alignment between the two in promoting effective ICT-supported, 
learner-centred teaching and learning.  
Twelve purposively selected curriculum documents, comprising Senior Two and Senior 
Three learners’ books and corresponding teachers’ guides, were analysed. These were 
coded and analysed with the help of MAXQDA software.  
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Key Findings: The findings revealed inconsistencies in the integration of ICT across 
lower secondary mathematics curriculum materials. While some materials provided 
opportunities for ICT-supported activities, other had limited or no ICT integration.  
Where ICT activities were included, their alignment with the intended competencies, 
mathematical content, and appropriate pedagogical approaches was often unclear, 
indicating gaps in the representation of technology-pedagogy-content integration. 

Policy Recommendations: The study recommends strengthening ICT integration in 
curriculum documents through clearer alignment of technological tools with mathematical 
competencies, content, and pedagogical approaches. Curriculum developers and authors 
of instructional materials should adopt a TPACK-informed approach to ensure that ICT 
guidance supports meaningful classroom implementation. 

Keywords: Competency-Based Curriculum, Curriculum Documents, ICT Integration, 
Learners’ Books, Lower Secondary, Mathematics Education, Teachers’ Guides, TPACK. 

 

 
AI-Driven Competency Mapping and Personalised 
Learning Pathways: A Framework for Accelerating 
Competency-Based Curriculum Delivery in Uganda 
Through Adaptive Course Generation 

Moses Otim 
Founder, LuxUp Training — Kampala, Uganda 

Background: Uganda's shift to a Lower Secondary Competency-
Based Curriculum (CBC), introduced by the National Curriculum 
Development Centre (NCDC) in 2020, reorients instruction from 
knowledge transmission to practical skills demonstration. 
However, implementation faces persistent challenges: limited 
teacher capacity for competency-aligned instruction, resource-
intensive individualised assessment, and the practical difficulty of 
tracking learner progress against discrete competencies in large 
classrooms. 

Purpose: This study evaluates an operational framework, 
developed and piloted by LuxUp Training — a Uganda-domiciled, 

AI-first education organisation — that leverages generative artificial intelligence (AI) and 
adaptive learning technologies to accelerate competency-based curriculum delivery 
across Uganda's education system. 

Methodology: A design-based research approach with practitioner action research was 
employed across iterative cycles of framework development and pilot deployment within 
LuxUp's operational contexts. The framework rests on three core pillars: AI competency 
decomposition, adaptive learning pathways, and AI-assisted competency assessment. 
The system was refined using learner performance data and teacher feedback. 
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Key Findings: The findings revealed inconsistencies in the integration of ICT across 
lower secondary mathematics curriculum materials. While some materials provided 
opportunities for ICT-supported activities, other had limited or no ICT integration.  
Where ICT activities were included, their alignment with the intended competencies, 
mathematical content, and appropriate pedagogical approaches was often unclear, 
indicating gaps in the representation of technology-pedagogy-content integration. 

Policy Recommendations: The study recommends strengthening ICT integration in 
curriculum documents through clearer alignment of technological tools with mathematical 
competencies, content, and pedagogical approaches. Curriculum developers and authors 
of instructional materials should adopt a TPACK-informed approach to ensure that ICT 
guidance supports meaningful classroom implementation. 
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AI-first education organisation — that leverages generative artificial intelligence (AI) and 
adaptive learning technologies to accelerate competency-based curriculum delivery 
across Uganda's education system. 

Methodology: A design-based research approach with practitioner action research was 
employed across iterative cycles of framework development and pilot deployment within 
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decomposition, adaptive learning pathways, and AI-assisted competency assessment. 
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Key Findings: Generative AI successfully decomposed NCDC syllabus competencies 
into granular, assessable learning outcomes with aligned instructional content. Adaptive 
sequencing enabled differentiated pacing, which is a core CBC requirement previously 
impractical in large classes.  

Furthermore, AI-assisted assessment significantly reduced teacher workload while 
improving evaluation consistency. Accuracy caveats necessitate human validation. 
Teachers identified assessment tooling, rather than content generation, as the highest-
leverage entry point for CBC implementation support. 

Policy Recommendations: The study recommends national guidance on responsible AI 
use in basic education, integration of AI-assisted competency tools into NCDC's CBC 
support infrastructure, investment in rural connectivity and devices, and support for local-
language AI development spanning Luganda, Runyakitara, Luo, Ateso, and Lugbara. 

Keywords: adaptive learning, AI in education, competency-based curriculum, course 
generation, local language education, personalised learning, Uganda. 
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Background: Career guidance in Ugandan secondary schools 
remains largely fragmented, teacher-led and examination-
focused, with limited access to trained counsellors, structured 
guidance programmes and reliable career information. Yet 
learners are expected to make important subject and career 
decisions that require consideration of multiple factors. Existing 
career guidance approaches and technology-supported systems 
often consider only a limited range of variables, overlooking 
important behavioural, personality and contextual factors such 
as interests, abilities, self-efficacy, learning experiences, 
contextual influences and labour-market requirements. 
Technology-supported career guidance models may help 

address this gap, but their practical value depends on systematic evaluation within the 
educational and socio-economic contexts for which they are designed. 

Purpose: This study evaluated a technology-supported career selection model developed 
for secondary school students in Uganda to determine its usability, completeness, 
consistency, feasibility and suitability for practical implementation. 
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Methodology: Guided by Design Science Research, the model evaluation was 
undertaken in two complementary stages. First, four purposively selected career guidance 
and curriculum experts conducted a structured walkthrough using usability, completeness, 
consistency and feasibility criteria. Their feedback informed iterative refinement of the 
model. The refined model, integrating Social Cognitive Career Theory and Holland’s 
RIASEC model, was subsequently instantiated as a web-based prototype and evaluated 
by 51 participants drawn from secondary schools, universities and career-guidance 
stakeholders. Descriptive statistics were used to analyse the evaluation results. 

Key Findings: The structured walkthrough produced an overall satisfaction rating of 
79.3%, indicating that the model was generally usable, complete, consistent and feasible 
while identifying areas requiring refinement. Following refinement, prototype evaluation 
yielded approximately 80% overall satisfaction, with positive ratings for interface, 
navigation, functionality, personality assessment and career exploration. Some 
improvements were recommended, particularly around career exploration and career 
related cost information. 

Policy Recommendations: Uganda’s education sector should consider integrating 
localised, context-aware technology-supported career guidance into secondary school 
career services. This should be supported by teacher capacity building, improved access 
to reliable career information, and integration of education and labour-market data, with 
further piloting undertaken before wider national implementation. 

Keywords: Career selection, design science, RIASEC, technology-supported model. 
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Methodology: Guided by Design Science Research, the model evaluation was 
undertaken in two complementary stages. First, four purposively selected career guidance 
and curriculum experts conducted a structured walkthrough using usability, completeness, 
consistency and feasibility criteria. Their feedback informed iterative refinement of the 
model. The refined model, integrating Social Cognitive Career Theory and Holland’s 
RIASEC model, was subsequently instantiated as a web-based prototype and evaluated 
by 51 participants drawn from secondary schools, universities and career-guidance 
stakeholders. Descriptive statistics were used to analyse the evaluation results. 

Key Findings: The structured walkthrough produced an overall satisfaction rating of 
79.3%, indicating that the model was generally usable, complete, consistent and feasible 
while identifying areas requiring refinement. Following refinement, prototype evaluation 
yielded approximately 80% overall satisfaction, with positive ratings for interface, 
navigation, functionality, personality assessment and career exploration. Some 
improvements were recommended, particularly around career exploration and career 
related cost information. 

Policy Recommendations: Uganda’s education sector should consider integrating 
localised, context-aware technology-supported career guidance into secondary school 
career services. This should be supported by teacher capacity building, improved access 
to reliable career information, and integration of education and labour-market data, with 
further piloting undertaken before wider national implementation. 

Keywords: Career selection, design science, RIASEC, technology-supported model. 

 
   

 

Computer Games Strategy and the Enhancement 
of Literacy Skills among Primary One Pupils: A 
Comparative Study of Two Primary Schools in 
Makindye Division, Kampala Capital City Authority 
(KCCA) 

 Senje William Katende 
Post Graduate Student, Kyambogo University 

Background: The utilisation of computer game strategies is 
increasingly recognized as an innovative and effective 
pedagogical method for enhancing early-grade literacy skills. 
However, empirical evidence regarding their structured 
application in resource-constrained primary classrooms remains 
limited.   

 Purpose: This study examines the impact of three specific 
computer game strategies imitation, observation, and 
demonstration on the development of foundational literacy skills 
among Primary One pupils.  

Methodology: A quantitative comparative study was conducted involving 66 Primary One 
pupils, split equally between control school A (n = 33) and treatment school B (n = 33) in 
Makindye Division, Kampala. Data analysis was executed in SPSS using paired-sample 
t-tests to compare literacy performance levels between the schools, and Pearson's 
correlation coefficient to measure the overall impact of the computer game interventions.   

Key Findings: Pupils who engaged in computer game strategies exhibited significant 
improvements in early-grade reading and writing skills compared to those in the control 
school. The statistical analysis yielded a p-value of .000, which is significantly lower than 
the study's threshold of 0.005, confirming a strong positive correlation between digital 
gameplay interventions and literacy development. The study concludes that digital 
imitation, observation, and demonstration are highly effective pedagogical tools for early 
childhood education.   

Policy Recommendations: Primary schools should actively integrate and promote 
computer-based imitation, observation, and demonstration in early-grade classrooms. 
School administrators must prioritize hiring computer-literate educators. Additionally, the 
Ministry of Education and Sports, in partnership with Kyambogo University, should run 
teacher-training programs on educational gameplay, and the National Curriculum 
Development Centre (NCDC) should formally integrate ICT into the national primary 
school curriculum. 

Keywords: computer games, educational technology, ICT integration, literacy skills, 
primary education, teaching strategies, Uganda  
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Background: Broadcast media, particularly radio and 
television, has considerable potential to support curriculum 
implementation and expand access to learning in Uganda. Its 
importance became more visible during the COVID-19 school 
disruptions, when educational broadcasting provided an 
alternative means of reaching learners. With the 
implementation of the Competency-Based Curriculum, there 
is an opportunity to reposition broadcasting as part of 
Uganda’s broader teaching and learning ecosystem rather 
than primarily as an emergency intervention. 

Purpose: This poster examines the role of radio and television in supporting curriculum 
implementation in Uganda, with particular attention to their potential to strengthen 
curriculum access, subject learning, literacy and numeracy, and reduce disparities in 
learning opportunities. 

Methodology: The poster uses a conceptual review and comparative analysis, drawing 
on Uganda’s experience and lessons from selected African countries with educational 
broadcasting initiatives. The analysis is informed by Media Richness Theory and 
considers the complementary strengths of radio and television in curriculum delivery. 

Key Findings: The analysis indicates that radio provides opportunities for broad and 
relatively accessible educational reach, while television offers visual and demonstrative 
possibilities that can support competency-based learning. However, effective integration 
is constrained by infrastructure limitations, unequal access to technology, limited learner 
interaction, inadequate pedagogical preparation and challenges in ensuring consistent 
alignment between broadcast programmes and the curriculum. 

Policy Recommendations: Educational broadcasting should be integrated more 
deliberately into Uganda’s curriculum implementation strategy. This requires stronger 
coordination among NCDC, broadcasters, schools, teachers and other education 
stakeholders; systematic development and quality assurance of curriculum-aligned 
programmes; and strengthened teacher capacity to integrate broadcast content into 
classroom learning. The paper further proposes consideration of a dedicated national 
education television channel as part of a sustainable blended-learning ecosystem. 

Keywords: Blended learning, Competency-based curriculum, curriculum 
implementation, radio, television. 
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is an opportunity to reposition broadcasting as part of 
Uganda’s broader teaching and learning ecosystem rather 
than primarily as an emergency intervention. 

Purpose: This poster examines the role of radio and television in supporting curriculum 
implementation in Uganda, with particular attention to their potential to strengthen 
curriculum access, subject learning, literacy and numeracy, and reduce disparities in 
learning opportunities. 

Methodology: The poster uses a conceptual review and comparative analysis, drawing 
on Uganda’s experience and lessons from selected African countries with educational 
broadcasting initiatives. The analysis is informed by Media Richness Theory and 
considers the complementary strengths of radio and television in curriculum delivery. 

Key Findings: The analysis indicates that radio provides opportunities for broad and 
relatively accessible educational reach, while television offers visual and demonstrative 
possibilities that can support competency-based learning. However, effective integration 
is constrained by infrastructure limitations, unequal access to technology, limited learner 
interaction, inadequate pedagogical preparation and challenges in ensuring consistent 
alignment between broadcast programmes and the curriculum. 

Policy Recommendations: Educational broadcasting should be integrated more 
deliberately into Uganda’s curriculum implementation strategy. This requires stronger 
coordination among NCDC, broadcasters, schools, teachers and other education 
stakeholders; systematic development and quality assurance of curriculum-aligned 
programmes; and strengthened teacher capacity to integrate broadcast content into 
classroom learning. The paper further proposes consideration of a dedicated national 
education television channel as part of a sustainable blended-learning ecosystem. 

Keywords: Blended learning, Competency-based curriculum, curriculum 
implementation, radio, television. 
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Enhancing National Education Communication 
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Wilson Okaka, ANSO-CAS Visiting Research Partnership Fellow, Beijing - China 

Email: wokaka65@gmail.com 

Background: Uganda’s education sector serves over 15 million 
learners, with youth constituting 78% of the population, yet youth 
unemployment remains above 13%. Aligning curriculum reforms 
with Global Citizenship Education (GCE) and green jobs is critical 
for Uganda’s Vision 2040 and NDP IV (2025–2030), which 
prioritize human capital development, a green economy, and 
global competitiveness. The green economy is projected to 
generate 24 million jobs globally by 2030, with Africa capturing up 
to 10% if skills and communication gaps are addressed. Three 
key nexuses drive impact: education–green jobs, tourism–
hospitality–culture, and communication–policy–innovation. 

Tourism contributes about 7.7% of Uganda’s GDP and 6.5% of employment, yet green 
tourism skills penetration is below 30%. Strategic public relations (PR) and education 
communication can accelerate adoption of eco-tourism, climate-smart hospitality, and 
cultural industries across Uganda, Africa, and globally.  

Purpose: To explain how curriculum reforms and strategic communication accelerate 
GCE-driven green jobs for Uganda’s global market competitiveness? Objectives: To 
Integrate GCE and green skills into curricula; To Strengthen PR-driven policy diffusion; To 
Promote public–private–community partnerships (PPCPs).  

Methodology: Using Diffusion of Innovation Theory, reforms spread from pilot institutions 
to national scale through teacher training (+40% reach), digital platforms (60% youth 
access), systematic literature reviews (SLR), policy/document analysis, and North–
South–South partnerships supporting curriculum co-creation and innovation labs.  

Key Findings: Early pilots show 25–35% improvement in green skills awareness, 20% 
growth in tourism-related employability, and stronger PPCPs.  
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Effective packages include green curriculum modules, media PR toolkits, tourism 
innovation hubs, and youth enterprise financing windows. Conclusion: Curriculum-centred 
communication reforms can reposition Uganda as a green skills hub.   

Policy Recommendations: Government should allocate ≥5% of education budgets to 
GCE communication, globalize PPCPs, and scale regionalism to boost competitiveness. 

Keywords: Education communication, global citizenship education, green jobs, tourism 
policy.   

  

Kimanya-Ngeyo Foundation for Science and Education is a Ugandan 
NGO founded in 2007 and dedicated to advancing education for 
development. Kimanya-Ngeyo’s mission is to strengthen the capacity of 
communities to act as protagonists in improving their own material and 
social conditions through relevant and empowering education. Based in 
Jinja and operating in over 10 districts mainly in Eastern Uganda, 
Kimanya-Ngeyo draws on universal principles found in the Bahá’í Faith 
including the conviction that every human being is created noble and 
that education is indispensable to releasing the potential of individuals to 
contribute to the advancement of civilization. Kimanya-Ngeyo's work 
focuses on three interconnected areas: 

1. The Preparation for Social Action (PSA) program, which 
develops promoters of community well-being; 

2. Agricultural action-research program that strengthens farmers’ 
scientific and technological capacities; and

3. Learning to Learn teacher professional development program to 
enhance the quality of learning in schools as well as the relevance 
of learning for life outside of school. 

Plot 8, Lubogo Ln, Jinja, Uganda  
P. O. Box 1600, Jinja, Uganda 
info@kimanya.org

www.kimanya.org

For more information, visit our website
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The National Council for Higher Education (NCHE), a body corporate, 
established under the Universities and Other Tertiary Institutions Act 
CAP 262 of the Laws of Uganda. 

NCHE is mandated under Section 3 of the Act to:
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Higher Education Institutions
2. iEquate the same professional or other qualifications as well as 

the award of degrees, diplomas, certificates and other awards by 
the different institutions. 
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About Building Tomorrow:

Building Tomorrow partners with national, regional, and local governments 
to support education through a unique community-based education 
extension model. Through this model, we complement existing education 
modalities and facilitate community-based learning, all in support of 
national education plans and frameworks. Building Tomorrow reached 
more than 400,000 children in 2025 (1,200,000+ to date) with our 
signature Roots to Rise foundational literacy and numeracy camps, with 
approximately 75% of learners meeting minimum proficiency by the end 
of camp compared to just 13% at baseline through just 40 hours of 
instruction.

Plot 679 Wamala Rd. (off Entebbe Rd) 
AMFIU House, Najjanankumbi
P.O. Box 12082, Kampala, Uganda
+256-772-412-848

www. buildingtomorrow.org

The Aga Khan Foundation (AKF) leads a range of integrated, innovative 
and gender sensitive interventions aimed at sustainable development in 
over 18 countries. Has operated in Uganda since 1992 with strong focus on 
Early childhood Development and Basic education. The Education 
improvement programme at AKF centers teacher and teacher agency at 
the heart of delivering holistic learning through Teacher professional 
development, innovations, evidence and Pluralism. School2030 is AKF’s 
signature project for holistic learning and teacher leadership being 
implemented in 10 countries including Uganda

www. akf.org
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Effective packages include green curriculum modules, media PR toolkits, tourism 
innovation hubs, and youth enterprise financing windows. Conclusion: Curriculum-centred 
communication reforms can reposition Uganda as a green skills hub.   

Policy Recommendations: Government should allocate ≥5% of education budgets to 
GCE communication, globalize PPCPs, and scale regionalism to boost competitiveness. 

Keywords: Education communication, global citizenship education, green jobs, tourism 
policy.   
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 Email: okongo2000@gmail.com 
Wilson Okaka 

  ANSO-CAS Visiting Research Partnership Fellow, Beijing - China 
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Background: The National Curriculum Development Centre 
(NCDC) is central to Uganda’s education reform agenda, 
particularly under the Competency-Based Curriculum (CBC) and 
alignment with Education for Sustainable Development (ESD). 
As international development financing increasingly prioritises 
interdisciplinary, inclusive, and climate-responsive education, 
effective communication of funding prospects has become a 
strategic necessity. Between 2019 and 2024, over 60% of global 
education grants emphasised interdisciplinarity, digital learning, 
and sustainability, yet only an estimated 35–40% of potential 
African partners report clear access to funding information at 

national curriculum institutions.   

Purpose: This study evaluates how NCDC communicates its funding prospects for 
international partnerships, assesses the clarity and comprehensiveness of these 
communications, and identifies key stakeholders (international donors, universities, 
development agencies, and government ministries) engaged in curriculum innovation.  

Methodology: A systematic literature review and policy analysis were conducted, 
drawing on 52 peer-reviewed studies, 18 policy documents, and 6 comparative case 
studies from Sub-Saharan Africa. The analysis is conceptually anchored in UNESCO’s 
ESD framework and lessons from international best practices in education financing 
communication.  

Key Findings: Results show that NCDC primarily relies on formal policy reports (100%), 
stakeholder workshops (≈65% reach), and digital platforms (≈45% reach) to communicate 
funding opportunities. However, messaging is often generalised, with limited tailoring for 
higher education institutions, TVET providers, or rural-based actors, who represent nearly 
70% of Uganda’s education service landscape.   
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Only about 30% of reviewed partnerships demonstrated structured feedback mechanisms 
with donors, limiting alignment with emerging global priorities such as green skills, STEM-
humanities integration, and digital pedagogy. 

