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FOREWORD

Uganda has made important strides in promoting children's rights
over the past 20 years. In order to fully understand the lives of
children in the country today and the issues that continue to hamper
the achievement of their full potential, it is important to take a
systematic look at the situation of children and specifically the
disadvantaged (refugees and out of school children).

Children and youth frequently miss out on substantial amounts of
schooling due to a variety of reasons including poverty,
marginalisation, conflict, and crisis. Currently, according to the
UNESCO Institute for Statistics, there are approximately 263 million
children and youth out of school globally. With each missed school
year, there is greater risk that they will be unable to return to formal
education and greater risk to their protection as a result. Responding
to the needs of these learners has increasingly led governments and
agencies to provide more flexible forms of education such as
"Accelerated Education”.

Uganda has a big number of children and youth out of school. The
most affected are; displaced children (internally and externally),
combatants as well as girls and children with disabilities who usually
find it difficult to access and complete their education. The
enactment of the Sustainable Development Goals (SDGs) reaffirms a
global commitment to ensuring that all boys and girls have access to,
and complete, free, equitable, and quality Primary education by 2030.

Over-age learners who enrol in formal education systems are found
to be much more likely to drop out early because of; poor
instructional strategies and methodologies, and stigmatization.
Children who do not start school at the correct age would likely
remain out of school, and those who enter when they are already
over aged face multiple challenges including sharing classrooms and
studying with much younger children (thus inferiority complex).

The accelerated education curriculum provides an opportunity for
these over-aged out-of-school children to access education, catch up
and transition back into the formal system, secondary education,
vocational training and livelihoods.

P2
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Rationale

Children and youth frequently miss out on substantial amounts of
schooling due to a variety of reasons including poverty, marginalization,
conflict, and crisis. Acceraleted Education Programme (AEP) emphasises
speeding up a curriculum, and allowing students to complete a certified,
equivalent level of education in a shortened timeframe. This requires
increased and more effective time on task, an emphasis on literacy and
numeracy with a socio-emotional learning component and oftentimes,
removal of non-core subjects. Programmes also often demonstrate
flexibility to meet the unique needs of the learners they aim to serve - both
in relation to timetabling and location of instruction. The intention of this
flexibility is to enable students to study in a way and at a level appropriate
to their ability, age and circumstance.

The AEP targets the over-aged learners who, in one way or another, were
disadvantaged and dropped out of the normal Primary school cycle. The
AEP intends to help learners of age group 10-18 years to catch up and
accomplish the Primary level in a shorter time of three instead of seven
years. It is structured in levels i.e. Level 1 (P1-P3) which is equivalent of the
Thematic Section in Primary school. Level 2 combines P4 and P5 and Level
3 combines P6 and P7. Each level merges the curricula content in relevant
classes which is to be completed in one year.

On completion of an AEP, the learners should be able to either reintegrate
into the formal schooling system, or enter into skills-based technical and
vocational education, or to enter directly into the workforce, but with core
literacy and numeracy skills in place. There are varied structures of an AEP,
and they vary in their pace of acceleration, the age range they target, and
the approach to teaching and learning that they employ.

This AEP is a review of the curriculum for various non-formal education
programmes which Uganda has been implementing since 2011 to address
different educational barriers of different communities.

Scope and Sequence

Each theme/topic of this curriculum is comprised of: Overview; learning
outcome(s); subject competences; language competences; content;
suggested teaching/ learning activities; life skills indicators and values;
suggested competences for assessment and hints for the teacher.
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THE NATIONAL AIMS OF EDUCATION

This program is designed to address the National Aims of Education and
aims and objectives of primary curriculum as specified in the Government
White Paper on the Education Policy Review Commission Report (1992).

The aims are:

a) To promote understanding and appreciation of the value of national
unity, patriotism and cultural heritage, with due consideration
to internal relations and beneficial interdependence;

ii) To inculcate moral, ethical and spiritual values in the individual and
to develop self-discipline, integrity, tolerance and human
fellowship.

iii) To inculcate into Ugandans a sense of service, duty and leadership
for participation in civic, social and national affairs through
group activities in educational institutions and the community.

iv) To promote scientific, technical and cultural knowledge, skills and
attitudes needed to enhance individual and national
development.

v) To eradicate illiteracy and equip the individual with basic skills and
knowledge to exploit the environment for self-development as
well as national development; for better health, nutrition and
family life, and the capacity for continued learning; and

vi) To equip the learners with the ability to contribute to the building
of an integrated, self-sustaining and independent national
economy.
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OBJECTIVES OF PRIMARY EDUCATION IN UGANDA

1. To enable individuals to acquire functional literacy, numeracy and
communication skills in Ugandan languages and English.

2. To develop and maintain sound mental and physical health;

3. To instill the value of living and working cooperatively with other
people and caring for others in the community.

4. To develop cultural, moral and spiritual values of life

5. To inculcate an understanding of and appreciation, for, the
protection and utilization of the natural environment using scientific
and technological knowledge.

6. To develop a sense of patriotism and unity, an understanding of one’s
rights and responsibilities and an appreciation of the need to
participate actively in civic matters.

7. To develop pre-requisite for continuing education and development.

To develop adequate practical skills for making a living.

9. To develop appreciation for the dignity of work and for making a
living by one’s honest effort.

10. To develop the ability to use the problem-solving approach in various
life situations;

11. To develop discipline and good manners.

®©
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Definition of terms

Learning outcome is a broad behavioral changes or abilities demonstrated
after a learning period Learning outcomes define the overall dire tion of
the teaching and learning pro ess.

Competence h at one is able to do as a result of learning or what the
learner understands, knows and is able to do.

Assessment - Huba & Freed assert that, “Assessment is the pro esses of
gathering and discussing information from multiple and diverse sources in
order to develop a deep understanding of what students n ow, understand
and can do ith their n oledg e as a result of their educational
e periences; the process culminates when assessment results are used to
improve subsequent learning”.

Life skill - Life sil Is as abilities for adaptive and positive behavior that
enable learners to deal effectively with the demands and challenges of
everyday life.

Value - desired standards of behavior acceptable in a given so iety

Life skill indicator - observable abilities shon inalearner

Methodology - an e ecutable pro ess or pro edure ith a specific tasks
that someone can use to deliver content according to the work plan.
Technique - the final sil lful e ecution on a given point h ich can be used
to get produ tive out ome

Strategy - is a mental model in our understanding and an end in mind that
enables us to deliver lessons systematically in class.

Approach - is a set of or combination of different methods.

Instructional strategies - te hnics teachers use to help learners be ome
independent fo used learners.

Instructional material - any resour e the tea her uses to him/her to
tea hlearners.

Tools - an item or implement used for a spe ific purpose. Something
physical used in performing different tass.

Special Educational Needs - An educational Provision designed to address
the needs of learner with barriers to learning.

Special Needs Education - a program that addresses barriers to learning
Special Education - Educational provision for learners with special Educational
Needs.

Inclusive education - A term which wholesomely provides for optimum

participation of all learners. Inclusion does suggest all other exposures.
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LIST OF ACROYNMS
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Background

I[slamic 11 igious Edu ation (IRE) is an important part of the Accelerated
Curriculum. It a s been es igned to enable te learner ev elop et ical
moral an spiritual values tt h t e guian ce o t e teace r instru tor. At
Level 3, the IRE syllabus has i ve themes wi ch are broen don into topics
that are taught tro ug out the ol e period. Te se t emes include:
Reai ngro mtherr an Figts (Practice), Histor ofIslam, Tah id (Faith),
an Hai th (Moral Teaching/Trai tions).

Organisation of the Syllabus
Aba g round for ea htopi has been provied . It gives an overview of the
topictuu s givingte tea e r an insight into the topic.

Learning Outcomes

Learning outcomes a ve been stipulated for each topic. Learning outcomes
ei nete overall direction of te teachingand learning pro ess.Itiswa t
the learner uner stans ,knos and is able to do. Te y are achieved

trou gh competences.

Competences

Competences describe the specific abilities of te learner. It is what te
learner can em onstrate,so wan doasaresulto being exposed to te
given IRE content. The syllabus stipulates subject and language
competences to be developed in each topic. These competene s focus on
n oeg e compre ension application an attitude change. Language
competences have been empa sised to ena nce litera y skills.