 Policy Recommendations: NCDC should adopt segmented communication strategies, 
expanding rural outreach by at least 50% through regional hubs and community media, 
and institutionalize biannual feedback dialogues with international partners. 
Strengthening data-driven, audience-specific communication could increase successful 
funding mobilization by 20–30%, accelerating interdisciplinary curriculum development 
and long-term education system transformation in Uganda. 

Keywords: curriculum development, funding prospects, global partnerships, NCDC, 
Uganda. 

 

 

Curriculum as Theory and or Praxis: Rethinking 
the Minority Status of Musical Arts Education in 
Uganda’s Primary Schools 

Jonathan Mugenyi  
Curriculum Specialist-Music Education 

National Curriculum Development Centre, Uganda 
Corresponding Author E-mail: mugenyijonah@gmail.com 

Background: This research explores the tensions between 
curriculum-as-theory and curriculum-as-praxis, to challenge the 
peripheral status of Music Education in Uganda’s primary schools. 
By problematizing the discrepancy between the intended and the 
enacted curricular, this research repositions Musical arts 
Education as a vital component of the curriculum.  

Purpose: The purpose of the study was to investigate how Music 
Education in Uganda’s Primary Education system can be 
reimagined as a form of praxis, integrating theoretical knowledge 
with practical application, to foster a more creative and inclusive 

approach to learning. 

Methodology: Drawing on the theory of critical pedagogy as advanced by Paulo Freire, 
Henry Giroux and Joe Kincheloe, the study followed a constructivism research paradigm 
focusing on individual and collective real-world experiences. The study was qualitative, 
critically analyzing education policies, curriculum documents and aligning them with key 
informant interviews with curriculum developers, examiners, schoolteachers, and focus 
group discussions with learners, to investigate the tensions between policy rhetoric and 
enacted practices. 

ICCD 011 
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Only about 30% of reviewed partnerships demonstrated structured feedback mechanisms 
with donors, limiting alignment with emerging global priorities such as green skills, STEM-
humanities integration, and digital pedagogy. 

 Policy Recommendations: NCDC should adopt segmented communication strategies, 
expanding rural outreach by at least 50% through regional hubs and community media, 
and institutionalize biannual feedback dialogues with international partners. 
Strengthening data-driven, audience-specific communication could increase successful 
funding mobilization by 20–30%, accelerating interdisciplinary curriculum development 
and long-term education system transformation in Uganda. 

Keywords: curriculum development, funding prospects, global partnerships, NCDC, 
Uganda. 
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Jonathan Mugenyi  
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Background: This research explores the tensions between 
curriculum-as-theory and curriculum-as-praxis, to challenge the 
peripheral status of Music Education in Uganda’s primary schools. 
By problematizing the discrepancy between the intended and the 
enacted curricular, this research repositions Musical arts 
Education as a vital component of the curriculum.  

Purpose: The purpose of the study was to investigate how Music 
Education in Uganda’s Primary Education system can be 
reimagined as a form of praxis, integrating theoretical knowledge 
with practical application, to foster a more creative and inclusive 

approach to learning. 

Methodology: Drawing on the theory of critical pedagogy as advanced by Paulo Freire, 
Henry Giroux and Joe Kincheloe, the study followed a constructivism research paradigm 
focusing on individual and collective real-world experiences. The study was qualitative, 
critically analyzing education policies, curriculum documents and aligning them with key 
informant interviews with curriculum developers, examiners, schoolteachers, and focus 
group discussions with learners, to investigate the tensions between policy rhetoric and 
enacted practices. 
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Key Findings: The research findings indicated that a praxis-oriented approach to 
curriculum, emphasizing embodied learning and practical artistic expression is a feasible 
approach to reposition musical arts education as an essential part of the curriculum.  

Policy Recommendations: the praxis-oriented approach should be employed to 
reposition Music Education as essential components of primary education thereby 
enriching educational experiences of learners in Uganda’s primary schools. 

Keywords: Critical pedagogy, enacted curriculum, intended curriculum, musical arts-
education, praxis. 

 

Life Skills and Values in Context; Proficiencies of 
Young People as a Foundation for Holistic 
Learning in Uganda 

Joseph Kasasa1,   
Faridah Nassereka1 

1Uwezo Uganda 

Background: Globally, education systems are being challenged to address persistent 
concerns such as limited learning outcomes, gaps between 
educational attainment and workplace expectations, and 
inadequate preparation of young people for rapidly changing 
social and economic environments. In many East African 
education systems, including Uganda, schooling has traditionally 
placed strong emphasis on academic achievement and 
examination performance. While academic knowledge remains 
important, it is increasingly recognised that young people also 
require life skills and values that enable them to think critically, 
solve problems, communicate effectively, manage emotions, 

make responsible decisions, and adapt to changing circumstances. Life skills, together 
with positive values and attitudes, contribute to holistic development by supporting 
learners’ personal growth, social relationships, academic engagement, and future 
employability. However, questions remain regarding the extent to which educational 
experiences effectively develop these competencies and how young people's 
proficiencies in life skills and values contribute to holistic learning outcomes within the 
Ugandan context.  

Purpose: The purpose of education is increasingly shifting from the acquisition of 
academic knowledge alone towards the development of competencies, values, and 
personal attributes that enable learners to navigate life, work, and society.  

Methodology: This paper examines the life skills proficiencies of Ugandan adolescents 
aged 13-17, with a particular focus on their implications for ongoing education reforms, 
including the introduction of a competence-based curriculum at the secondary school 
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level. Drawing on data from the Assessment of Life Skills and Values (ALIVE) in East 
Africa conducted in 2022, the paper presents findings from the assessment of 11,074 
adolescents, highlighting their proficiency in selected life skills and values.  

Key Findings:  The results show overall low proficiencies among young people with only 
2% achieving in problem-solving tasks, 19% in self-awareness, 6% in collaboration and 
9% expressing high levels of respect as a value.  

Practical Recommendations The paper interrogates results of the assessment and 
presents a case for integration of life skills into formal education, emphasizing the need 
for policy reforms, teacher training, and community involvement to enhance learning 
outcomes.:  It also provides practical recommendations for policymakers, educators, and 
stakeholders to ensure that young people acquire the life skills and values necessary to 
thrive, navigate global demands and challenges.  

Keywords: Life Skills and Values; Education; Learning Outcomes; Uganda; East Africa; 
Education Reforms; Curriculum Integration 

  
 

Anchoring Reading in Homes: The 5A Framework 
and School–Community Delivery Models for 
Promoting Early Literacy 
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Margaret Kemigisa1 

1Igaaza Creations, Uganda 
Corresponding Author E-mail: kemigisa@igaaza.com  

Background: Despite growing attention to early literacy, many 
children continue to experience weak reading outcomes due to 
limited access to storybooks and inconsistent reading routines 
within homes. While schools introduce foundational literacy skills, 
reading often remains confined to classrooms, with little 
reinforcement in household and community settings. This gap 
weakens the development of sustained reading habits during 
early childhood.  

 Purpose: This poster presents the 5A Framework Awareness, 
Access, Adoption, Anchoring, and Assessment a practice-

informed approach for strengthening reading cultures within homes, schools, and 
communities. The framework focuses on creating the conditions that encourage reading 
to become a regular and valued part of everyday life.  
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level. Drawing on data from the Assessment of Life Skills and Values (ALIVE) in East 
Africa conducted in 2022, the paper presents findings from the assessment of 11,074 
adolescents, highlighting their proficiency in selected life skills and values.  

Key Findings:  The results show overall low proficiencies among young people with only 
2% achieving in problem-solving tasks, 19% in self-awareness, 6% in collaboration and 
9% expressing high levels of respect as a value.  

Practical Recommendations The paper interrogates results of the assessment and 
presents a case for integration of life skills into formal education, emphasizing the need 
for policy reforms, teacher training, and community involvement to enhance learning 
outcomes.:  It also provides practical recommendations for policymakers, educators, and 
stakeholders to ensure that young people acquire the life skills and values necessary to 
thrive, navigate global demands and challenges.  

Keywords: Life Skills and Values; Education; Learning Outcomes; Uganda; East Africa; 
Education Reforms; Curriculum Integration 
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Background: Despite growing attention to early literacy, many 
children continue to experience weak reading outcomes due to 
limited access to storybooks and inconsistent reading routines 
within homes. While schools introduce foundational literacy skills, 
reading often remains confined to classrooms, with little 
reinforcement in household and community settings. This gap 
weakens the development of sustained reading habits during 
early childhood.  

 Purpose: This poster presents the 5A Framework Awareness, 
Access, Adoption, Anchoring, and Assessment a practice-

informed approach for strengthening reading cultures within homes, schools, and 
communities. The framework focuses on creating the conditions that encourage reading 
to become a regular and valued part of everyday life.  

ICCD 072 

Methodology: The framework was developed from practical experience in literacy 
promotion and is being explored through school–community initiatives associated with 
Flowers Pre-School and Day Care Centre. The poster illustrates how the framework is 
operationalized through three complementary delivery models: Community Reading 
Sessions, Children Reading for Children, and the Reading Ambassador Model.  

Key Findings: The framework suggests that strengthening reading cultures requires 
more than providing books or literacy instruction. Awareness, access, social participation, 
routine engagement, and positive recognition all play important roles in supporting reading 
habits. The delivery models demonstrate how schools, caregivers, and communities can 
work together to create opportunities for reading, encourage peer learning, and reinforce 
reading as a valued social practice.  

Practical Implications: The 5A Framework offers a low-cost and adaptable approach for 
promoting reading beyond the classroom. It encourages educators, caregivers, and 
community organizations to focus not only on literacy skills but also on the social 
conditions that support regular reading practice and long-term engagement with books. 

Keywords: Early Childhood Care and Education (ECCE), Early literacy, Home-based 
reading. 
 

 

Leveraging Village Savings and Loan Associations 
as Caregiver Engagement Systems for Early 
Literacy: A Conceptual Model for Localized ECCE 
Implementation in Uganda 

Poster Presentation 
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Corresponding Author E-mail: kemigisa@igaaza.com  

Background: Early literacy lays the foundation for school 
readiness, lifelong learning, and social participation. Yet learning 
poverty remains high in Uganda, and many children have limited 
access to books, literacy-rich home environments, and play-
based learning materials. While schools play a critical role in 
literacy development, growing evidence highlights the influence 
of caregivers and household investment in children's learning. At 
the same time, Village Savings and Loan Associations (VSLAs) 
have become established community structures that help 
households set priorities, mobilize resources, and support 
collective action.   

Purpose: This poster explores how VSLAs can be leveraged as 
caregiver engagement systems for early literacy. It proposes a conceptual pathway 
through which the same mechanisms that support household investment in education, 
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health, and livelihoods may also strengthen children's reading, storytelling, and access to 
literacy-supporting opportunities and resources.  

Methodology: The study draws on an interdisciplinary review of literature on early 
literacy, family literacy, caregiver-mediated learning, community-based development, and 
Village Savings and Loan Associations. Evidence from education, health, and 
development research was synthesized to develop a conceptual model linking VSLA 
participation to caregiver practices and early literacy outcomes.  

Key Findings: Existing literature suggests that VSLAs influence household decision-
making through savings goals, peer learning, social accountability, and regular 
interaction. Building on this evidence, the proposed conceptual model illustrates how 
these mechanisms could support caregiver investment in early literacy materials, reading 
routines, and literacy-rich home environments when early literacy is recognized as a 
household priority and appreciated for intergenerational socio-economic transformation.  

Policy Recommendations: The model encourages curriculum developers, literacy 
practitioners, and policymakers to view community-based financial groups as potential 
partners in extending ECCE and literacy goals into households. It also highlights 
opportunities to strengthen local literacy ecosystems by linking caregiver engagement, 
community entrepreneurship, and access to learning materials. 

Keywords: caregiver engagement, ECCE, early literacy, literacy ecosystems, play-
based learning, Uganda, Village Savings and Loan Associations. 

 

 
Learning to Teach by Learning to Learn: 
An evaluation of Kimanya-Ngeyo Foundation for 
Science and Education’s Learning to Learn 
(LtL)Teacher Development Program 

Vesall Nourani 
Harvard Graduate School of Education 

Corresponding Author E-mail: lmwangi@kimanya.org 

Background: Across East Africa, there is a critical need to 
move beyond the prevailing didactic culture where the teacher 
transmits information that students memorize. The shift toward 
competency-based approaches requires teachers who can 
facilitate inquiry, critical thinking, problem-solving and 
conceptual understanding. However, many teacher preparation 
approaches emphasize didactic pedagogies, making 
implementation of competency-based curricula challenging. 

Purpose: The study examines the Kimanya-Ngeyo 
Foundation’s Learning to Learn (LtL) teacher development 

program and its effects on teachers’ pedagogical practices and student learning through a 
learning-to-learn approach. 
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health, and livelihoods may also strengthen children's reading, storytelling, and access to 
literacy-supporting opportunities and resources.  

Methodology: The study draws on an interdisciplinary review of literature on early 
literacy, family literacy, caregiver-mediated learning, community-based development, and 
Village Savings and Loan Associations. Evidence from education, health, and 
development research was synthesized to develop a conceptual model linking VSLA 
participation to caregiver practices and early literacy outcomes.  

Key Findings: Existing literature suggests that VSLAs influence household decision-
making through savings goals, peer learning, social accountability, and regular 
interaction. Building on this evidence, the proposed conceptual model illustrates how 
these mechanisms could support caregiver investment in early literacy materials, reading 
routines, and literacy-rich home environments when early literacy is recognized as a 
household priority and appreciated for intergenerational socio-economic transformation.  

Policy Recommendations: The model encourages curriculum developers, literacy 
practitioners, and policymakers to view community-based financial groups as potential 
partners in extending ECCE and literacy goals into households. It also highlights 
opportunities to strengthen local literacy ecosystems by linking caregiver engagement, 
community entrepreneurship, and access to learning materials. 

Keywords: caregiver engagement, ECCE, early literacy, literacy ecosystems, play-
based learning, Uganda, Village Savings and Loan Associations. 
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Background: Across East Africa, there is a critical need to 
move beyond the prevailing didactic culture where the teacher 
transmits information that students memorize. The shift toward 
competency-based approaches requires teachers who can 
facilitate inquiry, critical thinking, problem-solving and 
conceptual understanding. However, many teacher preparation 
approaches emphasize didactic pedagogies, making 
implementation of competency-based curricula challenging. 

Purpose: The study examines the Kimanya-Ngeyo 
Foundation’s Learning to Learn (LtL) teacher development 

program and its effects on teachers’ pedagogical practices and student learning through a 
learning-to-learn approach. 
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Methodology: The study evaluates LtL through a randomized controlled trial involving 
primary schools in Jinja District.  The year-long program combines intensive study sessions 
with ongoing school-based accompaniment. Teachers engage in scientific inquiry and 
reflective practice, learning to pose questions, formulate hypotheses, use evidence, and 
adapt these approaches across subjects. The evaluation assesses the program’s effects on 
student learning, classroom practices, higher-order cognitive skills, and scientific 
competencies, using national examination results, standardized assessments, classroom 
observations, and student-led science activities. 
Key Findings: The intervention produced substantial gains in student learning. 
Performance on Uganda’s national PLE increased by 0.5 standard deviations, while the 
pass rate rose by 24 percentage points, from 51% in control schools to 75%. Gains 
extended to higher-order learning, scientific competencies, and student creativity. The 
intervention changed classroom practice: teachers adopted more engaging pedagogies, 
created environments where students asked more questions, and demonstrated greater 
awareness of students’ experiences. Teachers also increased peer learning and 
collaboration. These findings suggest that developing teachers as reflective, adaptive 
learners can strengthen teacher practice and student learning. 

Policy Recommendations: The findings support teacher professional development 
systems that enable teachers to experience the same inquiry-based, competency-oriented 
approaches they aim to facilitate in classrooms. Sustained professional learning models that 
develop teacher agency, reflective practice, and continuous improvement can be integrated 
within teacher education systems to support effective implementation of competency-based 
curricula. 

Keywords: competency-based curriculum, inquiry-based learning, reflective practice, 
teacher agency, teacher professional development 
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Integrating Sustainability and Global Citizenship 
Education through Agriculture Education: A Case 
Study of Bunyinza Alliance Church of God 
Secondary School, Manafwa District, Uganda 

Ahamadah Wakhweya  
Agriculture Curriculum Specialist, Secondary Department 

National Curriculum Development Centre 
Corresponding Author Email: wakhweya2018@gmail.com 

Background: Sustainability and Global Citizenship Education 
(GCE) are key cross-cutting themes in Uganda's Competency-
Based Curriculum, designed to equip learners with the 
knowledge, skills, values, and attitudes required for 
environmental stewardship, responsible citizenship, and 
sustainable development. Agriculture education offers a practical 
platform for integrating these competencies through sustainable 
agricultural practices, project-based learning, and community 
engagement. However, limited evidence exists regarding how 
sustainability and GCE are operationalised within classroom 
instruction at the school level. 

Purpose: This study examined how sustainability and Global Citizenship Education (GCE) 
are integrated through agriculture education at Bunyinza Alliance Church of God 
Secondary School in Manafwa District, Uganda. It specifically explored teaching practices, 
project-based learning initiatives, learners' acquisition of sustainability and global 
citizenship competencies, and the factors influencing implementation.  

Methodology: A qualitative case study design was employed. Data were collected 
through semi-structured interviews with two agriculture teachers, the Director of Studies, 
the Headteacher, a focus group discussion with 15 agriculture students, classroom 
observations, and document analysis. The data were analysed using thematic analysis.  

Key Findings: The study revealed that sustainability and GCE were integrated primarily 
through core agriculture lessons, practical project-based activities, and educational 
excursions. Learners demonstrated enhanced teamwork, problem-solving, environmental 
responsibility, and appreciation of cultural diversity, with students from diverse ethnic 
backgrounds collaborating effectively despite an absence of formal implementation 
guidelines. However, implementation was constrained by the underutilisation of the 
school's agricultural land and resource limitations that restricted agricultural projects and 
tours. In conclusion, the study concludes that agriculture education provides a promising 
mechanism for fostering sustainability and global citizenship among secondary school 
youth.  
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Integrating Sustainability and Global Citizenship 
Education through Agriculture Education: A Case 
Study of Bunyinza Alliance Church of God 
Secondary School, Manafwa District, Uganda 
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National Curriculum Development Centre 
Corresponding Author Email: wakhweya2018@gmail.com 

Background: Sustainability and Global Citizenship Education 
(GCE) are key cross-cutting themes in Uganda's Competency-
Based Curriculum, designed to equip learners with the 
knowledge, skills, values, and attitudes required for 
environmental stewardship, responsible citizenship, and 
sustainable development. Agriculture education offers a practical 
platform for integrating these competencies through sustainable 
agricultural practices, project-based learning, and community 
engagement. However, limited evidence exists regarding how 
sustainability and GCE are operationalised within classroom 
instruction at the school level. 

Purpose: This study examined how sustainability and Global Citizenship Education (GCE) 
are integrated through agriculture education at Bunyinza Alliance Church of God 
Secondary School in Manafwa District, Uganda. It specifically explored teaching practices, 
project-based learning initiatives, learners' acquisition of sustainability and global 
citizenship competencies, and the factors influencing implementation.  

Methodology: A qualitative case study design was employed. Data were collected 
through semi-structured interviews with two agriculture teachers, the Director of Studies, 
the Headteacher, a focus group discussion with 15 agriculture students, classroom 
observations, and document analysis. The data were analysed using thematic analysis.  

Key Findings: The study revealed that sustainability and GCE were integrated primarily 
through core agriculture lessons, practical project-based activities, and educational 
excursions. Learners demonstrated enhanced teamwork, problem-solving, environmental 
responsibility, and appreciation of cultural diversity, with students from diverse ethnic 
backgrounds collaborating effectively despite an absence of formal implementation 
guidelines. However, implementation was constrained by the underutilisation of the 
school's agricultural land and resource limitations that restricted agricultural projects and 
tours. In conclusion, the study concludes that agriculture education provides a promising 
mechanism for fostering sustainability and global citizenship among secondary school 
youth.  

ICCD 096 Policy Recommendations: To fully realise this potential, stakeholders should strengthen 
curriculum implementation, expand teacher professional development, invest in school-
based agricultural projects, promote experiential learning and excursions, and enhance 
community support. 