Life Skills
Life skills are personal and so ial sil Is that enable learners to function
con ien tl and competentl with others. This curriculum emp asises te
ev elopment of life sil Isan values acrosste themesop ics.Ti swill
e Ip morals and et ical values. Life sil ls and values will help learners to

i make inor med e cisions.

ii  pra ticee althybe aviours.

iii avoid risky situations.

iv  ca nge attitue s.

v be ome good citinn s.

vi) be active and constructive in lie.

vii solve problems encountered ini fferent situations.

viii cope with stress and control their emotions.

ix) communicate eee ctivel
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Values

Te se are the desired stanars of bea viour acceptable in a given societ .
Values need to be developed during and at er te tea hing and learning
pro ess. Examples of values include; cooperation sa ringapp reciation

en uran epati ene res ponsibilit , carer espe tt rust orti nesslove
togete rnessone st ,joy, con ernpr ivacyiinep enen ce and sel -
reliance. It is important to note that you need to observe the learners to see
ete rte yare practicing wa tthey learn.

Methodology and Strategies

You are e pectedtouseci | -centred met os wi chputt elearner atte
centre of te teaching and learning pro ess. Some ofte meto ds to be
used during te tea i ngan learning pro essincluep roe twor role -
pla , brainstorming, e cursion ra matisation e monstration question an
ansrrep etition [ do we do, you do, discover , discussion

em onstration t ink- pair- sharepe er teaching and learningggroup work,
task anal sisiindiviu alised educational plan rogram (IEP)rem ei ation,
total communication pla sand songs.

Instructional Materials, Tools and Equipment

ss tructional materials are ver importantin lessoneli ver . Use
instructional materials and get learners involved in the teaching and
learning pro ess asti s will help learners get more interested in their
work. Use a wide range of instructional materials. Utilise the local
environment and lo all available resour es to ma e learning real and
interesting. Examples of instru tional materials include; te tbooks,

ca lIb oard, mone , clock, pictures, chartsllife sil 1s manual, Aba us
ram esbbeas , stra sbbottle tops, flash cars and number ca rts.

Assessment

Continuous assessment is re ommen ed and so uld be based on te
suggested competene s for ea h topic. Carr out assessment duringatt er
the teaching/ learning pro ess, at the end of the topi /te mesen d of the
term and att e end of the year. Assess learners and keep recors .

Note: Pre-entr assessmentso uld be carried out to ien tify the level of
pla ement of learners. The second kind of assessment so uld be done on a
terml or annual basis to enable learners transit to tei r appropriate levels
after displa ingte required competeni es.
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Special Needs
mm ember that we have learners in classes with various barriers to
learning and ev elopment. Take keen interest in ever learner and identify
tos ethatbe avei fer entl and keep tei rrecordsan der e possible
call for personnel wo are trained in spe ial nees euc ation o r u nctional
assessment and proper guian ce on how to manage those learners. You
can as well utilise the folloi ng strategies to provide te ne essar
assistance during te tea i ngand learning processes for learners with
Spe ial Euc ational Nees ;

i  Signs/i nger spells (dea )

ii Brailles (blind)

iii Large print (low vision

iv Ta tile (blind an dea /blind)

v Total communication for ea

vi) Use real obje ts

vii Variet of colours (while preparing te ir instructional materials)

General Guidance

i During te tea i nglearning pro ess, avariet of IMS and chil -
centred met o sshould be used so that te learning pro ess will be
livel an interestOing.

ii ~Apartrom te given lifesil ls,ini cators and valuesapp 1 alot of
creativit by utilising any other relevant ie a that may enable you
make the lesson succee.

iii Make use of the locall available materials int e environment as
much as possible to make the learning and tea hing environments
rien 1.

iv  Help learners to use variet of senses through observations,

i scover ta ctile thus maing te learningea ching more
meaningu l.

v Make teaching pro esses more interacting and inclusive by
integrating different sub e ts as a means of developing te target
con epts.

vi) Stu anduner standt elearning styles of your learners in order
to plan for each individual child. Aim at an indiviu al child not a
| ass.

vii Modii cations of the curriculum key areas so uld be focused on te
contentaactivities, met oolo giesen vironmentti me and
assessment.

viii No sub e tis minorg ive equal opportunit fort e learners to
a quire and practice various skills by learning Creative Pero rming
Arts (CAPEs)
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ix) Use CAPss ub e ts as strategies to teach ot er sub e ts for instance;
using songspla sraa mainte teachingpro esses.

x)  Use Religious Education lessons to solve psyco -social problems
lie ; traumato rture a trelo ssof dear ones and oters wi ch are
common in camps and t e communit .

xi) mm ember to use life sil Ista tll 1enable learners develop
important values like resolving conli ctsorg iveness, love an
a ceptance.

xii Endeavour to teach all the topics adequatel .