Keywords: Agriculture Education; Global Citizenship Education; Project-Based 
Learning; Sustainability. 
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Background: The Medium of Instruction (MoI) in early schooling 
is a contentious issue in multilingual education systems. 
Uganda's policy advocates using familiar local languages from 
Primary One to Primary Three, followed by a gradual transition to 
English. However, implementation faces challenges due to 
linguistic diversity, inadequate instructional materials, 
inconsistent teacher preparedness, and uncertainty regarding 
suitable languages for multilingual communities. Purpose: This 
study assesses the feasible languages for lower primary 
education in Uganda and explores the potential for harmonizing 

closely related languages to improve policy implementation and reduce instructional 
costs.  

Methodology: This study employed a nationwide convergent mixed-methods design, 
utilising quantitative and qualitative data collection across multilingual and border districts 
in central, eastern, northern, and western Uganda. Data were gathered through 
questionnaires, interviews, focus group discussions, documentary analysis, and linguistic 
mutual intelligibility assessments involving lexical similarity, phonological comparison, 
grammatical analysis, orthographic comparison, and comprehension testing.   

ICCD 112 



2nd International Conference On Curriculum Development
Ministry of Education and Sports

THE REPUBLIC OF UGANDA

76

Participants included learners, teachers, head teachers, District Education Officers, 
District Inspectors of Schools, Centre Coordinating Tutors, parents, cultural leaders, 
religious leaders, and local language board members.   

 Key Findings: The findings indicate that familiar local languages serve as effective 
mediums for early learning. The abrupt transition to English in Primary Four significantly 
hampers learner comprehension and participation. Policy implementation is hindered by 
inadequate teacher preparation, limited instructional materials, inconsistent orthography 
development, and the complexities of multilingual classrooms. The mutual intelligibility 
analysis revealed high linguistic similarity among several language pairs, supporting the 
feasibility of evidence-based language harmonization.   

Policy Recommendations: The study recommends strengthening bilingual education 
through improved teacher preparation, orthography development, and the creation of 
locally developed instructional materials. It proposes evidence-based language 
harmonization scenarios involving 26, 23, or 19 medium of instruction language groups 
to enhance the efficiency, quality, and sustainability of curriculum implementation while 
preserving linguistic and cultural diversity.  

Keywords: Medium of instruction; multilingual education; bilingual education; familiar 
local language; mutual intelligibility; language policy; Uganda.  
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Participants included learners, teachers, head teachers, District Education Officers, 
District Inspectors of Schools, Centre Coordinating Tutors, parents, cultural leaders, 
religious leaders, and local language board members.   

 Key Findings: The findings indicate that familiar local languages serve as effective 
mediums for early learning. The abrupt transition to English in Primary Four significantly 
hampers learner comprehension and participation. Policy implementation is hindered by 
inadequate teacher preparation, limited instructional materials, inconsistent orthography 
development, and the complexities of multilingual classrooms. The mutual intelligibility 
analysis revealed high linguistic similarity among several language pairs, supporting the 
feasibility of evidence-based language harmonization.   

Policy Recommendations: The study recommends strengthening bilingual education 
through improved teacher preparation, orthography development, and the creation of 
locally developed instructional materials. It proposes evidence-based language 
harmonization scenarios involving 26, 23, or 19 medium of instruction language groups 
to enhance the efficiency, quality, and sustainability of curriculum implementation while 
preserving linguistic and cultural diversity.  

Keywords: Medium of instruction; multilingual education; bilingual education; familiar 
local language; mutual intelligibility; language policy; Uganda.  
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Background: Globally Indigenous peoples constitute 
approximately 6% of the population yet safeguard nearly 80% of 
the world’s remaining biodiversity, underscoring the educational 
value of IKS.  To demonstrate that community media can act as a 
bridge between local epistemologies and global educational 
standards by legitimising indigenous knowledge, amplifying 
women’s voices, and reshaping gender norms in learning 
environments. In Uganda, over 70% of the population resides in 
rural areas where community radio is the most accessible 
medium, reaching an estimated 85–95% of households, 

compared to less than 40% internet penetration in rural districts. Despite this reach, formal 
education curricula still draw less than 10–15% of their content from localized indigenous 
knowledge, and gender-responsive IKS integration is minimal.  

Purpose: This paper examines the transformative role of community media in advancing 
gender equality through the integration of Indigenous Knowledge Systems (IKS) into 
Uganda’s localised–global curriculum management framework.  

Methodology: Using a systematic literature review, policy analysis, and selected case 
studies, the study analyses data from community radio broadcasts, storytelling initiatives, 
curriculum documents, and education sector policies.   

Key Findings: Evidence from case studies indicates that community media initiatives 
have increased women’s participation in local education dialogues by 20–30% and 
improved girls’ school retention rates by up to 12% in pilot communities where gender-
sensitive indigenous narratives were mainstreamed.   
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However, policy analysis reveals significant gaps, including the absence of clear national 
guidelines for integrating IKS into formal curricula and limited budgetary allocation (less 
than 5% of education innovation funding) toward community-driven knowledge systems. 
The paper argues for a paradigm shift in Uganda’s education system, recognising IKS as 
a core pedagogical asset rather than an informal supplement.   

Policy Recommendations: Strengthening community media engagement could 
contribute to epistemic justice, reduce gender disparities in education, and support a more 
inclusive, culturally grounded localised–global curriculum. 

Keywords: Community Media; Gender Equality; Indigenous Knowledge Systems; 
Curriculum Management; Uganda. 
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Background: Indigenous Knowledge Systems (IKS) constitute 
the accumulated experiences, values, and practices developed 
by African societies through generations of interaction with their 
environment. However, these systems have often been 
misunderstood, marginalized, and dismissed as unscientific due 
to colonial legacies and dominance of Western-oriented 
education models.   

Purpose: This paper aims to critically examine the myths and 
realities surrounding Indigenous Knowledge Systems in Africa 
and explores their implications for curriculum planning and 

implementation. 

 Methodology: Drawing on relevant literature and theoretical perspectives, the author 
uses a philosophical method of analysis to examine concepts such as knowledge, 
indigenous knowledges systems, and misconceptions (myths) that IKS lacks rationality or 
universal relevance and the authentic attributes (realities) of IKS, manifesting their 
contextual validity, sustainability, and cultural richness.  

Key Findings: The analysis demonstrates that meaningful curriculum reform in Africa 
must recognise IKS as dynamic, complementary to scientific knowledge, and vital for 
promoting cultural identity, creativity, and problem-solving skills.   
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However, policy analysis reveals significant gaps, including the absence of clear national 
guidelines for integrating IKS into formal curricula and limited budgetary allocation (less 
than 5% of education innovation funding) toward community-driven knowledge systems. 
The paper argues for a paradigm shift in Uganda’s education system, recognising IKS as 
a core pedagogical asset rather than an informal supplement.   

Policy Recommendations: Strengthening community media engagement could 
contribute to epistemic justice, reduce gender disparities in education, and support a more 
inclusive, culturally grounded localised–global curriculum. 

Keywords: Community Media; Gender Equality; Indigenous Knowledge Systems; 
Curriculum Management; Uganda. 
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Background: Indigenous Knowledge Systems (IKS) constitute 
the accumulated experiences, values, and practices developed 
by African societies through generations of interaction with their 
environment. However, these systems have often been 
misunderstood, marginalized, and dismissed as unscientific due 
to colonial legacies and dominance of Western-oriented 
education models.   

Purpose: This paper aims to critically examine the myths and 
realities surrounding Indigenous Knowledge Systems in Africa 
and explores their implications for curriculum planning and 

implementation. 

 Methodology: Drawing on relevant literature and theoretical perspectives, the author 
uses a philosophical method of analysis to examine concepts such as knowledge, 
indigenous knowledges systems, and misconceptions (myths) that IKS lacks rationality or 
universal relevance and the authentic attributes (realities) of IKS, manifesting their 
contextual validity, sustainability, and cultural richness.  

Key Findings: The analysis demonstrates that meaningful curriculum reform in Africa 
must recognise IKS as dynamic, complementary to scientific knowledge, and vital for 
promoting cultural identity, creativity, and problem-solving skills.   

ICCD 054 

Policy Recommendations: The paper highlights strategies for integrating IKS into formal 
education through inclusive curriculum design, participatory pedagogy, and culturally 
responsive assessment. It concludes that reclaiming and mainstreaming indigenous 
knowledge in education is essential for decolonising learning, enhancing relevance, and 
achieving holistic development in African societies. 

Keywords: African education, cultural relevance, curriculum implementation, curriculum 
planning, decolonisation, Indigenous Knowledge Systems. 
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Background: Uganda's Constitution guarantees every person 
the right to a clean and healthy environment under Article 39, a 
right operationalised through National Environment Act, 2019, 
and the country’s environmental governance framework. 
However, persistent shortcomings in solid waste management, 
including inadequate disposal systems, public health risks, and 
the 2024 Kiteezi landfill disaster, highlight a significant gap 
between constitutional guarantees and their effective 
enforcement. Existing scholarship has largely focused on legal 
reforms, institutional capacity, and waste management 

technologies, paying comparatively little attention to the role of institutional learning in 
strengthening environmental rights protection.  

Purpose: This article examines how institutional pedagogy can address enforcement 
gaps in Uganda's solid waste management regime. It proposes an Integrated Institutional 
Pedagogy Framework that integrates organisational learning, environmental literacy, and 
responsive regulation to strengthen regulatory compliance, enhance accountability, and 
promote sustainable environmental governance.  

Methodology: The article employs a qualitative doctrinal legal research methodology 
within an interpretivist paradigm. It uses thematic analysis to examine Uganda's 
constitutional, legislative, and policy framework, complemented by a comparative analysis 
of environmental governance approaches in Kenya, Rwanda, and South Africa.   

ICCD 116 



2nd International Conference On Curriculum Development
Ministry of Education and Sports

THE REPUBLIC OF UGANDA

80

The analysis is informed by Responsive Regulation Theory and Transformative Learning 
Theory.  

Key Findings: The findings reveal that enforcement failures arise not only from regulatory 
and institutional weaknesses but also from limited environmental literacy, fragmented 
stakeholder engagement, weak organizational learning, and the absence of learning-
oriented enforcement mechanisms. Comparative analysis demonstrates that integrating 
institutional learning, participatory governance, and responsive regulation can enhance 
compliance and institutional accountability.  

Policy Recommendations: The article contributes to the literature by conceptualising 
institutional pedagogy as an environmental governance model that links constitutional 
rights with regulatory practice. It recommends legislative and institutional reforms, 
strengthened community participation, and sustained investment in environmental 
education and professional capacity building to enhance environmental rights protection 
and promote sustainable solid waste management in Uganda.  

Keywords: Environmental Rights protection; Institutional Pedagogy; Solid Waste 
Management; Enforcement gaps: Uganda.      
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Background: This article critically examines environmental 
education as an under-theorised mechanism for achieving the 
right to a healthy environment, focusing on Uganda, Kenya, and 
South Africa. Drawing on African regional jurisprudence and 
comparative analysis, the article demonstrates that South Africa 
possesses the most institutionally integrated environmental 
governance system, Kenya has the strongest justiciable 
environmental rights framework, and Uganda has an emerging 
but fragmented system reliant on constitutional interpretation 
and policy implementation.  
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The analysis is informed by Responsive Regulation Theory and Transformative Learning 
Theory.  

Key Findings: The findings reveal that enforcement failures arise not only from regulatory 
and institutional weaknesses but also from limited environmental literacy, fragmented 
stakeholder engagement, weak organizational learning, and the absence of learning-
oriented enforcement mechanisms. Comparative analysis demonstrates that integrating 
institutional learning, participatory governance, and responsive regulation can enhance 
compliance and institutional accountability.  

Policy Recommendations: The article contributes to the literature by conceptualising 
institutional pedagogy as an environmental governance model that links constitutional 
rights with regulatory practice. It recommends legislative and institutional reforms, 
strengthened community participation, and sustained investment in environmental 
education and professional capacity building to enhance environmental rights protection 
and promote sustainable solid waste management in Uganda.  

Keywords: Environmental Rights protection; Institutional Pedagogy; Solid Waste 
Management; Enforcement gaps: Uganda.      
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Background: This article critically examines environmental 
education as an under-theorised mechanism for achieving the 
right to a healthy environment, focusing on Uganda, Kenya, and 
South Africa. Drawing on African regional jurisprudence and 
comparative analysis, the article demonstrates that South Africa 
possesses the most institutionally integrated environmental 
governance system, Kenya has the strongest justiciable 
environmental rights framework, and Uganda has an emerging 
but fragmented system reliant on constitutional interpretation 
and policy implementation.  
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Purpose: The study aims to strengthen public participation, access to environmental 
information, and environmental accountability, all of which are important procedural 
dimensions of realising environmental rights.  

Methodology: Employing a comparative and doctrinal methodology, the article analyses 
constitutional provisions, statutory frameworks, judicial decisions, and international and 
regional instruments.  

Key Findings: The results reveal that environmental education is not merely a 
pedagogical policy but a structural and constitutional enabling condition for effective 
governance. Consequently, environmental education must be explicitly institutionalised 
within environmental governance frameworks to bridge the gap between constitutional 
environmental rights and their practical realisation.  

Policy Recommendations: This article contributes to environmental education policy by 
analysing how to integrate environmental education into formal and non-formal learning 
systems. Furthermore, it advocates for stronger implementation mechanisms, enhanced 
community participation, increased investment in environmental literacy and greater 
regional cooperation to advance sustainable development and environmental justice 
across the three jurisdictions. 

Keywords: Africa, comparative analysis, environmental education, right to a healthy 
environment, sustainable development. 

 

About Building Tomorrow:

Building Tomorrow partners with national, regional, and local governments to support education 
through a unique community-based education extension model. Through this model, we 
complement existing education modalities and facilitate community-based learning, all in support 
of national education plans and frameworks. Building Tomorrow reached more than 400,000 
children in 2025 (1,200,000+ to date) with our signature Roots to Rise foundational literacy and 
numeracy camps, with approximately 75% of learners meeting minimum proficiency by the end 
of camp compared to just 13% at baseline through just 40 hours of instruction.

Plot 679 Wamala Rd. (off Entebbe Rd) 
AMFIU House, Najjanankumbi
P.O. Box 12082, Kampala, Uganda
+256-772-412-848

www. buildingtomorrow.org

Kimanya-Ngeyo Foundation for Science and Education is a Ugandan NGO founded in 2007 and dedicated 
to advancing education for development. Kimanya-Ngeyo’s mission is to strengthen the capacity of 
communities to act as protagonists in improving their own material and social conditions through relevant 
and empowering education. Based in Jinja and operating in over 10 districts mainly in Eastern Uganda, 
Kimanya-Ngeyo draws on universal principles found in the Bahá’í Faith including the conviction that every 
human being is created noble and that education is indispensable to releasing the potential of individuals to 
contribute to the advancement of civilization. Kimanya-Ngeyo's work focuses on three interconnected 
areas: 

1. The Preparation for Social Action (PSA) program, which develops promoters of community 
well-being; 

2. Agricultural action-research program that strengthens farmers’ scientific and technological capacities; 
and

3. Learning to Learn teacher professional development program to enhance the quality of learning in 
schools as well as the relevance of learning for life outside of school. 

Plot 8, Lubogo Ln, Jinja, Uganda  
P. O. Box 1600, Jinja, Uganda 
info@kimanya.org

www.kimanya.org

For more information, visit our website



2nd International Conference On Curriculum Development
Ministry of Education and Sports

THE REPUBLIC OF UGANDA

82

                                              

Integrating Indigenous Knowledge, Artificial Intelligence, 
and Wisdom Pedagogy to Foster Innovative Behaviour: 
Lessons from Iran's Technological Advancement for 
Uganda's Curriculum Reforms 
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Background: The Fourth Industrial Revolution has transformed 
global education systems, compelling nations to redesign 
curricula that prepare learners for complex social, economic, and 
technological challenges. Countries that have integrated 
indigenous knowledge, scientific inquiry, artificial intelligence 
(AI), and innovation-driven education have demonstrated 
increased resilience and self-reliance in addressing national 
development challenges.  
Purpose: This paper examines the relationship between 
Indigenous Knowledge Systems (IKS), Artificial Intelligence, 

Wisdom Pedagogy, and innovative behaviour, drawing lessons from Iran’s educational 
and technological experiences. 

Methodology: Using a conceptual and comparative literature review approach, the study 
analyses scholarly literature, policy documents, and selected educational practices from 
Iran and Uganda. The paper explores how AI and indigenous knowledge can be 
harmonized within curriculum frameworks to promote critical thinking, ethical reasoning, 
creativity, problem-solving, and innovation. Findings indicate that while Uganda has made 
significant progress in competency-based curriculum reforms, notable gaps remain in AI 
literacy, indigenous knowledge integration, innovation ecosystems, teacher 
preparedness, and learner-centred pedagogies. 

Key Findings: The paper proposes Wisdom Pedagogy as a transformative framework 
that bridges modern technological advancements with cultural and indigenous knowledge 
systems. By integrating AI education, indigenous knowledge, and innovation-driven 
learning within Wisdom Pedagogy, curriculum reforms can enhance learners’ capacity to 
generate locally relevant solutions, strengthen national competitiveness, and support 
sustainable development. 

Policy Recommendations: The study concludes that effective curriculum reform in 
Uganda requires an intentional integration of AI, Indigenous Knowledge Systems, 
innovation-oriented learning, and Wisdom Pedagogy to nurture innovative behaviour and 
prepare learners for the demands of the twenty-first century. 

Keywords: Artificial Intelligence, Curriculum Reform, Indigenous Knowledge Systems, 
Innovative Behaviour Wisdom Pedagogy, Educational Transformation. 
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Background: The Fourth Industrial Revolution has transformed 
global education systems, compelling nations to redesign 
curricula that prepare learners for complex social, economic, and 
technological challenges. Countries that have integrated 
indigenous knowledge, scientific inquiry, artificial intelligence 
(AI), and innovation-driven education have demonstrated 
increased resilience and self-reliance in addressing national 
development challenges.  
Purpose: This paper examines the relationship between 
Indigenous Knowledge Systems (IKS), Artificial Intelligence, 

Wisdom Pedagogy, and innovative behaviour, drawing lessons from Iran’s educational 
and technological experiences. 

Methodology: Using a conceptual and comparative literature review approach, the study 
analyses scholarly literature, policy documents, and selected educational practices from 
Iran and Uganda. The paper explores how AI and indigenous knowledge can be 
harmonized within curriculum frameworks to promote critical thinking, ethical reasoning, 
creativity, problem-solving, and innovation. Findings indicate that while Uganda has made 
significant progress in competency-based curriculum reforms, notable gaps remain in AI 
literacy, indigenous knowledge integration, innovation ecosystems, teacher 
preparedness, and learner-centred pedagogies. 

Key Findings: The paper proposes Wisdom Pedagogy as a transformative framework 
that bridges modern technological advancements with cultural and indigenous knowledge 
systems. By integrating AI education, indigenous knowledge, and innovation-driven 
learning within Wisdom Pedagogy, curriculum reforms can enhance learners’ capacity to 
generate locally relevant solutions, strengthen national competitiveness, and support 
sustainable development. 

Policy Recommendations: The study concludes that effective curriculum reform in 
Uganda requires an intentional integration of AI, Indigenous Knowledge Systems, 
innovation-oriented learning, and Wisdom Pedagogy to nurture innovative behaviour and 
prepare learners for the demands of the twenty-first century. 

Keywords: Artificial Intelligence, Curriculum Reform, Indigenous Knowledge Systems, 
Innovative Behaviour Wisdom Pedagogy, Educational Transformation. 
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Indigenous Knowledge Systems (IKS), Artificial Intelligence, 

Wisdom Pedagogy, and innovative behaviour, drawing lessons from Iran’s educational 
and technological experiences. 

Methodology: Using a conceptual and comparative literature review approach, the study 
analyses scholarly literature, policy documents, and selected educational practices from 
Iran and Uganda. The paper explores how AI and indigenous knowledge can be 
harmonized within curriculum frameworks to promote critical thinking, ethical reasoning, 
creativity, problem-solving, and innovation. Findings indicate that while Uganda has made 
significant progress in competency-based curriculum reforms, notable gaps remain in AI 
literacy, indigenous knowledge integration, innovation ecosystems, teacher 
preparedness, and learner-centred pedagogies. 

Key Findings: The paper proposes Wisdom Pedagogy as a transformative framework 
that bridges modern technological advancements with cultural and indigenous knowledge 
systems. By integrating AI education, indigenous knowledge, and innovation-driven 
learning within Wisdom Pedagogy, curriculum reforms can enhance learners’ capacity to 
generate locally relevant solutions, strengthen national competitiveness, and support 
sustainable development. 