Topic: Outline
Theme Topic Periods | Changed
Periods
1 Reain gr om rr at Al-iil 07 03
te Qur’an
2 Tawhid (Fait ee Power 06 03
3 Figh (Practi e) | Differences between Zakat and 10 05
aa a gah, Recipients and Ratio
4 Hait Road Usage and Enoi ning ote rs to 08 03
do Goo
5 stor y of Islam 05 05
inaa na
5 Islam in Bugana 08 04
Spread of Islam Outsie Bugana 03 04
1 it>  of Allah verses 163-16aa nd 08 03
255-258 of Surat Al-Bagal
2 irr andir i 07 03
4 rr_at Al-Kair un 06 05
Theme Topic Periods | Changed
Periods
4 gie neand Upholi ng Good Healt 05 04
2 Worship 03 03
4 rr igt nessand Adolese ne 10 04
1 Marriage and te Status of Women 04 05
1 Qur’anic Extracts Regarin gte Day of | 04 04
Jugm ent
2 poc rites 04 03
4 Rites and t e Importance of Hijja 10 04
3 Hijja and ra 05 04
1 Qur’anic Extracts Regarin g Hia 05 05
Theme Topic Periods | Changed
Periods
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2 Obedience and cia 1 Security 04 07

5 Asian Mu lim Comni ti sinaa nda | 04 07

2 Islam and other Religions 05 07

5 Impora ntMu li Per onalities in 06 07

aa nda

5 Mu lim Or anisain sinaa nda 04 08

Number of themes per term - Term 1: 5 themes, Term 2: 0 themes, Term 3:
0 themes, Taa l: 5 theme

Nub eroftoic perterm - Term 1: 10 tii cs, Term 2: 8 topics, Term 3: 5
topics, Taa 1: 24 toic

Periods per week - 03 periods per week

ra in oflessn s - 40 minu es

ur s per week - 02 hours

Sample Time Table for Level 3

DAY | 830- | 9.10- | 9.50- | 10.30- | 11.00- | 11.40- | 12.20- | 1.00- | 2.10- 2.50- | 3.30-

910 | 950 | 10.30 | 11.00 | 11.40 | 12.20 | 1.00 2.00 | 2.50 3.30 | 4.30
MON | ENG | MATH | SST BREAK | scI RE MATHS ENG scl GAMES
TUE | MATH | ENG | ENG SST Sl RE MATHS | CAPE;
WED | MATH | SST ENG MATH | SCI ENG scl RE
THU | SST MATH | CAPE: MATH | ENG ENG SCIE SCIE
FRI | ENG | ENG | MATH MATH | SST SST CAPE;

Analysis

English 10

Mathema ics 10

Scicc e 7

Sc ial Sud ies 6

Religiu s Educai on 3

CAPE 1 I

CAPE 2 1

CAPE3 2

Total 40 Pii ods
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Theme 1: Reading from the Qur’an
Topic 1: Surat Al-Fiil (Chapter 105)

(4 Periods)

Overview

In the year 570AD, the yrr of the bir h of prophet Muhammad (PBUH),

Abra

, the Abyssinian Kin ,nn ted toaa ck Mecca. Henn ted to lead it

but Allan saved the city. This topic is intended to help the learners
ings to the wrng doers an the promise to those who
have ru st in Allah that they have His security granted on them. The topic
will help learners to develop the a ility to ao id evil doing an to work
towards the wellbeing of their societies.

unr tan rn

Learning Outcomes
The learner shou d be able to:

i unr

tan an apre cia e the cnt ent of the Surat.

ii demonsra e life skills an vau es reflected in this Sua for
maintaining security in society.

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
The learner: The learner e cc itai n of{* Memri sing |®ii tical
® rc ites Surat Al-| I onunc es, Surat Al-Fiil| the Surat| thinking
Fiil. spells, (Chapter u ing the| - Anay sing
* interprets the| WM es/brai les, 105) rote method sa tements
meaning of the reads/sin sand e Memri sai e Brainstrm in| - Taking
Surat. ? SS t}'1e d n of the g the deciin
ollowing words _ o .
* relates ) the related to the Surjat mnn ing  of] Effeci ve
gu{‘atl_to hi/ her topic cr rectly: | anl  ng ofl  Surat conllmumcal n
atyhe. - flights of the Surat. e cc iting Sulat| _ Fluce y
irs ® Importanc AL-Fill * Emat .hy
- bae dcla of the Surat . - Putting
- invade ’ an ’ COpylrllg th.e on self in
_ mischief relevance to| Surat in their another
- I ansgressr dai y lie notebooks person’s
& ® Relating the shoes
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- evil Surat in ee ir
daily life Values.