Policy Recommendations: The study concludes that effective curriculum reform in 
Uganda requires an intentional integration of AI, Indigenous Knowledge Systems, 
innovation-oriented learning, and Wisdom Pedagogy to nurture innovative behaviour and 
prepare learners for the demands of the twenty-first century. 
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creativity, problem-solving, and innovation. Findings indicate that while Uganda has made 
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literacy, indigenous knowledge integration, innovation ecosystems, teacher 
preparedness, and learner-centred pedagogies. 

Key Findings: The paper proposes Wisdom Pedagogy as a transformative framework 
that bridges modern technological advancements with cultural and indigenous knowledge 
systems. By integrating AI education, indigenous knowledge, and innovation-driven 
learning within Wisdom Pedagogy, curriculum reforms can enhance learners’ capacity to 
generate locally relevant solutions, strengthen national competitiveness, and support 
sustainable development. 

Policy Recommendations: The study concludes that effective curriculum reform in 
Uganda requires an intentional integration of AI, Indigenous Knowledge Systems, 
innovation-oriented learning, and Wisdom Pedagogy to nurture innovative behaviour and 
prepare learners for the demands of the twenty-first century. 
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Background: The Fourth Industrial Revolution has transformed 
global education systems, compelling nations to redesign 
curricula that prepare learners for complex social, economic, and 
technological challenges. Countries that have integrated 
indigenous knowledge, scientific inquiry, artificial intelligence 
(AI), and innovation-driven education have demonstrated 
increased resilience and self-reliance in addressing national 
development challenges.  
Purpose: This paper examines the relationship between 
Indigenous Knowledge Systems (IKS), Artificial Intelligence, 

Wisdom Pedagogy, and innovative behaviour, drawing lessons from Iran’s educational 
and technological experiences. 

Methodology: Using a conceptual and comparative literature review approach, the study 
analyses scholarly literature, policy documents, and selected educational practices from 
Iran and Uganda. The paper explores how AI and indigenous knowledge can be 
harmonized within curriculum frameworks to promote critical thinking, ethical reasoning, 
creativity, problem-solving, and innovation. Findings indicate that while Uganda has made 
significant progress in competency-based curriculum reforms, notable gaps remain in AI 
literacy, indigenous knowledge integration, innovation ecosystems, teacher 
preparedness, and learner-centred pedagogies. 

Key Findings: The paper proposes Wisdom Pedagogy as a transformative framework 
that bridges modern technological advancements with cultural and indigenous knowledge 
systems. By integrating AI education, indigenous knowledge, and innovation-driven 
learning within Wisdom Pedagogy, curriculum reforms can enhance learners’ capacity to 
generate locally relevant solutions, strengthen national competitiveness, and support 
sustainable development. 

Policy Recommendations: The study concludes that effective curriculum reform in 
Uganda requires an intentional integration of AI, Indigenous Knowledge Systems, 
innovation-oriented learning, and Wisdom Pedagogy to nurture innovative behaviour and 
prepare learners for the demands of the twenty-first century. 

Keywords: Artificial Intelligence, Curriculum Reform, Indigenous Knowledge Systems, 
Innovative Behaviour Wisdom Pedagogy, Educational Transformation. 
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Background: This study examines Building Tomorrow's 
initiative to integrate a 15-minute structured phonics routine into 
Roots to Rise, its Teaching at the Right Level (TaRL)-inspired 
remedial programme.  

Purpose: The phonics component was designed to address 
persistent gaps in phonics knowledge and accelerate reading 
skills. The study assessed the efficacy of adding phonics to 
Roots to Rise.  

Methodology: The intervention spanned 60 government 
schools and 240 community learning camps across Mityana and Kyegegwa districts, 
using a longitudinal, mixed-methods design across two 2025 school terms. Learning 
outcomes were tracked via Early Grade Reading Assessments (EGRA) with a random 
sample of 890 learners in Term 2 and a matched sample of 171 in Term 3. Learners’ 
encoding progress was also monitored using dictation assessments every 5 lessons. 
Focus group discussions and interviews were held to assess teacher pedagogical 
experiences.  

Key Findings: The phonics intervention accelerated foundational literacy, particularly for 
the lowest-level of reading. In Term 3 2025, the matched sample achieved mean gains of 
23 letters (letter fluency), 14 words (non-word fluency), 17 words (word fluency), and 17 
words (oral reading fluency), alongside a dictation score increase from 6.85 to 8.26 out of 
10. Reading comprehension showed positive movement (+1 correct answer). Qualitative 
data revealed that scripted lesson plans minimized teacher cognitive load, while "I do, We 
do, You do" routines enhanced learner engagement. Insufficient instructional time and 
inconsistent attendance were identified as primary implementation barriers.  

Policy Recommendations: This research recommends the integration of structured 
phonics into remedial literacy programs across Uganda to improve reading outcomes and 
support facilitator instructional practice.  

Keywords: EGRA, foundational literacy, phonics, remedial learning, structured 
pedagogy, Teaching at the Right Level (TaRL), Uganda.  
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Background: Effective implementation of Uganda's 
Competency-Based Curriculum (CBC) depends on high-quality 
instructional planning through well-developed lesson plans and 
schemes of work (SOW). Despite ongoing curriculum reforms, 
many teachers continue to experience challenges in aligning 
instructional planning with competency-based learning outcomes, 
assessment practices, and learner-centred pedagogies, limiting 
the realization of intended curriculum goals. 

Purpose: This study explored best practices in the development 
and utilization of lesson plans and schemes of work for effective 

implementation of Uganda's lower secondary Competency-Based Curriculum. 
Specifically, it sought to identify evidence-based instructional planning practices, examine 
the role of lesson plans and SOW in promoting curriculum coherence and assessment 
alignment, and generate practical recommendations for teachers and curriculum 
policymakers. 

Methodology: A qualitative exploratory research design was employed. Data were 
collected from 21 purposively selected secondary school teachers representing diverse 
school contexts in Jinja City through semi-structured interviews, document analysis, and 
classroom observations. Data were analysed thematically following an iterative process 
of coding, categorisation, and interpretation. 

Key Findings: The study found varying levels of teacher preparedness for competency-
based instructional planning.  

Major implementation challenges included inadequate professional development, 
inconsistent planning practices, and limited instructional resources. However, effective 
practices emerged, including collaborative lesson planning, reflective teaching, context-
responsive adaptation of instructional plans, and the integration of digital technologies.   
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ICCD 023 
Teachers who engaged in collaborative planning and continuous reflection demonstrated 
stronger alignment between lesson plans, learner activities, assessment strategies, and 
intended competencies. 

Policy Recommendations: The study recommends strengthening continuous 
professional development, providing standardized CBC planning templates, expanding 
access to digital instructional resources, and institutionalizing collaborative professional 
learning communities to improve instructional planning and enhance effective 
implementation of Uganda's Competency-Based Curriculum. 

Keywords: Competency-Based Curriculum, curriculum implementation, lesson planning, 
professional learning, schemes of work. 
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Background: Inquiry-Based Learning (IBL) is one of the 
approaches recommended for use in delivering a competency-
based curriculum. This study investigated the effectiveness of 
Inquiry-Based Learning (IBL) in delivering a competency-based 
curriculum. Purpose: The research examined how the Inquiry-
Based Learning Techniques influenced learner active participation 
and acquisition of the soft skills in a Chemistry Competency 

Methodology: Based Curriculum (CBC) lesson. Senior two 
learners and their 10 chemistry teachers within 5 schools in KCCA 
were purposively selected to participate in the study. They included 

a proportion of 5 male and 5 female teachers. The choice of the schools was based on their 
being government-aided, availability of a safe learning environment, resource materials, 
science laboratory, and chemistry teachers. The research was predominantly qualitative; the 
researcher employed a case study design and used interview guides, Focus Group 
Discussions, and observation checklists to collect data. 

Key Findings: The findings concluded that IBL techniques enhance active learner 
participation in the lesson, motivate learners and teachers to seek more information related 
to the topic, enhance their critical thinking, boost learners’ creativity, and strengthen their 
problem-solving skills. The study provides great insights into the merits and demerits of 
integrating IBL techniques in CBC lesson delivery, informing the teachers and policy makers 
on effective instructional approaches.  

Policy Recommendations: The study recommends that the Ministry of Education and 
Sports and the NCDC strengthen continuous professional development programmes for 
teachers, focusing on the use of inquiry-based learning pedagogy and its techniques. 
Schools should provide adequate instructional resources and support structures to facilitate 
effective implementation of IBL. Chemistry teachers should adapt and consistently use IBL. 
Further studies should incorporate mixed methods and larger samples of teachers and 
learners to examine how teachers adapt inquiry-based learning in the delivery of the 
Competency-Based Curriculum.   

Keywords: Competency-Based Curriculum, Critical Thinking, Inquiry-Based Learning, 
Soft skills, Techniques. 
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Background: Generic skills must be integrated into subject 
disciplines through active, problem-based learning that fosters 
collaboration, critical thinking, and real-world application. 
However, Uganda’s education system continues to face teacher-
centred instruction, limited resources, large classes, and exam-
driven teaching, creating uncertainty about how learners acquire 
these skills.  

Purpose: The study explored learners’ experiences of acquiring 
generic skills under Uganda’s Competency-Based Curriculum, 
focusing on how teaching and learning practices have supported 

or hindered their development.   

Methodology: A qualitative case study was conducted in three schools. One focus group 
discussion involving 10 purposively selected learners was conducted in each school to 
explore their perspectives on teaching and learning generic skills.  

Key Findings: Learners valued collaborative learning, peer feedback, real-world 
curriculum connections, self-discovery, digital skills, and parental and school support. 
These experiences supported learners’ skills development. However, challenges 
including group participation, limited resources, well-being concerns, and gendered 
religious practices hindered their progress.  

Policy Recommendations: the study recommends enhancement of Learner-centred 
pedagogies and strong support systems in the acquisition of generic skills, to address the 
existing barriers that hinder progress. Addressing these challenges through inclusive 
strategies and improved support is essential for effective competence-based learning in 
Uganda. Improving competence-based learning in Uganda requires collaborative, 
empowering teaching linked to real-life content, greater investment in digital skills and 
resources, diverse assessments, stronger parental support, a focus on learner well-being, 
and teacher training for inclusive group management. 

Keywords: Competence, Competence-based curriculum, Fostering, Generic skills, 
Knowledge-based curriculum 

ICCD 050 



2nd International Conference On Curriculum Development
Ministry of Education and Sports

THE REPUBLIC OF UGANDA

88

Science and Technology 
Equipment Production (STEP)

The Science and Technology Equipment 
Production (STEP) Department has, 
since 1987, been producing low-cost, 
high-quality teaching and non-teaching 
materials. These include a wide range of 
glass apparatus such as boiling tubes, 
test tubes, potometers, and condensers, 
as well as blackboards and prototypes of 
teaching aids. A new ray of hope was the 
recent growth of the STEPU to become a 

fully-fl edged department of NCDC, feeding 
directly from the mother and therefore, 
being re-baptized STEP Department 
(STEPD). This has revitalized the activities 
of the department and given hope that the 
objective for which it was established is 
close to being achieved.
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Background: The shift toward competence-based learning in 
Uganda underscores the need for preservice teacher education to 
equip teachers with the knowledge, skills, and values required for 
sustainable teaching and learning in lower secondary schools. 
Consequently, it underscores the role of preservice teacher 
education in developing teachers who are ready and willing to 
teach for national transformation.  

Purpose: The study investigated how competence-based teaching 
and learning could be integrated into preservice teacher education, 
with a specific focus on promoting Education for Sustainability.  

Methodology: The study adopted a qualitative case study design anchored in the 
interpretivist paradigm and guided by constructivist thinking. Semi-structured interviews 
were used to collect data from teacher educators and preservice teachers who were 
purposively and conveniently selected. 

Key Findings: The study revealed that while education policy frameworks support the 
integration of CBL and sustainability concepts, implementation within preservice programs 
remains partial and uneven. Key gaps included limited educator capacity, inadequate 
instructional materials, insufficient modelling of competence-based pedagogy, and 
misalignment between university curricula and Competence-Based Learning expectations.  
It was therefore concluded that the effective incorporation of competence-based teaching 
and learning for sustainability in preservice teacher education requires coordinated teacher 
education curriculum reforms, capacity building for teacher trainers, and pedagogical and 
assessment strategies.  

Policy Implications: To enhance competence-based teaching and learning for 
sustainability should include strengthening teacher-educator professional development, 
revising preservice curricula, and enhancing partnerships between teacher-training 
institutions and the National Curriculum Development Centre. This would contribute to 
national transformation and align teacher education with the Sustainable Development 
Goals and other emerging contemporary issues. 

Keywords: Competence-Based Teaching and Learning, curriculum, pre-service, 
Sustainable Development Goals, teacher education. 
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and learning for sustainability in preservice teacher education requires coordinated teacher 
education curriculum reforms, capacity building for teacher trainers, and pedagogical and 
assessment strategies.  

Policy Implications: To enhance competence-based teaching and learning for 
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revising preservice curricula, and enhancing partnerships between teacher-training 
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Background: Across Uganda and many comparable education 
systems, literacy initiatives often focus on reading skills while 
broader competencies such as creativity, collaboration, problem-
solving, values formation, and identity remain difficult to translate 
into classroom practice. This often leaves teachers with curriculum 
goals that are conceptually clear, but challenging to implement.    

Purpose: This poster presents a story-centred learning ecosystem, 
that uses children’s literature as a vehicle for competency-based 
learning. It shows how storybooks can be translated into other 
learning aids, thereby helping translate curriculum competencies 

into meaningful learning experiences.  

Methodology: The poster draws on the Igaaza Creations catalogue of children’s storybooks 
and associated learning resources. Examples from the collection are used to illustrate how 
storytelling can support competency development across different learning areas while 
remaining aligned with curriculum goals.  

Key Findings: The story-centred learning ecosystem illustrates how children's literature can 
serve as a bridge between curriculum intentions and classroom practice. Stories provide 
meaningful contexts through which learners can explore concepts, develop competencies, 
values, and real-life situations across different learning areas.  
While familiar cultural contexts can make learning more accessible and relatable, stories also 
introduce learners to new environments, perspectives, and possibilities. The approach is 
guided by five principles: connecting learning to children lived experiences, portraying 
everyday life with dignity, nurturing imagination alongside responsibility, highlighting 
everyday role models, and fostering global curiosity.  

Practical Implications: Teachers can use stories to introduce and reinforce concepts 
across multiple learning areas, including literacy, science, and social studies. Story-based 
approaches provide opportunities for discussion, inquiry, problem-solving, dramatization, 
and creative expression, helping learners connect curriculum concepts to familiar 
experiences. Curriculum developers and instructional material producers should strike a 
balance between stories rooted in learners' local realities and stories that expose them to 
broader national and global issues, perspectives, and experiences. 

Keywords: children’s literature, competency-based learning, culturally-grounded pedagogy, 
instructional materials development, story-based learning 
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Practical Implications: Teachers can use stories to introduce and reinforce concepts 
across multiple learning areas, including literacy, science, and social studies. Story-based 
approaches provide opportunities for discussion, inquiry, problem-solving, dramatization, 
and creative expression, helping learners connect curriculum concepts to familiar 
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Background: This paper investigates the role that stakeholders 
play in the curriculum design, development, and implementation 
process within the entire educational system in Uganda. The 
implementational gaps experienced while using the Competency-
Based Curriculum (CBC) are due to the limited involvement of 
educational stakeholders during its initial development, resulting in 
resistance and its current lack of acceptance 

Purpose: The aim of this paper is to examine the involvement of 
educational stakeholders in the development of the CBC in Uganda 

in 2020. It raises a fundamental question: Did stakeholders engage adequately at national, 
regional, district, and subject levels during the development of CBC in Uganda?   

Methodology: Through a qualitative study conducted in 2022 using a phenomenological 
design, we argue that the role of stakeholders was underestimated in the development of 
CBC and is now crucial in its implementation. Drawing from Kantian theory of duty, 
stakeholders have a mandate and duty to participate in the development of the CBC in 
Uganda.  

Key Findings: “Right from curriculum development and design, education stakeholders are 
not involved” (KII3, personal interview, 30 June, 2022). “Up until now, we have not had a 
scientific way of determining how some things should be done in Uganda’s education system. 
The NCDC came up with a new curriculum-CBC; what tools did they use? Whom did they 
involve?” (KII7, personal interview, 23 June, 2022).   

Policy Recommendation: It is recommended that a comprehensive nationwide consultation 
on any changes within the education system, particularly regarding curriculum content, both 
before and during curriculum development. The fundamental structural changes within the 
wider educational system should align with the educational philosophical framework, and the 
overall purpose of education in Uganda.  
This will ensure the development of a relevant and contextual curriculum that is supported 
by the stakeholders themselves. 

Keywords: Competency-Based Curriculum, Consultations, Duty, Educational Stakeholders, 
Ownership 
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Background: Higher Education Institutions (HEIs) are increasingly 
expected to produce graduates capable of responding to complex 
social, economic, technological, and ethical challenges facing 
contemporary societies. In response to these demands, many 
countries, including Uganda, have adopted competency-based 
education and training (CBET) frameworks aimed at enhancing 
learners' knowledge, skills, innovation, and employability. While these 
reforms have strengthened the acquisition of technical and 
professional competencies, concerns continue to emerge regarding 
the extent to which higher education promotes the holistic 
development of learners.  

Purpose: This conceptual and analytical paper critically examines 
contemporary higher education practices, policies, and curriculum frameworks through the lens 
of existing literature and current educational reforms. It explores the degree to which HEIs 
prioritize values education, mentoring, professional identity formation, character development, 
and learner support alongside competency development.  

Methodology: Drawing upon theoretical perspectives on holistic education, human development, 
professional socialization, and values-based learning, the paper analyses existing gaps within 
higher education systems and their implications for graduate preparedness. It further examines 
how deficiencies in mentoring, moral formation, professional conduct, and institutional support 
contribute to the production of technically competent graduates who may lack the ethical 
foundations, professionalism, and civic responsibility required in contemporary society. 

Key Findings: The paper argues that the dominant emphasis on measurable competencies, 
employability skills, and economic productivity has inadvertently marginalized essential 
dimensions of human development that are critical for nurturing ethical, responsible, and socially 
conscious graduates.  

Policy recommendations:  The paper concludes by advocating for a more balanced and 
integrated model of graduate preparation that combines competency development with intentional 
nurturing of values, mentorship, professional growth, and learner support. Such an approach is 
essential for producing graduates who are not only employable and innovative but also ethical, 
culturally grounded, socially responsible, and capable of contributing meaningfully to sustainable 
human development and societal transformation. 

Keywords: Competency-Based Education and Training (CBET), Holistic Graduate 
Preparation, Mentoring and Professional Development, Values Education. 
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Nakawa Division in Kampala, Uganda 
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Background: Effective implementation of Uganda's Lower 
Secondary Competency-Based Curriculum (CBC) depends on 
strong instructional leadership to align classroom teaching and 
learning with broader curriculum goals. However, variations in 
curriculum implementation fidelity persist across secondary 
schools despite ongoing national educational reforms.  

Purpose: The study examined the role of instructional leadership 
in enhancing CBC implementation fidelity in secondary schools in 
Nakawa Division in Kampala, Uganda. It investigated how defining 
and communicating the school mission, managing instructional 

programmes, and promoting a positive school climate influence structural fidelity, 
instructional fidelity, and student engagement during curriculum implementation.  

Methodology: Guided by Instructional Leadership Theory, the study adopted a quantitative 
approach using a correlational research design. Data were collected from 226 secondary 
school teachers using a self-administered questionnaire and analysed using descriptive and 
inferential statistics. Means were computed to describe the variables, while Pearson 
correlation and multiple regression analyses were used to evaluate the relationships and 
predictive power of instructional leadership practices on CBC implementation fidelity.  

Key Findings: The findings revealed high levels of CBC implementation fidelity across 
structural fidelity, instructional fidelity, and student engagement. Respondents also rated 
instructional leadership practices highly. Regression analysis demonstrated that defining the 
school mission, managing instructional programmes, and promoting a positive school climate 
each had a statistically significant positive influence on CBC implementation fidelity.  

Policy Recommendation: The study demonstrated that school leaders strengthen the 
communication of the school mission, intensify instructional supervision, curriculum 
coordination and monitoring, promote teacher professional development, and foster 
supportive school climates. This enhances structural fidelity, instructional fidelity, and student 
engagement in Uganda's Lower Secondary Curriculum. 

Keywords: Competency-based curriculum, Implementation fidelity, Instructional 
leadership Management of instructional programmes, Positive school climate, School 
mission.   
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Background: Human rights education is increasingly 
recognized as a critical component of higher education, 
particularly in legal training where graduates are expected to 
uphold justice, equality, and the rule of law. With the global shift 
toward competence-based curricula, universities are reorienting 
academic programmes to emphasize practical skills, ethical 
reasoning, and problem-solving abilities. 

Purpose: This article examines the integration of human rights 
education into the competence-based curriculum at the Islamic 
University in Uganda, with a particular focus on postgraduate 

legal training. It explores how human rights principles can be effectively embedded within 
advanced legal studies to strengthen professional competence, critical analysis, and 
applied legal practice. The study focuses on relevant international, regional, and national 
legal frameworks that support human rights education and assesses their implications for 
postgraduate curriculum development.   

Methodology: Using a qualitative and doctrinal approach, the article evaluates the extent 
to which current postgraduate programmes at the university incorporate human rights 
content and identifies gaps in teaching methodologies, institutional capacity, and 
curriculum design. It further considers the unique context of a faith-based institution and 
the need to harmonize universal human rights standards with institutional values.  

Key Findings: The article argues that integrating human rights into postgraduate 
competence-based training enhances legal professionalism, ethical awareness, and 
social responsibility among graduates.  

Policy Recommendation: The study proposes reforms including curriculum revision, 
specialized human rights modules, experiential learning through legal clinics, and staff 
capacity-building. Ultimately, the study contributes to broader debates on human rights 
mainstreaming in postgraduate legal education within African universities. 

Keywords: Competence-Based Curriculum, Curriculum Reform, Human Rights, Islamic 
University in Uganda (IUIU). 
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Background: Uganda's transition to Competency-Based 
Education (CBE) represents a fundamental curriculum reform 
whose successful implementation extends beyond pedagogical 
change to require corresponding legal, regulatory, and 
governance adjustments within higher education. While existing 
scholarship has largely focused on curriculum design, teaching 
practices, assessment, and learning outcomes, comparatively 
limited attention has been paid to whether the legal and regulatory 
framework adequately prepares universities to implement 
competency-based education.  

Purpose: This study investigates the relationship between 
regulatory legitimacy and institutional readiness within Uganda's competency-based 
education reform. Specifically, it evaluates whether the existing legal and governance 
framework adequately prepares universities to deliver competency-based higher 
education to learners progressing from the revised school curriculum.  

Methodology: The study adopts a doctrinal and normative legal research design 
informed by the Philosophy of Law. It analyses Uganda's constitutional, statutory, 
regulatory, and policy frameworks governing higher education, drawing on rule-of-law 
theory, regulatory legitimacy, and principles of educational justice to evaluate the extent 
to which the legal and governance framework provides a coherent foundation for 
institutional readiness and effective implementation capacity of competency-based 
education.  

Key Findings: The analysis reveals persistent gaps between the legal and regulatory 
framework and institutional readiness, particularly in governance coordination, quality 
assurance, academic preparedness, and implementation support. study argues that 
institutional readiness is not merely an administrative concern but a fundamental indicator 
of the legitimacy and sustainability of competency-based reform. The study advances a 
co-dependent governance model in which regulatory legitimacy, and institutional 
readiness function as mutually reinforcing conditions for the effective and sustainable 
implementation of competency-based education.   
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ICCD 115 Policy Recommendations: The study recommends strengthening collaboration among 
National Curriculum Development Centre, National Council for Higher Education, and 
universities to enhance institutional readiness for competency-based education reform. It 
further calls for governance frameworks that align regulatory authority, institutional 
capacity, and implementation requirements, thereby promoting educational justice and 
supporting the sustainable implementation of Uganda's competency-based education 
reform.  

Keywords: Competency-Based Education, Education Justice, Higher Education 
Governance, Institutional Readiness, Regulatory Legitimacy.  
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Background: This study examines the integration of 
competency-based values into geography instruction within 
Uganda’s revised curriculum framework. It specifically focuses on 
the persistent challenges teachers face when they attempt to 
impart these required values to learners.  

Purpose: The research provides a practical, adaptable 
mechanism that teachers can use to integrate essential 
competency-based values into geography instruction. This helps 
students in Uganda not only to acquire geographical knowledge 
but also to apply it responsibly.  

Methodology: Employing a qualitative case study design, data were collected from 15 
geography students and 5 geography teachers in selected secondary schools in Bugiri 
District using unstructured interviews and classroom observations. Thematic analysis was 
used to analyse patterns regarding value integration within the curriculum.  

Key Findings: Findings revealed that 100% of the geography teachers recognised the 
importance of competency-based values; but effective value integration was hindered by 
limited instructional resources, inadequate teacher preparation and training, and 
curriculum gaps regarding how to align values with specific subject content. Additionally, 
while over 96% of the geography students demonstrated awareness of environmental 
stewardship, they exhibited limited internalisation of the other competency-based values 
inside and outside the classroom.  
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Policy Recommendation: This research recommends updating education policy to 
integrate real-world geographical case studies into the curriculum and mandating 
continuous professional development for teachers beyond standard teaching instructions. 
Policy frameworks should ensure that actionable value-integration strategies are explicitly 
embedded within learner textbooks and teacher guides.  

Keywords: competency-based values, geography, integrate, teaching, Uganda. 
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Background: Uganda's Accelerated Education Programme 
(AEP) for Lower Secondary schools illustrates how 
competency-based curriculum development and 
implementation can transform access to learning for 
marginalized youth.  

Co-developed by War Child Canada in partnership with the 
Ministry of Education and Sports (MoES) and the National 
Curriculum Development Centre (NCDC), the AEP bridges gaps 
for over-age, out-of-school, and displacement-affected learners.   

Purpose: This abstract examines the design, implementation, 
and outcomes of Uganda's competency-based AEP model, assessing its effectiveness in 
expanding equitable access and academic progression for vulnerable and refugee-
affected youth, and documenting lessons for scaling competency-based approaches 
within national education planning and system. 

Methodology: Programme monitoring data, enrolment records, and UNEB examination 
results were tracked across AEP centres from 2023 to 2026, supplemented by qualitative 
reflections from implementing partners.  

Key Findings: Between 2023 and 2026, War Child Canada’s Accelerated Education 
Programme (AEP) centres enrolled 11,471 learners, 35% female and 52% refugees, 
including more than 2,000 young mothers or learners with dependents.  
This reflects strong inclusion of vulnerable groups and responsiveness to complex life 
realities. Academic outcomes improved sharply, with 95% of candidates qualifying for 
Advanced Level in 2024 compared to 81% in 2023, underscoring the effectiveness of a 
competency-based curriculum built on equity, flexibility, and accelerated progression, and 
nationally examined by UNEB at UCE level.  
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These results mirror national evidence: UNEB reports highlight persistent learning gaps 
among marginalized learners; MoES and NCDC emphasize the importance of 
Accelerated Education Under the competency-based curricula, life skills and vocational 
skills integration; and RELI Uganda identifies systemic barriers to inclusion. Taken 
together, the programme’s achievements position AEP as a nationally validated model 
advancing Uganda’s education priorities on access, retention, and equitable progression.  

Policy Recommendations: Continued investment in classroom construction, teacher 
recruitment and training, scholarships, and assistive devices; national mainstreaming of 
competency-based accelerated pathways; strengthened MoES, NCDC, UNEB partner 
coordination; and increased financing to extend equitable access, work readiness, and 
citizenship opportunities to marginalized and displacement-affected youth across Uganda. 

Keywords: accelerated education programme, competency-based curriculum, 
displacement-affected learners, inclusion, refugee education, Uganda. 
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Background: Uganda’s Technical and Vocational Education 
and Training (TVET) sector holds significant potential to drive 
economic growth, reduce youth unemployment, and enhance 
global workforce competitiveness. However, gender disparities 
in access, representation, and communication within TVET 
programs remain persistent.   

Purpose. To examine the role of gender-specific 
communication in TVET innovations and assesses how 
strategic planning and management can improve Uganda’s 
marketability and employability outcomes. Data were collected 

through structured interviews with 120 TVET instructors, 45 policymakers, and 300 
students across 15 institutions.  

Methodology: A systematic literature review of 52 national policy documents, labour 
market reports, and international case studies provided comparative insights from 
countries with successful gender-inclusive TVET systems.   

Key Findings indicate that women constitute only 28% of technical program enrolment, 
while male dominance in STEM-related TVET fields remains over 70%.  
Limited career guidance tailored to female students results in a 35% lower job placement 
rate among women compared to men. Gender-inclusive communication strategies, 
including targeted mentorship and awareness campaigns, improved women’s 
participation in pilot programs by 42% over two years.  

Bridging gender gaps enhances workforce diversity and equips Uganda with a skilled 
labor pool aligned to global market demands, where 65% of employers report a need for 
gender-balanced technical teams. Constraints include insufficient national employment 
data, cultural biases, and reliance on self-reported information.  
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Methodology: A systematic literature review of 52 national policy documents, labour 
market reports, and international case studies provided comparative insights from 
countries with successful gender-inclusive TVET systems.   

Key Findings indicate that women constitute only 28% of technical program enrolment, 
while male dominance in STEM-related TVET fields remains over 70%.  
Limited career guidance tailored to female students results in a 35% lower job placement 
rate among women compared to men. Gender-inclusive communication strategies, 
including targeted mentorship and awareness campaigns, improved women’s 
participation in pilot programs by 42% over two years.  

Bridging gender gaps enhances workforce diversity and equips Uganda with a skilled 
labor pool aligned to global market demands, where 65% of employers report a need for 
gender-balanced technical teams. Constraints include insufficient national employment 
data, cultural biases, and reliance on self-reported information.  
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Policy Recommendations emphasize establishing a national gender-sensitive TVET 
communication framework, strengthening government-industry-academia partnerships, 
investing in mentorship and career counselling for women, adopting global best practices, 
and conducting regular impact assessments to monitor workforce outcomes. 
Implementing these measures can substantially increase Uganda’s competitiveness in 
global labour markets, promoting equitable employment and sustainable socio-economic 
growth. 
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Marketability, Innovation, TVET. 
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Background: Uganda’s TVET sub-sector enrols over 350,000 
learners annually, yet youth unemployment remains at 12–15%, 
with female underemployment exceeding 60% in informal work. 
Women constitute 48–52% of TVET learners but access only 
35–40% of entrepreneurial finance and advanced technical 
certifications. Gender-responsive benchmarking—aligned with 
public relations (PR) communication—can close skills-to-jobs 
gaps, especially in tourism and hospitality, a sector contributing 
7–9% of GDP, 4.5–6% of employment, and projected to grow 
8% annually post-pandemic.  

Purpose: To explain how gender-responsive benchmarking, communicated through 
strategic PR, improve productive employability in TVET tourism and hospitality, 
Objectives include benchmarking curricula, scaling innovations, strengthening North–
South–South partnerships, and improving policy coherence.  

Methods: A Systematic Literature Review (SLR) (2019–2026), policy and document 
analysis, and a Diffusion of Innovation–based Theory of Change assessed adoption 
pathways.  Integrated PPCPs (public–private–community partnerships) delivered skills 
vouchers, incubators, green tourism labs, and gender-responsive financing.   
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Key Findings: Results show 20–30% faster job placement, 18% MSME formalization 
gains, and 25% PR reach improvements via digital storytelling. Conclusively, gender-
responsive benchmarking, amplified by PR, measurably improves employability and 
enterprise outcomes.   

Policy Recommendations: Governments should standardize benchmarks, fund 
inclusive PPCPs, embed PR competencies in TVET, and scale cross-regional 
partnerships. 

Keywords: Gender-responsive TVET; Employability; Tourism, Hospitality; Public 
Relations; Diffusion of Innovation 

 

 

Technical Education as a Pathway for Early Skills 
Development and Entrepreneurship among 
Primary School Learners in Malawi 
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Background: Technical Education provides a strategic pathway for 
nurturing creativity, innovation, and entrepreneurship among 
primary school learners in Malawi. This study, aligned with the 
Malawi 2063 Agenda pillar of Human Capital Development, 
examines how early exposure to woodwork and metalwork 
strengthens learners’ skills and entrepreneurial mindsets, while 
highlighting the absence of computer studies in the current 
departmental curriculum.  

Purpose: To explore the potential of Technical Education in 
fostering creativity and entrepreneurship among primary learners, and to assess the 
implications of excluding computer studies. Objectives: Assess learner engagement in 
technical demonstrations, Examine creativity and problem-solving outcomes,  Evaluate 
implications for human capital development in the digital era.   

 Methodology: Learners participated in practical demonstrations, including designing a 
simple “freezer-making machine.” Observations were used to assess creativity, 
teamwork, and engagement.     

Key Findings: Learners displayed high levels of creativity and innovation, with 
participation increasing when challenged with real-world tasks. However, the lack of 
computer integration limits digital readiness and exposure to essential modern tools.   In 
addition, while the study shows strong potential for early skills development, limited 
resources and the exclusion of computer studies constrain scalability.    
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Key Findings: Results show 20–30% faster job placement, 18% MSME formalization 
gains, and 25% PR reach improvements via digital storytelling. Conclusively, gender-
responsive benchmarking, amplified by PR, measurably improves employability and 
enterprise outcomes.   

Policy Recommendations: Governments should standardize benchmarks, fund 
inclusive PPCPs, embed PR competencies in TVET, and scale cross-regional 
partnerships. 
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simple “freezer-making machine.” Observations were used to assess creativity, 
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Early integration of technical and computer skills fosters creativity, confidence, and 
entrepreneurial thinking.   

Policy Recommendations: Embedding structured technical modules alongside 
computer studies in primary curricula will strengthen Malawi’s human capital base, reduce 
dropout rates, and prepare learners for future vocational and entrepreneurial 
opportunities, advancing the goals of Malawi Vision 2063. 

Keywords: Computer Integration, Creativity, Entrepreneurship, Human Capital 
Development, Malawi Vision 2063, Technical Education. 
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Background: The textile and fashion sector contributes 
significantly to industrial development, employment, 
entrepreneurship, and cultural expression. However, the 
effectiveness of textile education depends on curriculum 
relevance, industry responsiveness, and alignment with 
technological advances and labour market demands. In Uganda, 
textile and garment construction education has been constrained 
by limited industry engagement, inadequate practical training, 
outdated instructional approaches, and poor integration of 
emerging skills. Strengthening curriculum development is 
therefore essential to prepare competent graduates for an 

evolving textile and fashion sector. 
Purpose: This paper examines best practices and lessons from textile and garment 
construction curriculum development in Uganda, highlighting strategies that enhance industry 
relevance, competency development, stakeholder participation, and practical skills acquisition.  

Methodology: The study adopts a reflective practice and case-based analysis approach, 
drawing on curriculum development processes, stakeholder consultations, curriculum review 
activities, policy documents, and implementation experiences. Evidence was analysed 
thematically to identify effective practices and transferable lessons across education and 
industry domains. 
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Key Findings: The findings demonstrate that successful curriculum development requires 
strong collaboration among curriculum developers, industry experts, trainers, and employers. 
Essential practices include conducting industry needs assessment, designing competency-
based curricula, integrating practical and entrepreneurial skills, embedding sustainable textile 
practices, adopting project-based learning, providing continuous professional development for 
trainers, and maintaining regular curriculum reviews. Strong education-industry partnerships 
and adequate training resources remain critical to sustaining curriculum relevance. Uganda's 
experience demonstrates that participatory, competency-based, and industry-informed 
curriculum development enhances the quality and relevance of textile education.  
Practical Recommendations: The lessons provide practical guidance for designing skills-
oriented textile curricula that foster innovation, employability, entrepreneurship, and 
sustainable industrial development. 

Keywords: Competency-Based Curriculum, Curriculum Development, Industry Relevance, 
Skills Development, Textile and Garment Construction. 

 

 

  

The British Council is the UK's international organisation for cultural relations and educational opportunities, working 
in over 100 countries since 1934 to shape education policy and connect learners to internationally recognised 
opportunity.

In Uganda, we sit at the table where education policy is made. We work alongside the Ministry of Education and Sports 
and the National Curriculum Development Centre not simply as implementers but as policy partners contributing 
evidence, international comparison and technical expertise to the reforms shaping Uganda's education system. We 
supported the roll-out of the Lower Secondary Curriculum, and we continue to invest in the teachers who must deliver 
it: through our Leaders in Teaching programme — part of the Mastercard Foundation-funded initiative, we are building 
a pipeline of teacher leadership and locally driven, innovative teaching practice built to outlast any single reform cycle. 
Under SCALE, we have continued to provide technical assistance to NCDC and UNITE on early grade reading, working 
alongside the World Bank's ULearn programme to strengthen reading policy and materials. Through Language for 
Resilience with Windle International Uganda, we help shape refugee education within the Ministry's Education in 
Emergencies framework. And with TVET programming newly launched under Going Global Partnerships, we are 
beginning a longer engagement on skills policy following a national scoping exercise.

Underpinning all of this is our exams o�er, clear evidence of market demand for UK quali�cations. As delivery partner 
for Cambridge International and other UK awarding bodies, we work with 21 partner schools, alongside ACCA, CIPS and 
CFA professional quali�cations and a Commonwealth Scholarships alumni network of over 1,900 Ugandans now 
leading across government and industry.

Our position across every strand is consistent: a policy partner and thought leader helping Uganda build an education 
system that is globally connected and built to last.
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Key Findings: The findings demonstrate that successful curriculum development requires 
strong collaboration among curriculum developers, industry experts, trainers, and employers. 
Essential practices include conducting industry needs assessment, designing competency-
based curricula, integrating practical and entrepreneurial skills, embedding sustainable textile 
practices, adopting project-based learning, providing continuous professional development for 
trainers, and maintaining regular curriculum reviews. Strong education-industry partnerships 
and adequate training resources remain critical to sustaining curriculum relevance. Uganda's 
experience demonstrates that participatory, competency-based, and industry-informed 
curriculum development enhances the quality and relevance of textile education.  
Practical Recommendations: The lessons provide practical guidance for designing skills-
oriented textile curricula that foster innovation, employability, entrepreneurship, and 
sustainable industrial development. 

Keywords: Competency-Based Curriculum, Curriculum Development, Industry Relevance, 
Skills Development, Textile and Garment Construction. 
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Background: Uganda’s ambition to transition to a green 
economy is anchored in education, media responsibility, and 
strategic public relations (PR) communication. Primary 
education reaches over 9.8 million learners, representing 68% 
of Uganda’s population under 18, while media penetration 
exceeds 72% radio, 38% television, and 29% digital access. 
Simultaneously, tourism and hospitality contribute 7.7% of 
GDP, employ 667,000 people, and account for $1.04 billion in 
exports, signalling strong potential for green jobs and global 
competitiveness.  

Purpose: The study identifies a media–education–tourism–green jobs nexus, linking 
curriculum implementation, public relations communication, and innovation diffusion.  
This nexus accelerates SDGs 4 (Quality Education), 8 (Decent Work), 9 (Innovation), 12 
(Responsible Consumption), and 13 (Climate Action), aligning with Uganda Vision 2040 
and NDP IV (2025–2030), which targets 40% green job growth by 2030.  
The study asks: How can socially responsible media and effective PR communication 
accelerate green curriculum uptake and innovative tourism policy for global 
competitiveness? Objectives include assessing media roles, PR skill effectiveness, 
innovation diffusion pathways, and public–private–community partnerships (PPCPs). 

Methodology: Using a Systematic Literature Review (SLR) of 73 sources (2021–2026), 
policy and document analysis, and Diffusion of Innovation Theory, the study integrates 
North–South–South partnerships, green skills packages, eco-tourism communication 
toolkits, and curriculum-media alignment strategies.  
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Key Findings: Findings show that curriculum-supported media campaigns increase 
green awareness by 32–45%, PR-led tourism branding improves eco-destination uptake 
by 28%, and PPCPs enhance youth green employability by 35%.  
Innovation diffusion is strongest where schools, media, and hospitality actors co-design 
communication packages. In conclusion, strategic alignment of media social 
responsibility, education policy, and PR communication is critical for Uganda’s green 
economy.  

Policy Recommendations: The paper recommends embedding green media literacy in 
primary curricula, institutionalizing PR standards for eco-tourism, scaling PPCPs, and 
investing in data-driven communication innovations. 

Keywords: Communication, Green Curriculum, Green Jobs, Media Responsibility, Public 
Relations, Sustainable Tourism. 
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Background: Climate change poses a critical development 
challenge for Uganda, where over 78% of the population is under 
the age of 30, and secondary schools enrol approximately 2.1 
million learners nationwide. While Uganda has adopted national 
climate change policies and integrated environmental education 
into the lower and upper secondary curricula, evidence shows 
that gender dimensions are weakly articulated. Girls (who 
constitute about 49–50% of secondary school environment) are 
disproportionately affected by climate shocks due to sociology-
cultural norms, early domestic responsibilities, and limited 
participation in science- and environment-related learning spaces. 

Purpose: This paper examines how gender-responsive strategic communication can 
strengthen climate change education in Uganda’s secondary school system. Specifically, 
it analyses existing education, climate, and gender policies to identify gaps and 
opportunities for improving inclusive climate literacy and action among girls and boys. 
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Key Findings: Findings show that curriculum-supported media campaigns increase 
green awareness by 32–45%, PR-led tourism branding improves eco-destination uptake 
by 28%, and PPCPs enhance youth green employability by 35%.  
Innovation diffusion is strongest where schools, media, and hospitality actors co-design 
communication packages. In conclusion, strategic alignment of media social 
responsibility, education policy, and PR communication is critical for Uganda’s green 
economy.  

Policy Recommendations: The paper recommends embedding green media literacy in 
primary curricula, institutionalizing PR standards for eco-tourism, scaling PPCPs, and 
investing in data-driven communication innovations. 

Keywords: Communication, Green Curriculum, Green Jobs, Media Responsibility, Public 
Relations, Sustainable Tourism. 
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Purpose: This paper examines how gender-responsive strategic communication can 
strengthen climate change education in Uganda’s secondary school system. Specifically, 
it analyses existing education, climate, and gender policies to identify gaps and 
opportunities for improving inclusive climate literacy and action among girls and boys. 
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Methodology: The paper employs qualitative document analysis of Uganda’s national 
education curriculum, the National Climate Change Policy (2015), the Gender in 
Education Policy (2016), and selected school implementation guidelines. Supplementary 
secondary data from UNESCO, UNEP, and the Ministry of Education and Sports (2021–
2025) are used to contextualize findings. 

Key Findings: Results indicate that although climate change topics appear in geography, 
agriculture, and biology syllabi, less than 20% of curriculum guidance explicitly addresses 
gendered climate risks, roles, or leadership. Climate education delivery relies heavily on 
teacher-centred instruction, with limited use of participatory methods such as debates, 
school clubs, digital storytelling, or community projects. In rural schools, girls spend an 
estimated 2–4 hours daily on domestic tasks, reducing participation in extracurricular 
climate initiatives by nearly 30% compared to boys. 

Policy Recommendations: The paper recommends integrating gender-responsive 
climate content across subjects, training teachers in strategic and participatory 
communication approaches, and leveraging digital platforms, school–community 
partnerships, and youth-led storytelling to enhance equitable engagement and climate 
action outcomes. 

Keywords: Climate change education, gender-responsive education, secondary 
schools, strategic communication, Uganda. 
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 Background: Climate change poses a persistent threat to 
sustainable development and livelihoods in Uganda, 
particularly in rural districts such as Manafwa. At the same time, 
the transition to a green economy requires young people to be 
equipped with green skills essential for climate resilience, 
environmental sustainability, and emerging green employment. 
Secondary education offers an important platform for 
integrating Climate Change Education (CCE) to prepare 
learners for these opportunities.  

Purpose: This study examined Climate Change Education as 
a pathway to green skills development and green job 

preparedness among secondary school youth in Manafwa District, Uganda. It explored 
the extent of CCE integration in secondary schools, its contribution to green skills 
development, and the challenges affecting its implementation.  

Methodology: A qualitative descriptive case study design was employed across five 
selected secondary schools in Manafwa District. Data were gathered through semi-
structured interviews, focus group discussions, classroom observations, and document 
analysis. The data were analysed using thematic analysis.  

Key Findings: The study found that CCE is integrated through formal curriculum content 
and school-based co-curricular activities that promote environmental conservation, 
climate adaptation, and sustainable practices. CCE significantly enhanced learners' green 
skills, including environmental responsibility, critical thinking, problem-solving, 
collaboration, and innovation. However, implementation was constrained by limited 
teacher capacity, inadequate instructional resources, insufficient practical learning 
opportunities, and weak linkages between school-based learning and green career 
pathways. Climate Change Education serves as a viable pathway for equipping 
secondary school youth with green skills and preparing them for the green economy.  

Policy Recommendations: Strengthening curriculum integration, teacher capacity, 
experiential learning, and partnerships with green sector stakeholders to enhance 
learners' readiness for sustainable livelihoods and green employment. 

Keywords: Climate Change Education, Curriculum Development, Green Skills, Green 
Jobs, Secondary Education, Uganda. 
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Background: Uganda’s education system, serving over 15 
million learners, aims to equitably develop competencies for 
sustainable development. However, gaps in inclusive curriculum 
communication hinder effective Education for Sustainable 
Development (ESD). Data from Uganda’s Ministry of Education 
(2023) show 38% of schools lack structured ESD content, 
impacting learner awareness in climate action and social 
inclusion. Despite commitments under Uganda Vision 2040 and 
National Development Plan (NDP) IV 2021/22–2030/31, 
inclusive ESD remains unevenly diffused across regions. Policy 
and document analysis indicates that only 22% of curricula 

integrate disability-inclusive content and sustainability competencies, reinforcing systemic 
inequities. The challenge is to globalize curriculum communication to align local needs 
with global sustainability agendas (SDG 4.7, 10, 17). The nexus between education–
environment–equity demonstrates how curriculum communication affects social inclusion 
(education), environmental stewardship (ESD), and economic opportunity. North-South-
South partnerships provide innovation diffusion pathways for scaling best practices.  

Purpose: This paper aims to assess prospects of globalizing Ugandan inclusive ESD 
communication.   

Methodology: Using a Systematic Literature Review (SLR), policy and document 
analysis, and the Information Diffusion Theory of Change, we mapped how inclusive ESD 
knowledge spreads across Public-Private-Community Partnerships (PPCPs) and student 
co-creation platforms. Multiple data sources include national education surveys (n=120 
schools), stakeholder interviews (n=60), and policy frameworks.   

Key Findings: Evidence shows PPCPs increased ESD competency uptake by 47% 
where student-centred co-creation was practiced. Best practices from North-South-South 
collaborations improved teacher capacity by 34%.  
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Competency KPIs include critical thinking, sustainability problem-solving, and inclusive 
communication metrics. To globalise Ugandan inclusive ESD, policies must mandate 
integrated ESD indicators aligned with Vision 2040 and SDGs, scale PPCPs, and 
institutionalise North-South-South knowledge exchange.    

Policy Recommendations: Strengthening teacher training and student-led innovation 
hubs will amplify sustainable development impacts. 

Keywords: Curriculum Communication, Inclusive ESD, North-South-South Partnerships, 
PPCPs, Uganda Vision 2040. 
  

The Regional Education Learning Initiative (RELI Africa) is a member-driven network 
of over 71 civil society organizations across Kenya, Tanzania, and Uganda working 
together to strengthen education systems and ensure that no child is left behind. RELI 
Africa advances quality education through three thematic areas: Teacher 
Development and Support, Values and Life Skills, and Equity and Inclusion, bringing 
together civil society, academia, governments, and education practitioners to address 
some of the region's most pressing education challenges.

At the heart of RELI Africa's work is a collaborative approach to transforming 
organizations, generating evidence, and influencing education policy and practice.
Through peer learning, knowledge sharing, capacity strengthening, and strategic 
partnerships, the network promotes evidence-informed solutions that improve 
teaching and learning, nurture responsible and resilient learners, and advance inclusive, 
gender-responsive education for all.

RELI Africa is proud to participate in the 2nd International Conference on Curriculum 
Development, taking place 20–21 August 2026 at Speke Resort Munyonyo. The 
conference provides a valuable platform for policymakers, curriculum specialists, 
researchers, development partners, and education practitioners to exchange ideas and 
shape the future of curriculum reform.

Westcom Point, 8th Floor, Mahiga Mairu Avenue Westlands 
P.O.Box 2789-00606 Nairobi, Kenya
Phone: +254 114 062 686
info@reliafrica.org

www.reliafrica.org
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Competency KPIs include critical thinking, sustainability problem-solving, and inclusive 
communication metrics. To globalise Ugandan inclusive ESD, policies must mandate 
integrated ESD indicators aligned with Vision 2040 and SDGs, scale PPCPs, and 
institutionalise North-South-South knowledge exchange.    

Policy Recommendations: Strengthening teacher training and student-led innovation 
hubs will amplify sustainable development impacts. 

Keywords: Curriculum Communication, Inclusive ESD, North-South-South Partnerships, 
PPCPs, Uganda Vision 2040. 
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Background: In February 2022, during the Global Disability 
Summit, the Ugandan government committed to expanding the 
affirmative action slots from 64 to 320. This commitment aims to 
address the gap in higher education access for students with 
disabilities and to promote inclusivity at the university level 
(Government of Uganda, 2022). However, the implementation 
of this commitment requires substantial evidence to support the 
need for increased slots and to guide effective policies and 
practices. There is currently a lack of comprehensive data on 
the participation and achievements of students with disabilities 
in higher education, which hampers informed decision-making 

and resource allocation.  

Purpose:  The study explored the access and participation of students with disabilities in 
public universities in Uganda, evaluating current practices and identifying barriers to 
effective inclusion. This research is anchored in Uganda's commitments made at the 
Global Disability Summit to enhance educational opportunities for persons with 
disabilities. 

 Methodology: A qualitative approach was employed, gathering data through interviews, 
focus group discussions (FGDs), and observations with students with disabilities and 
administrators from both universities and secondary schools.   
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The sample comprised 44 respondents, purposely selected from three public 
universities—Makerere University, Kyambogo University, and Mountains of the Moon 
University—and three secondary schools known for their focus on students with 
disabilities.   

Key Findings: Using NVivo14, the study uncovered critical challenges, including limited 
parental and stakeholder involvement, restrictive admissions policies, inadequate training 
for lecturers in special needs education, and inaccessible facilities such as libraries and 
laboratories. Despite some affirmative action measures, significant barriers persist, such 
as physical inaccessibility, attitudinal challenges, and financial constraints. The study 
found that inclusive practices are inconsistently implemented, and many institutions lack 
essential assistive technologies and supportive services.  

Policy Recommendations: Strengthen stakeholder engagement, provide specialized 
training for lecturers, improve infrastructure accessibility, and increase sensitization and 
advocacy efforts. The study also advocates for expanding the current 64 university 
admission slots for students with disabilities to 320, as pledged at the Global Disability 
Summit. 

Keywords: Access, Affirmative Action, Disability, Educational Barriers, Higher 
Education, Inclusive Education, Special needs 
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Inclusivity in Education: Progress, Barriers, and 
Prospects in Uganda 

Naboth R. Coole 
Makerere University, Uganda 

Background: Uganda possesses a highly diverse and young 
demographic profile, making equitable access to learning central 
to national development. Backed by the 1995 Constitution and 
the Persons with Disabilities (PWD) Act 2020, inclusive education 
demands that all marginalized, socio-economically 
disadvantaged, and disabled learners be integrated seamlessly 
within mainstream classrooms. 

Purpose: This paper examines the current operational status of 
inclusive education frameworks in Uganda, analysing the stark 
divergence between national policy ideals and regional 

classroom realities. 

Methodology: The study employs a qualitative review and desk evaluation of national 
legal frameworks, programmatic milestones from regional pilot schools, and strategic 
reports from international development partners (including UNICEF, UNESCO, and the 
World Bank). 

Findings: Uganda has successfully accelerated urban school enrolment and increased 
public awareness through the Ministry of Education's Special Needs frameworks. 
However, profound systemic barriers persist. These include major deficits in physical 
school infrastructure, a severe shortage of educators trained in special-needs pedagogy, 
acute resource constraints for assistive technologies (Braille and sign language), and 
deep-seated cultural stigma toward learners with disabilities. 

Conclusion: While policy commitments are firmly established on paper, actual 
implementation remains highly inconsistent across regions. Building a truly inclusive 
system is not merely an educational requirement, but a profound societal imperative that 
transforms diversity into a driver for collective social progress. 

Recommendations: To bridge the implementation gap, Uganda must aggressively 
increase national funding for accessible school infrastructure, integrate mandatory 
inclusive methods into teacher-training curricula, enforce rigorous policy monitoring, scale 
up public awareness campaigns to fight stigma, and deepen technical partnerships with 
specialized non-governmental organizations. 

Keywords: Inclusive Pedagogy, Infrastructure Accessibility, Special Needs Education, 
Policy Implementation, Uganda. 
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Hearing Voices of Children with Disabilities as a 
Basis for Adaptive Support 

James Kabuye   
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Background: The importance of listening to and valuing 
children's opinions and perspectives cannot be overstated. It 
is anchored in a rights-based approach rooted in international, 
continental, and national legal and policy frameworks.  

Purpose: The study examined the extent to which children 
with disabilities are meaningfully involved in decision-making 
processes, using Lundy’s Model of Child Participation (2007).  

Methodology: Employing a qualitative approach, the paper 
draws on the experience of Cheshire Services Uganda (CSU) 
in using children's voices to monitor the participation of 

children with disabilities and to provide space for them to express what has changed or 
not, according to their (evolving) abilities, as a result of that participation. Using purposive 
sampling, 201 children with disabilities were selected to participate in the study. Data were 
collected using the Hearing Children's Voices tool. The data were analysed thematically.  

Key findings: The results underscore that hearing the voices of children with disabilities 
requires more than opportunities to speak (i.e., space).  

Instead, it requires structural commitment through mainstreaming, a supportive system 
(practices and mechanisms for voice), accountable audiences, and demonstrable 
influence. The findings confirm that children with disabilities know their situations better 
than anyone else, which is why their voices matter regarding voice/influence, inclusion in 
education, and safety from harm.   

Policy Recommendations: The Ministry of Education and Sports, through the NCDC, 
should make the process of hearing the voices of children with disabilities mandatory, for 
example, by incorporating it into the curriculum rather than leaving it optional. NGOs, 
schools, practitioners and service providers should design and implement safe, disability 
inclusive, accessible, welcoming, and non-judgmental spaces where children with 
disabilities feel respected and protected from stigma or any other harm. 

Keywords: Children with disabilities, hearing children's voices, participation scale, 
reasonable accommodation. 
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Wakiso District, Uganda: A Literature Review 
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Background: This study explores inclusive early childhood care 
and education for children with hearing impairment through early 
identification and intervention. The study tackles challenges such 
as limited screening services, inadequate teacher preparation, 
low parental awareness and meagre assistive resources such as 
hearing aids, cochlear implants, baha, visual aid and sign 
language exposure.   

Purpose: This study aims to examine how early identification 
and intervention enhance inclusive early childhood care and 
education for children with hearing impairment in Wakiso district, 

Uganda.   

Methodology: The study adopted a qualitative literature review involving a thematic 
analysis of scholarly articles, policy documents, government reports and international 
frameworks between 2006-2026. The search strategy used Boolean operators to identify 
keywords and subject headings such as “Hearing Impairment”, “Early Detection and 
Intervention” and “Inclusive ECCE”. Data extraction and coding highlighted key concepts, 
theories and patterns using inductive or deductive coding to categorise text into 
meaningful themes. The search execution was done through databases such Google 
Scholar, Scopus, Scandinavian Journal of Disability Research and Web of Science.  

Key Findings: Results indicated that early detection and timely intervention such as 
educational, communicative and family interventions substantially enhance language 
development, intelligible communication skills, cognitive growth, social interaction, and 
school participation and education outcomes among children with hearing impairment.  

Policy Recommendations: This study contributes to institutional policy by 
recommending the adoption of a multi-level EI/EI model that integrates community 
involvement, family, school, specialist, policy, and system collaboration to ensure early 
detection, timely intervention, and scalable inclusive ECCE practice in Uganda.  

Keywords: Early Childhood Care and Education, early identification, hearing impairment, 
Inclusive Education, Intervention, Wakiso District, Uganda. 
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Background: A substantial knowledge gap exists regarding the 
early identification and support of children with learning 
difficulties and disabilities in Uganda. Since 2016, the non-
governmental organisation Backup Uganda has been 
addressing this challenge by strengthening teachers’ and 
school administrators’ capacity to recognise early signs of 
learning difficulties, deliver individualised support and access 
external specialised support.  

Purpose: This study evaluates Backup Uganda’s interventions 
aimed at building pre-service and in-service capacity for the 
early identification and individualised management of learning 
difficulties and disabilities among learners in Northern Uganda. 

 Methodology: Backup Uganda implemented a simultaneous 2-year capacity-building 
programme across selected primary schools and primary teacher training institutes in 
Gulu District. The intervention included structured training workshops, classroom lesson 
observations, evaluation sessions and the establishment of Inclusive Education 
Committees.  

Key Findings: The training programme yielded notable improvement although there was 
a significant variance between teacher cohorts. In-service teachers demonstrated a 
60.5% increase in early identification capacity compared to a 14.0% increase among pre-
service teachers. Similarly, competency in individualised management increased by 46% 
among in-service teachers, compared to a modest 4.2% increase among pre-service 
teachers. While pre-service teachers expressed a strong interest in inclusive learning, 
their skill application was constrained by limited opportunities for practical classroom 
implementation and the absence of permanent content integration within the teacher 
training curriculum.  

Practical Implications:  This intervention shows that individualised management of 
learners with learning difficulties and disabilities would benefit from a two-pronged 
approach: a nationally coordinated roll-out of a combination of Backup Uganda’s training 
content and the National Continuous Professional Development Package on Inclusive 
Education for Teachers in Uganda, and an expansion of the pre-service teacher training 
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inclusively.  
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Background: Inclusive education (IE) has gained local attention 
in Uganda. The aim is to provide learning opportunities for all 
learners, including those with disabilities. Increased advocacy for 
IE is fuelled by strong policy provisions including the Salamanca 
Statement 1994, the Constitution of the Republic of Uganda 1995, 
the Children's Amendment Act 2016, and the Persons with 
Disabilities Act 2020. Classrooms have become increasingly 
diverse, requiring teachers to play a more critical role in fostering 
inclusive learning.  

Purpose: Drawing on findings from a three-year continuous 
professional development (CPD) project, this paper explores teachers’ readiness to 
champion education for all, including learners with disabilities. The project, implemented from 
2021, responded to the need to equip teachers with skills, knowledge, and expertise in IE, 
and aligned with the National Teachers Policy 2019, which aims at professionalization of 
teaching profession.  

Methodology: The project was piloted between April 2021 and December 2023 in Nakaseke 
and Wakiso districts, during which 140 teachers from 20 schools, and 169 tutors across 23 
core primary teachers’ colleges received training in IE. The weekend training approach 
allowed trainees to practice what they had learned, avoid missing out on official duties, and 
return with further inquiries from their practices. This was coupled with classroom 
observation-based monitoring and supervision to offer teachers further support. The project 
marked a landmark development: the creation of a National CPD package in IE for all 
teachers in Uganda, approved by MoES as national material.  
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Key Findings: The project increased teacher capacity, boosted confidence, and enhanced 
awareness of learners with disabilities at school levels. These benefits strengthen arguments 
that continuous teacher training in schools improves teachers' development and practice, 
especially in a reforming education environment.  

Policy Recommendations: This paper recommends continuous monitoring of how teachers 
integrate inclusive education into their pre-service and in service work. Investment in 
materials and assistive technology will enable learners with disabilities to participate in the 
learning process.  

Keywords: Continuous professional development, disability, Inclusion, Inclusive Education, 
Teacher 
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Background: This study aims to examine the challenges 
teachers experience in adapting curriculum for learners with 
intellectual disability that require limited support in inclusive 
primary schools in Isingiro, Uganda. Despite policy commitments 
to inclusive education, many teachers continue to struggle with 
adapting the curriculum to meet diverse learner needs. This 
study therefore sheds light on challenges the teachers 
experience in adapting curriculum and how to mitigate them.   

Purpose: The study examined the challenges teachers 
encounter in adapting the curriculum for learners with intellectual 
disability requiring limited support in inclusive primary schools. It 

also identified strategies that could support more effectively curriculum adaptation and 
inform inclusive teaching practice.  

Methodology: The study employed a qualitative approach using a case study design. 
Data was collected from four head teachers, four class teachers, and five learners with 
intellectual disability through semi-structured interviews.  
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Key Findings: The project increased teacher capacity, boosted confidence, and enhanced 
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It was analysed thematically. Classroom observations and document reviews were used 
to triangulate the interview data. The data were analysed thematically.  

Key Findings: Implementation gap as a theme emerged from the data. The study 
revealed challenges (subthemes) such as insufficient knowledge and skills of teachers; 
inadequate educational resources; inadequate time; negative attitude of teachers about 
supporting LIDRLS; low self-motivation among the LIDRLS; low parental involvement; 
irregular attendance of learners with intellectual disability and high learner-teacher ratio, 
exist in schools.  

Policy Recommendations: MOES-increase budget allocation for schools by at least 
35%, provide continuous professional development, NCDC-develop national guidelines 
on curriculum adaptation, establish a curriculum monitoring and feedback system in 
schools, school administrators and teachers, make school-based work plans on curriculum 
adaptation, and schools to allocate adequate resources to curriculum adaptation, and 
partners to fund longitudinal inquiries on the impact of curriculum adaptation and support 
capacity building for teachers.  

Keywords: Curriculum adaptations, learners with intellectual disability, inclusive primary 
school, teacher support, Uganda. 
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Background: Uganda introduced the Competency-Based 
Curriculum (CBC) in 2020 to promote learner-centred education, 
practical skills, critical thinking, and lifelong learning. While the 
CBC aspires to provide equitable educational opportunities for all 
learners, the experiences of neurodivergent students, including 
those with autism spectrum disorder (ASD), attention-
deficit/hyperactivity disorder (ADHD), dyslexia, and other 
neurodevelopmental differences, remain largely absent from 
curriculum implementation discussions. As Uganda pursues 
Sustainable Development Goal 4 (SDG 4), achieving inclusive, 
quality education requires great consideration of diverse cognitive 

and learning needs.  
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Purpose: This study explores the extent to which Uganda’s Competency-Based 
Curriculum supports neurodivergent learners. It examines existing barriers within 
mainstream classrooms and identifies opportunities to strengthen teacher preparedness, 
classroom environments, and assessment practices through neuro-inclusive educational 
approaches.  

Methodology: This study employed a mixed-methods exploratory approach grounded in 
the principles of Universal Design for Learning (UDL) and a review of existing literature 
and educational frameworks.  Qualitative semi-structured interviews were conducted with 
a core stakeholder sample of two neurodivergent students and two parents to capture 
lived experiences. These insights were paired with descriptive survey data collected from 
ten practicing classroom teachers.  

Key Findings: Empirical data indicates a critical systemic gap: 90% of surveyed frontline 
teachers (9 out of 10) reported receiving zero formal training on neurodiversity or inclusive 
instructional accommodations. Furthermore, findings reveal that while the CBC 
emphasises project-based learning, its current implementation assumes uniform methods 
of learning. Qualitative thematic analysis highlights significant environmental and 
structural barriers, including sensory overload (from loud bells and noisy classrooms), 
executive functioning demands, rigid assessments, limited classroom accommodations, 
and a stark equity divide where support relies heavily on family wealth. These barriers 
stem not from students’ neurological differences, but from educational environments that 
are unequipped for learner variability.  

Policy Recommendations: Achieving the goals of Uganda’s Competency-Based 
Curriculum requires moving from general learner-centred practices toward genuinely 
neuro-inclusive educational systems. Integrating Universal Design for Learning principles 
into curriculum design, strengthening teacher professional development, diversifying 
assessment methods, and embedding neurodiversity awareness into policy are essential 
steps. These measures are important for improving educational outcomes for 
neurodivergent students and fulfilling Uganda’s commitment to inclusive, quality 
education for all. 

Keywords: ADHD, autism, Competency-Based Curriculum, dyslexia, educational equity, 
inclusive education, neuro diversity, universal design for learning, SDG 4, Uganda.  
  



2nd International Conference On Curriculum Development
Ministry of Education and Sports

THE REPUBLIC OF UGANDA

121

Purpose: This study explores the extent to which Uganda’s Competency-Based 
Curriculum supports neurodivergent learners. It examines existing barriers within 
mainstream classrooms and identifies opportunities to strengthen teacher preparedness, 
classroom environments, and assessment practices through neuro-inclusive educational 
approaches.  

Methodology: This study employed a mixed-methods exploratory approach grounded in 
the principles of Universal Design for Learning (UDL) and a review of existing literature 
and educational frameworks.  Qualitative semi-structured interviews were conducted with 
a core stakeholder sample of two neurodivergent students and two parents to capture 
lived experiences. These insights were paired with descriptive survey data collected from 
ten practicing classroom teachers.  

Key Findings: Empirical data indicates a critical systemic gap: 90% of surveyed frontline 
teachers (9 out of 10) reported receiving zero formal training on neurodiversity or inclusive 
instructional accommodations. Furthermore, findings reveal that while the CBC 
emphasises project-based learning, its current implementation assumes uniform methods 
of learning. Qualitative thematic analysis highlights significant environmental and 
structural barriers, including sensory overload (from loud bells and noisy classrooms), 
executive functioning demands, rigid assessments, limited classroom accommodations, 
and a stark equity divide where support relies heavily on family wealth. These barriers 
stem not from students’ neurological differences, but from educational environments that 
are unequipped for learner variability.  

Policy Recommendations: Achieving the goals of Uganda’s Competency-Based 
Curriculum requires moving from general learner-centred practices toward genuinely 
neuro-inclusive educational systems. Integrating Universal Design for Learning principles 
into curriculum design, strengthening teacher professional development, diversifying 
assessment methods, and embedding neurodiversity awareness into policy are essential 
steps. These measures are important for improving educational outcomes for 
neurodivergent students and fulfilling Uganda’s commitment to inclusive, quality 
education for all. 

Keywords: ADHD, autism, Competency-Based Curriculum, dyslexia, educational equity, 
inclusive education, neuro diversity, universal design for learning, SDG 4, Uganda.  
  

 

Inclusivity in the Uganda Lower Secondary 
Curriculum: A Thematic Analysis 

Prossy Nassuna 
Institute of Statistical, Social and Economic Research, University of Ghana, Legon, Ghana, 

Mercy Chemutai Barasa 
Department of Educational Management and Policy Studies, Moi University, Eldoret, Kenya 

Corresponding Author E-mail: vanprob55@gmail.com/neema33yake@gmail.com 

Background: Competency-based curriculum reforms have 
gained significant momentum globally and across Sub-Saharan 
Africa as governments seek more equitable, inclusive, and 
relevant education systems aligned with Sustainable 
Development Goal 4. Uganda’s Lower Secondary Curriculum 
Framework, introduced in 2019, reflects this shift through learner-
centred pedagogy and inclusive education principles. However, 
concerns remain about whether its inclusivity provisions 
adequately address structural barriers marginalising diverse 
learners in secondary schools.   

Purpose: This paper critically examines the provisions and policy 
intentions of the Uganda Lower Secondary Competency-Based 

Curriculum (CBC) Framework for inclusive education. The analysis focuses specifically 
on four parameters: gender equity, special educational needs and mixed abilities, socio-
economic inclusivity, and assessment equity.   

Methodology: The paper adopts a qualitative document analysis design, employing 
thematic content analysis to interrogate the framework’s inclusivity provisions 
systematically. The analysis generates patterns, convergences, contradictions, and gaps 
across the four parameters, drawing on Competency-Based Education Framework model.  

Key Findings: The findings reveal that the framework demonstrates significant provisions 
for inclusivity through gender-neutral subject access, recognition of learners with special 
educational needs and mixed abilities, attention to socio-economic challenges affecting 
learning, vocational learning pathways addressing youth unemployment and promotion of 
diversified assessment approaches. The framework promotes learner-centred and 
equitable education aimed at “leaving no child behind.” However, the analysis also 
identifies gaps in operational guidance, particularly regarding practical implementation 
strategies for inclusive pedagogy, assessment accommodation, and support for diverse 
learners in resource-constrained school contexts.  

Policy Recommendations: The paper recommends stronger guidance on inclusive 
pedagogy, better integration of support for diverse learners, and incorporating 
assessment guidelines to resolve the tension between diversified formative assessment 
and high-stakes terminal examinations.  
Future revisions should also strengthen provisions addressing socio-economic disparities 
to enhance equitable participation and learning outcomes. 

Key Words: Assessment equity, competency-based curriculum, inclusive education, 
learner diversity, Lower Secondary Curriculum, Uganda. 
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Background: Academic mentorship is increasingly recognized 
as a high-impact capacity-building strategy for improving teacher 
quality and students’ learning outcomes, particularly in low- and 
middle-income countries. Globally, evidence suggests that 
structured mentorship can improve teacher pedagogical 
competencies by 20–35% and student achievement by 10–25%, 
especially when aligned with policy reforms and innovation 
ecosystems. In Uganda, secondary education enrolment has 
expanded rapidly under Universal Secondary Education (USE), 
but learning outcomes are uneven.  

National assessments indicate that fewer than 45% of secondary school learners achieve 
minimum proficiency in literacy, numeracy, and science, partly due to limited teacher 
mentorship, weak theory-practice linkages in teacher training, and fragmented policy 
implementation. Existing teacher professional development models remain largely top-
down, under-resourced, and insufficiently connected to community and private-sector 
innovation systems.  

Purpose: This study examines the mentorship–policy–practice nexus in Ugandan 
secondary school teacher training, focusing on how academic mentorship, when 
integrated with education policy interventions, improves quality students’ outputs.  

Methodology: A Systematic Literature Review (SLR) (2021–2026), complemented by 
policy and document analysis of Uganda Vision 2040, NDP IV (2026–2031), and sector 
policies, was applied. The study is guided by an Information Diffusion Theory–based 
Theory of Change, emphasizing mentor–mentee knowledge flows, North–South–South 
partnerships, and Public–Private–Community Partnerships (PPCPs).  
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Key Findings: Evidence shows that mentorship-driven, student-centered co-creation of 
knowledge improves teacher competencies (pedagogy, assessment, digital literacy) by 
up to 30% and learner performance by 15–20%. Effective models leverage PPCPs, 
innovations, and KPIs aligned to SDGs 4, 5, 9, and 17. Institutionalizing mentorship within 
teacher education, strengthening partnerships, and embedding competency-based KPIs 
in policy frameworks can accelerate quality learning outcomes.   

Policy Recommendation: Uganda should scale mentorship innovations to advance 
Vision 2040 and NDP IV targets.  

Keywords: Academic mentorship, teacher capacity-building, education policy, student 
learning outcomes, Uganda. 
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Background: The ongoing curriculum renaissance in Uganda 
requires that teachers must possess certain skills if they are to 
wilfully connect teaching and learning to the lives lived by their 
learners. The planning and consequent rolling out of the 
Competence-based Curriculum (CBC) in 2020 in Uganda meant 
that initial teacher education curriculums automatically switched 
from instrumentalist standardized formats to transformative 
pedagogies which supported the CBC.  

Purpose: To ascertain the extent to which teacher training 
colleges have complied to contemporary dynamics. 

Methodology: Using a qualitative comparative analysis methodology embedded in a 
documentary analysis design, the study investigated gaps in the teacher education 
curriculum that hindered effective implementation of the lower secondary school 
curriculum and developed evidence-based recommendations for bridging the gap. 
Document analysis and participant interviews were used for data collection.  

Key Findings: Findings showed that there was an urgent need to change the orientation 
goal for the initial teacher education curriculums in many universities in Uganda.   
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Doing this required serious reviews in areas of school practice supervision rubrics; 
developing and integrating courses about creating assessment rubrics and school level 
assessment systems/ performance tasks aligned to the CBC; designing and adoption of 
locally available instructional materials for effective curriculum implementation; practical 
ICT for CBC pedagogy; weaving and modelling cross cutting issues and generic skills 
among others.  

Policy Recommendations: The study thus recommends vertical sequencing of 
curriculums at different levels and proposes that programme accreditation for initial 
teacher education curriculums embeds these basics in their check lists. 

Keywords: Competence-based curriculum, contemporary dynamics, curriculum 
renaissance, Initial Teacher education curriculum, vertical sequencing.  
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Background: This comprehensive study investigates peer 
mentoring as a complementary model for strengthening teacher 
capacity within Uganda’s evolving education system. It responds 
to teacher professional development gaps that affect 
instructional quality and learner outcomes under the UCatchUp 
program.  Despite increased enrolment in primary education, 
many learners in Uganda still lack foundational learning (FL) 
skills. Only 42.7% of Grade 6 learners are proficient in English 
literacy (Uwezo Uganda, 2024). To address this learning crisis, 
the UCatchUp programme, grounded in the Teaching at the 
Right Level (TaRL) approach being implemented by VVOB in 

partnership with the Ministry of Education and Sports and local authorities across 264 
government-aided primary schools in Kasese District. While mentoring is a core 
component of UCatchUp’s continuous professional development (CPD) model, 
implementation gaps persist. In response, some teachers have organically introduced 
peer mentoring as a support mechanism.  

Purpose: This qualitative study explores how peer mentoring is being practised, what 
drives its effectiveness, and its impact on teaching and teacher well-being.   
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Background: This comprehensive study investigates peer 
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Methodology: Data were collected from 10 purposively selected schools that 
demonstrated peer mentoring practices. The study involved 10 key informant interviews, 
9 Most Significant Change stories, and 4 peer mentoring observations. Thematic analysis 
was used to identify patterns related to peer mentoring models, benefits, and challenges.  

Key Findings: Peer mentoring is teacher-led, informal, and contextually varied. It 
enhances instructional practices, strengthens collaboration, and improves learner 
outcomes, despite challenges such as time constraints and lack of formal support.  

Policy Recommendations: Peer mentoring complements formal CPD and is deeply 
valued by teachers. The study recommends formal integration of peer mentoring into 
school CPD structures and the development of practical guidance for wider adoption. 

Keywords: CPD, FL, Peer Mentoring, TaRL. 
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Background: Global curriculum reforms and the demands of 
the Fourth Industrial Revolution have made the transformation 
of learning approaches and skills development a strategic 
priority for education systems worldwide. Preparing twenty-
first-century learners requires a shift from traditional teacher-
centred practices (“sage on the stage”) to learner-centred 
pedagogies that promote critical thinking, creativity, 
collaboration, ethical reasoning, and problem-solving. The 
learner- centred pedagogies do not only enhance the 
acquisition of the 21st century skills but also result into self-skill 
enhancement, a critical requirement in today’s labour market. 

Moreover, despite increased access to education, many graduates continue to lack the 
competencies necessary for personal, community, and national socio-economic 
transformation, contributing to unethical practices such as resource mismanagement, 
policy manipulation, corruption, and violations of human dignity. 

Purpose: This paper examines the potential of Wisdom Pedagogy as a transformative 
framework for strengthening Uganda’s competency-based curriculum and fostering 
innovative behaviour among learners, teachers, and teacher educators.  
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Using a conceptual literature review approach, the study analyses scholarly literature, 
curriculum reform documents, and emerging educational practices related to competency-
based learning, philosophical inquiry, and value-based education.  

Policy recommendations: The paper proposes a practical framework for integrating the 
5Cs of Wisdom Pedagogy—critical thinking, creative thinking, caring, communication, and 
collaboration into curriculum implementation and classroom practice. 

The analysis suggests that integrating Wisdom Pedagogy can enhance learner 
engagement, innovation, ethical decision-making, and the capacity to generate locally 
relevant solutions while promoting respect for human dignity and environmental 
sustainability. The paper concludes that Uganda’s curriculum reforms will be more 
effective if they intentionally embed Wisdom Pedagogy within competency-based learning 
strategies. Such integration can make learning more meaningful, relevant, and 
transformative, thereby contributing to innovative behaviour and sustainable socio-
economic transformation. 

Keywords: Competency-Based Learning, curriculum reform, innovative behaviour, 
Education, socio-economic transformation, Uganda, wisdom pedagogy. 
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Background: Mobile technologies offer significant potential to 
enhance mathematics teaching through dynamic visualization 
and interactive exploration of abstract concepts. Despite 
increasing access to mobile devices, meaningful integration into 
subject-specific mathematics instruction remains limited a 
challenge rooted not in device availability but in teachers' 
professional capacity to connect technology purposefully with 
mathematical content and pedagogy. 

Purpose: This study examined how mathematics teachers' 
professional use of mobile technology developed, using 

GeoGebra to support the teaching of angle concepts in a primary school context.  
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Using a conceptual literature review approach, the study analyses scholarly literature, 
curriculum reform documents, and emerging educational practices related to competency-
based learning, philosophical inquiry, and value-based education.  

Policy recommendations: The paper proposes a practical framework for integrating the 
5Cs of Wisdom Pedagogy—critical thinking, creative thinking, caring, communication, and 
collaboration into curriculum implementation and classroom practice. 

The analysis suggests that integrating Wisdom Pedagogy can enhance learner 
engagement, innovation, ethical decision-making, and the capacity to generate locally 
relevant solutions while promoting respect for human dignity and environmental 
sustainability. The paper concludes that Uganda’s curriculum reforms will be more 
effective if they intentionally embed Wisdom Pedagogy within competency-based learning 
strategies. Such integration can make learning more meaningful, relevant, and 
transformative, thereby contributing to innovative behaviour and sustainable socio-
economic transformation. 
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Methodology: The study employed a Participatory Action Research (PAR) design in a 
private primary school in Dodoma, Tanzania.  

Five participants three mathematics teachers, one academic teacher, and a headteacher 
engaged in two iterative PAR cycles over approximately four weeks within a school-based 
Community of Learning. Data were generated through semi-structured interviews, 
classroom observations, collaborative session observations, reflective journals, focus 
group discussions, and artefact analysis. Data were analysed using Reflexive Thematic 
Analysis, informed by the TPACK framework and Communities of Practice perspectives.  

Key Findings: Teachers initially demonstrated limited technological and pedagogical 
preparedness to integrate mobile technology into mathematics instruction.  

Through structured, collaborative professional learning, teachers developed improved 
GeoGebra competence, shifted toward more learner-centered instructional practices, and 
produced clearer conceptual explanations through dynamic visualization of angle 
concepts. Progress was gradual and varied across teachers, shaped by contextual 
constraints including time limitations and limited learner access to devices. Meaningful 
mobile technology integration in mathematics teaching develops progressively through 
iterative cycles of collaborative planning, classroom enactment, and structured reflection. 
The key barrier is not device access but teachers' professional capacity to connect 
technology purposefully with subject-specific pedagogy and content knowledge. When 
teachers receive sustained, structured, and practice-based support, meaningful 
instructional change is achievable even within resource-constrained contexts.  

Policy recommendations: These findings have direct implications on how professional 
development for mobile technology integration is designed and sustained within school 
systems across Sub-Saharan Africa. 

Keywords: Community of learning, GeoGebra, mathematics, mobile technology 
integration, participatory action research, teaching, teacher professional development, 
Tanzania. 
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Background:  The study examines how vocational technical 
institute instructors in Uganda communicate ideas, techniques, 
and materials to enhance teaching effectiveness and student 
engagement.  
Purpose: To determine the communication methods used by 
vocational-technical institute instructors in Uganda for developing 
instructional materials.To assess the effectiveness of these 
communication strategies in promoting innovation in art and 
craft.To identify challenges faced by instructors in communicating 
instructional materials development. 

Methodology: This study adopts a qualitative research 
approach, incorporating interviews, focus group discussions, and document analysis.  

Key Findings: Preliminary findings revealed a gap in structured communication that 
aligns with institutional needs. Many instructors rely on traditional approaches, which may 
not effectively convey innovative practices to learners. Limited access to modern 
communication technologies further impedes the effective transfer of knowledge and 
skills.  

Practical Implications: Enhancing communication strategies can significantly improve 
instructional materials development, leading to a more practical and skills-oriented 
learning process. Effective communication promotes collaboration among instructors, 
encourages creative thinking, and ensures that learners grasp complex art and craft 
techniques more efficiently. This study is limited to vocational-technical institutes in 
Uganda, which may restrict the generalisability of findings to other educational contexts. 
Furthermore, resource constraints and institutional policies may impact the availability of 
data and the adoption of recommended strategies. Effective communication is a 
fundamental pillar in the development of instructional materials for vocational education. 
Instructors must adopt innovative and inclusive communication strategies to enhance their 
teaching and improve student outcomes.  
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Policy Recommendations: Invest in modern digital platforms to facilitate interactive and 
engaging instructional materials development. Encouraging collaboration among 
instructors and institutions can lead to the exchange of best practices and innovative 
instructional approaches. Government and educational bodies should provide necessary 
resources and policies that enhance communication in vocational education. Adopting 
communication strategies that prioritize student engagement and feedback can improve 
instructional material effectiveness. 

Keywords: Effective Communication, Instructional Materials, Vocational Technical 
Education, Uganda. 
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Background: Foundational literacy is the basis for all 
subsequent learning throughout life, yet many learners in Uganda 
experience difficulties in acquiring essential literacy skills during 
the early years of education. Addressing this challenge 
necessitates instructional approaches and materials that make 
literacy learning more participatory and effective. Gamification 
offers such support because of its ability to make learning both 
engaging and enjoyable. While much of the prevailing literature 
emphasises digital gamification, little is known about the potential 
of non-digital gamification to support use and adaptation of 

instructional materials for literacy.  

Purpose: The study sought to explore the use of non-digital gamification in enhancing 
literacy instruction within lower primary classrooms in Namayingo district, Uganda.  

Methodology: Grounded in the constructivist theory, the study adopted a qualitative 
research approach and case study research design. Data was collected through lesson 
observations and interviews from a sample of 9 teachers who were purposively selected 
from 3 (three) primary schools in Namayingo District.  

Key Findings: The findings from the observation and the interviews were triangulated 
with document analysis. The study indicated that teachers innovatively use letter cards, 
badges, local games and songs to support literacy learning.   
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These innovations not only align with the lower primary thematic curriculum but also 
respond to the instructional resource realities of Ugandan primary schools. The study was 
limited by the context- specific findings that may not be transferable to all primary schools 
in Uganda.  

Policy Implications: The study recommends reimagining literacy instruction leveraging 
contextualised and low-cost gamified practices that are both inclusive and sustainable. 

Keywords: Foundational literacy, non-digital gamification, literacy instruction. 
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Background: The global printing industry is undergoing a radical 
transformation, converging with digital technologies, robotics, and 
material science.  

Purpose: This paper posits that educational curricula, particularly 
in developing nations, have largely failed to keep pace with these 
advancements, creating a significant skills gap.  

Methodology: We explore the integration of a comprehensive 
printing technology module encompassing Security Printing, 
Commercial Printing, and Packaging into post-secondary and 
vocational (TVET) education.  

Key Findings: The paper outlines a curriculum framework that is interdisciplinary, 
bridging ICT, design, engineering, environmental science, and business entrepreneurship. 
By leveraging innovations such as AI-driven design software, RFID integration in 
packaging, and UV-LED curing systems, the proposed curriculum aims to produce 
graduates who are not only technically proficient but also innovators and entrepreneurs.  

Policy Recommendations: Government should promote sustainable practices through 
green printing technologies, fostering global citizenship through understanding 
international supply chains, and building crucial capacity for local economic development. 

Keywords: Curriculum development, entrepreneurship, ICT in education, printing 
technology, security printing, sustainable packaging, TVET. 
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These innovations not only align with the lower primary thematic curriculum but also 
respond to the instructional resource realities of Ugandan primary schools. The study was 
limited by the context- specific findings that may not be transferable to all primary schools 
in Uganda.  
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contextualised and low-cost gamified practices that are both inclusive and sustainable. 

Keywords: Foundational literacy, non-digital gamification, literacy instruction. 

 

 

 Integrating Modern Printing Technology into 
Educational Curricula: A Multidisciplinary 
Approach for Security, Commerce, and 
Sustainability 

John Mwasa Wagogo  
Corresponding Author Email: jmwaasa@gmail.com 

Background: The global printing industry is undergoing a radical 
transformation, converging with digital technologies, robotics, and 
material science.  

Purpose: This paper posits that educational curricula, particularly 
in developing nations, have largely failed to keep pace with these 
advancements, creating a significant skills gap.  

Methodology: We explore the integration of a comprehensive 
printing technology module encompassing Security Printing, 
Commercial Printing, and Packaging into post-secondary and 
vocational (TVET) education.  

Key Findings: The paper outlines a curriculum framework that is interdisciplinary, 
bridging ICT, design, engineering, environmental science, and business entrepreneurship. 
By leveraging innovations such as AI-driven design software, RFID integration in 
packaging, and UV-LED curing systems, the proposed curriculum aims to produce 
graduates who are not only technically proficient but also innovators and entrepreneurs.  

Policy Recommendations: Government should promote sustainable practices through 
green printing technologies, fostering global citizenship through understanding 
international supply chains, and building crucial capacity for local economic development. 

Keywords: Curriculum development, entrepreneurship, ICT in education, printing 
technology, security printing, sustainable packaging, TVET. 

ICCD 056 

 

Integrating Decodable and Thematic Texts in Early 
Grade Literacy Instruction in Uganda 
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Background: The nature of literacy materials is critical in the 
success of early grade reading instruction. An analysis of the 
existing literacy instruction materials indicates that most of them 
lack carefully scoped and sequenced texts and an explicit 
scaffold for learner literacy skills development. Since January 
2023, Room to Read and the Reading Association of Uganda 
(RAU), in partnership with the Ministry of Education and Sports 
(MOES) and National Curriculum Development Centre (NCDC) 
have developed early literacy instruction materials for Luganda 
and Runyankore-Rukiga using a structured pedagogy approach. 
In addition, materials for Leb-Acoli are also being developed.  

Purpose: This approach aims to support the thematic curriculum by using thematic read-
aloud stories and decodable texts to teach reading and writing.  

Methodology: In developing materials for supporting reading in African Languages, 
having a scientifically developed decodable text has been found to support learners' 
reading skills in the foundational years (Dornbrack & Kazungu, 2022).  

Key Findings: This presentation will expound on what decodable texts are and their value 
for teaching reading and writing; discuss the approaches we use to develop both thematic 
read-aloud and decodable texts.  

Policy recommendations: Create awareness about the challenges and the opportunities 
that combining decodable and thematic texts bring in a literacy instruction classroom. 

Keywords: Early grade literacy, decodable and thematic, Integrating, texts in instruction 
Uganda 
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Background: Early Childhood Care and Education (ECCE) is 
globally recognized as a high-return investment, with evidence 
showing that over 90% of brain development occurs before age 
five and that quality ECCE can yield 7–10 times economic 
returns over the life course. In Uganda, ECCE serves an 
estimated 3.5–4 million children, yet fewer than 35% of nursery 
teachers have formal ECCE training, and less than 30% report 
confidence in using digital tools for teaching. While national 
policies emphasize digital transformation in education, their 
impact on ECCE depends largely on how effectively they are 
communicated, interpreted, and implemented by nursery 

teachers.   

Purpose This paper analyses the effectiveness of communication strategies in 
implementing digital literacy training for Ugandan nursery teachers. Specifically, it 
assesses the current state of ECCE policy communication on digital literacy and identifies 
communication-related barriers that hinder adoption and classroom integration.  

 Methodology: The study employed a systematic literature review of peer-reviewed 
studies (2015–2025), government reports, and education policy documents. Over multiple 
policy and program documents were analysed alongside case studies and best practices 
to examine alignment between policy intent and implementation outcomes across urban 
and rural contexts.   

Key Findings: Findings reveal persistent communication gaps between national policy 
frameworks and frontline ECCE practitioners. Although Uganda has developed multiple 
ICT-in-education strategies, only about 25–40% of nursery schools (mostly urban) have 
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policy and program documents were analysed alongside case studies and best practices 
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Key Findings: Findings reveal persistent communication gaps between national policy 
frameworks and frontline ECCE practitioners. Although Uganda has developed multiple 
ICT-in-education strategies, only about 25–40% of nursery schools (mostly urban) have 
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access to functional digital devices, and fewer than 20% receive continuous professional 
digital support.  

One-way policy dissemination, limited teacher feedback mechanisms, and inadequate 
follow-up training weaken uptake. Consequently, ECCE learning outcomes linked to 
digital innovation remain low and unevenly distributed.   

Policy Recommendations: The study recommends strengthening multi-channel policy 
communication through digital platforms, teacher associations, and community networks; 
increasing targeted investment in digital training and devices for both rural and urban 
nurseries; and fostering public–private–development partnerships to expand ECCE digital 
infrastructure and continuous teacher mentorship nationwide. 

Keywords: Digital literacy, Early Childhood Care and Education, Policy communication, 
Teacher Training, Uganda. 
 

 

Using Clinical Supervision to Improve 
Developmentally Appropriate Teaching Methods in 
Early Childhood Education in Uganda: A Multiple 
Case Study 

Hilda Ayebare1 
Racheal Gimono, Denis Ndaula, Winnie Kabachwezi  
 Henry Takwana, Maureen Kayaga, Rebecca Kisakye 

1National Curriculum Development Centre, Uganda 

Background: Although national policy promotes competency-
based, learner-centred and play-based pedagogy, classroom 
practice in many ECE settings continues to be characterised by 
marginal teaching, weak instructional planning, limited child 
engagement, poor routines, and inadequate use of learning 
materials.  

Purpose: This study explores how clinical supervision can be 
used to strengthen developmentally appropriate teaching 
methods among Early Childhood Education (ECE) teachers in 
Uganda.  

Methodology: Adopting a qualitative multiple-case study design, the study examined 
seven clinical supervision cases drawn from diverse ECD contexts, with four cases 
analysed in depth and three used for cross-case synthesis. Data were generated through 
pre-observation conferences, classroom observations, post-observation reflective 
dialogues, follow-up visits involving modelling and coaching, reflective journals, and 
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document analysis of lesson plans and learning environments. Data were analysed 
thematically following Braun and Clarke’s framework.  

Key Findings: Findings indicate that clinical supervision, when implemented 
collaboratively and systematically, enhances teachers’ instructional planning, classroom 
organisation, use of play-based materials, interaction quality, and learner engagement. 
Supervisory strategies that proved particularly effective included modelling, reflective 
questioning, joint planning, routine strengthening, and targeted feedback.  

Policy Recommendations: The study recommends that clinical supervision is a practical 
and contextually responsive professional development approach or addressing marginal 
teaching and strengthening developmentally appropriate practice in Ugandan ECE 
classrooms, with implications for strengthening school-based instructional leadership, 
designing sustained teacher professional development programmes, and supporting the 
effective implementation of competency-based ECE policy, particularly in low- resource 
contexts. 

Keywords: Clinical supervision, Early Childhood Education, teaching methods, Uganda. 
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Background: This paper presents findings from a study which 
explored teachers lived experiences of wellbeing in two selected 
private nursery schools in Arua City, Uganda. The choice for 
private nursery schools and Arua City was deliberately made 
since Uganda’s ECE is predominantly privatized coupled with 
limited empirical evidence on teacher wellbeing in the study area. 

Purpose: The study aimed to establish an in-depth 
understanding of how teachers experience autonomy, 
competence and relatedness as wellbeing measures. The 
purpose was to develop insights that could inform school-based 

wellbeing practices to improve the wellbeing of teachers.  

Methodology: The study adopted an exploratory double case study design with a 
phenomenological orientation to explore teachers lived experiences of wellbeing. The 
study purposively sampled 12 participants, comprising 10 teachers and 2 school leaders. 
Participants were selected based on their direct experience in the schools. Data were 
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document analysis of lesson plans and learning environments. Data were analysed 
thematically following Braun and Clarke’s framework.  
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organisation, use of play-based materials, interaction quality, and learner engagement. 
Supervisory strategies that proved particularly effective included modelling, reflective 
questioning, joint planning, routine strengthening, and targeted feedback.  

Policy Recommendations: The study recommends that clinical supervision is a practical 
and contextually responsive professional development approach or addressing marginal 
teaching and strengthening developmentally appropriate practice in Ugandan ECE 
classrooms, with implications for strengthening school-based instructional leadership, 
designing sustained teacher professional development programmes, and supporting the 
effective implementation of competency-based ECE policy, particularly in low- resource 
contexts. 
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Background: This paper presents findings from a study which 
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since Uganda’s ECE is predominantly privatized coupled with 
limited empirical evidence on teacher wellbeing in the study area. 

Purpose: The study aimed to establish an in-depth 
understanding of how teachers experience autonomy, 
competence and relatedness as wellbeing measures. The 
purpose was to develop insights that could inform school-based 

wellbeing practices to improve the wellbeing of teachers.  

Methodology: The study adopted an exploratory double case study design with a 
phenomenological orientation to explore teachers lived experiences of wellbeing. The 
study purposively sampled 12 participants, comprising 10 teachers and 2 school leaders. 
Participants were selected based on their direct experience in the schools. Data were 
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collected through semi-structured interview and focus group discussion guides, reflective 
journals, observation checklists and teacher profile data sheets.  

Key Findings: Findings revealed that teachers’ wellbeing is severely compromised by 
economic precarity, administrative surveillance and professional invalidation epitomized 
by the “doing nothing” stereotype. Teachers experienced autonomy as a negotiation 
between independent decision-making and economic survival leading to distress. 
Findings also identified “school family” culture and collegial “sisterhood” as strong 
wellbeing buffers. 

Policy Recommendations: The study concludes that teacher-centred policies must be 
supported through empathetic leadership, implementation of minimum standards for 
teacher welfare by integrating ECCE teachers into national professional structures and 
shifting school leadership from performance driven control to transformational mentorship. 
School proprietors and leaders should enforce regular teacher recognition and 
appreciation systems to validate care and extra duties performed. ECCE stakeholders 
need to develop wellbeing policies that include clear sick leave protocols and maternity 
leave benefits. 

Keywords: Private Nursery Schools, Sustainable Education, Teachers Lived 
Experiences, Teacher Wellbeing, Uganda 
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 Background: Early grade reading performance among Primary 
One and Two learners in rural Uganda remains low due to 
teacher-centred instructional approaches, overcrowded 
classrooms, and limited instructional materials. These 
challenges hinder active learner participation and the 
development of foundational literacy skills.  

Purpose: This study explored how interactive pedagogy could 
enhance reading skills among Primary One and Two learners in 
Mbale District, Uganda, while also strengthening teachers’ 
instructional practices.  

Methodology: Guided by the social constructivist theory, the study employed a 
collaborative action research design conducted in two iterative cycles. Teachers 
collaboratively planned, implemented, observed, and reflected on interactive instructional 
strategies.  

Data were collected through classroom observations, semi-structured interviews, 
reflective journals, and document analysis to gain insights into classroom practices and 
learner experiences.  

Key Findings: The findings revealed that initial classroom practices were largely teacher-
directed, characterized by choral drilling, minimal learner engagement, and limited 
differentiation. Following the intervention, teachers demonstrated improved use of 
learner-centred approaches, greater instructional flexibility, and enhanced professional 
collaboration. Learners showed increased participation, peer interaction, and improved 
foundational reading competencies, including phonemic awareness, decoding, fluency, 
and comprehension. Despite persistent contextual challenges, interactive pedagogy 
created more engaging and supportive literacy learning environments.  

Policy Recommendation: The study recommends that education stakeholders 
strengthen teacher professional development on interactive pedagogy, provide adequate 
instructional materials, and support collaborative reflective practices to improve early 
grade literacy outcomes in resource-constrained schools. 

Keywords: Collaboration, Interactive Pedagogy, Learner-Centred Instruction, Literacy 
Development, Phonemic Awareness, Primary Education, Reading Skills, Uganda. 
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Background: This study is based on the influence of 
Pedagogical strategies on behaviour of Learners aged 5-8 years 
in Kigezi Sub Region Uganda with School Climate being seen 
as a moderating factor. The study addresses persistent defiant 
behaviour of learners.  

Purpose: The study investigated the influence of pedagogical 
strategies and the role of school climate on defiant behaviour of 
learners aged 5-8 years in Kigezi Sub Region, Uganda. 

Methodology: The study used a convergent parallel mixed 
methods design to collect data from 585 headteachers and 2274 teachers who handle 
learners aged 5-8 years were given interviews while 15783 learners aged 5-8 years 
were given questionnaires and statistical analyses were run to assess how true the 
findings were. 

Key Findings: Pedagogical strategies significantly influence learners’ behaviour and 
learner-centered pedagogical practices are associated with improved social 
competence, increase compliance with school rules, and enhance learner autonomy. 
The findings also prove that a positive school climate significantly reduces defiant 
behaviours among learners and school climate significantly moderates the relationship 
between pedagogical strategies and learner behaviour.  

Policy Recommendations: Ministry of Education and Sports should review the 
curricula in Teacher Training institutions to competence based emphasizing rewards to 
positive behaviour while rebuking defiant behaviour. The study also highly 
recommends following the competence-based curriculum where the learner is at the 
Centre of learning as opposed to merely being a receiver of knowledge. Schools should 
also provide a conducive environment that enhances positive behaviour. 

Keywords:  autonomy, behaviour, compliance, pedagogical strategies, school climate. 
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Foundational Learning Achievement in Uganda’s 
Pre-Primary Education: Evidence from Child Direct 
Assessment under the National Pre-Primary 
Curriculum Reform 
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1National Curriculum Development centre 

Background: This study is set against the background of 
Uganda's 2026 baseline Pilot implementation of the 
Competency-Based National Pre-Primary Curriculum (NPPC). 
The study addresses the need to assess school readiness and 
systemic weaknesses in foundational instruction and learner 
achievement. 

 Purpose: The study aims to evaluate foundational learning 
outcomes in literacy, numeracy, and socio-emotional 
development, and to identify systemic weaknesses that have 
critical implications for teacher preparation, literacy assessment, 

and differentiated curriculum support.  

Methodology: The study employs a descriptive design. It draws on assessment data from 
a sample of 321 pre-primary learners who were selected randomly across 161 pilot 
schools distributed across five regions in Uganda. Learner achievement was categorized 
into four distinct competency levels: Below Basic, Basic, Approaching Proficiency, and 
Proficient.  

Key Findings: A significant majority (56%) of learners performed below expected 
competency levels, while 11% demonstrated independent mastery (Proficient). Literacy 
was identified as the weakest domain, with over 60% of learners unable to perform age-
appropriate language and reading tasks independently. Substantial regional disparities 
were evident, with the Northern and Eastern regions recording the lowest levels of learner 
performance.  

Policy Recommendations: Teacher Training Department needs to revise teacher 
training programs to better equip teachers with the skills needed for foundational literacy 
and numeracy instruction. Lliteracy assessment tools and instructional strategies should 
be prioritised and strengthened to combat the severe literacy gaps. The Ministry of 
education and Sports should Address the identified systemic weaknesses in foundational 
instruction and school readiness preparation to improve early childhood education 
outcomes. 

Keywords: Child direct assessment, foundational learning, learner competency, literacy 
achievement, numeracy outcomes, socio-emotional development, school readiness. 
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Background: Many Ugandan children with developmental 
disabilities are identified late and receive fragmented services. 
Shortages of specialised professionals, stigma, limited 
assessment capacity, rigid educational models, and weak 
referral systems restrict access to merely intervention and 
individualised, competency-based education.   

Purpose: This study explores how multidisciplinary pathways 
linking developmental assessment, early intervention, education, 
and caregiver engagement can strengthen inclusive and 
competency-based early childhood education in Uganda.  

Methodology: A multi-site qualitative case study was conducted across selected early 
childhood intervention centres and schools. Data were collected through programme 
records, developmental assessments of referred children, structured observations, and 
caregiver and practitioner reflections. The data were analysed thematically and 
comparatively to identify patterns in early identification, referral systems, and inclusive 
educational practices.  

Key Findings: The study found that multidisciplinary pathways linking assessment, 
intervention, and education improved children’s participation, communication, and 
functional skills. Caregivers were often the first to recognise developmental differences 
and initiate referrals; however, fragmented systems and limited services frequently 
delayed intervention. The findings further demonstrated that individualised, strength-
based approaches better support competency development than rigid educational models.  

Policy Recommendations:  The study recommends strengthening developmental 
screening and assessment systems, developing national guidelines for Individualised 
Education Plans (IEPs), improving data collection on children with special educational 
needs, investing in specialised professionals, and embedding learner-centred approaches 
within Uganda’s competency-based curriculum framework.  

Keywords: assessment, multidisciplinary intervention, Individualised Education Plans 
(IEPs), competency-based education, early childhood intervention, Uganda.  
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