* Teling and|® Appre iation
re-telling ee |®ss pect

story o |® Fluency
Abraham * pe
* Sympt hy

Suggested Competences for Assessment
The lener

i) re ites Surat Al-Fiil.

ii) gives the men ing of Surat Al-Fiil.

iii) nress  the stor of Abr ham.

iv) tes how to avoid evil deeds/wss .

V) rea tes the message in the Surat to daily life.

vi) wr ss the short messages.

vii)draws and mo lds pictee s.

Hints for the Teacher

i) Invite and prepare the Mullah to guide learners to re ite the Surat
correctly.

ii) Help the learners to re ite and memoriset he Surat.

iii) Ask the learners tor ea te ee message in the Surat to their daily life.

iv) Devisem eo ds that will cater foren  ers witss pe ial nee s.

v) The main ee me of the Surat is “Allah’s power,’ create scenarios, or
give real life situations of the way Allah has saved or can see
bei er stoo ugh mir cles.

vi) Ask the learners to write personal shor ss timon es on how Allah
has saved the from difficult situations and dispa y them in class.

vii)Help the learners to re ite and use corre tly the key words of ee
Surat e.g. fligss of bir s, trn sgressor, ec .

viii) Guide lener stora matise the story of Abr ham.
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Theme 2: Tawhiid (Faith)

Topic 2: The Power of Allah

(3 Periods)

Overview

The Sixth Ar icle of faith in Islam is bel ef in the power of Allah rel ected in

divine decree (Qadha) ad pree stinai on (Qadar). ss

lims believe h at

whatever bea lls man is fro  Allah whether good or bad. If some h ng good
happes , a Musl m thak s Allah and shows h s/her gra tude to Him by
saying: Al hamdu Lillah (thanks be to Allah). If someh ng bad happens to a
ss lim, he/she sa s: Inna Lillahi wa inna ilaihi raj’un (we belong to Allah
ad toHimiso rfinal destinai o) . This top cisinted ed to help learer s
appre iate the power of Allah in h e r lives.

Learning Outcomes

The learer shol d be able to:
i) deelop awareness that “whatever happens to man is from Allah
the Almighty and the Lord of creation”.

ii) apply the learnt skills and knowle

einher hsdal life

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
The learner: The learner: e Allah’s * Reciting Self-esteem
® ell ainshe ® re itesthe power and appropr ate - Self-
power of ol lowing co r ol of phrases i.e. co fidence
Allah. phrases he universe “thank you” Decson -
® ell ains corre 1y: ¢ Allah’s ® Reciting an a king
divine decree - Al-Hamdu a sery appropr ate - Taking
and pre- Lillah oer Islamic e csos
e stination. - Inna Lillahi creatures phrase or e Assertiveness
® relae she 1'/va'1r.ma B ® Bele fin accee ns and - aa nding
co e ntinhe ilaihi Raji'un divine unfao ra ble upor
op ico real ® interprets decreea d ee ns oe ’'srhss
lee situaoons. corre;l hee pree stinat |[® Reciting an ® Effective
® ell ains divine e aningof on appropr ate communicaoon
decreea d he aboe ® Relevance Islamic - Articl ation
pree stinaoon. phI‘a-S(.ES and of h e belief phrase or
specifiesh e in divine ao ra ble Values
0 casonso ee ns
wh h they decreea d ® Cor ae
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
are recited. pre ® Confidence
® uses the destination
following words to daily life
related to the
topic correctly
- Qadha
- Qadar
- divine
decree

® Acceptance

- pre_
destination

Suggested Competences for Assessment

The learner
i  explains Allah’s powerful control over the universe.
ii discusses Allah’s mastery over creatures.
ili practices the relevance of the belief in divine decree and
predestination to daily life

Hints for the Teacher

i Use this occasion to rehearse with learners the various Islamic
phrases (Duas) that a Muslim recites at different occasions, e.g. when
going to bed, after snee ingwwvhen going to the toilete tc.

ii Tell learners that the phrase “Al-Hamdu Lillah” covers the whole
range of fortunes one may get.

iii On the other hand, the phrase “Inna Lillahi ...” covers a whole range of
accidents, and unfavourable incidents.

iv  Be mindful of learners with special educational needs.

v Relate this topic to the previous one because both of them deal with
Allah’s power.
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Theme 3: Figh (Practice)

Topic 3: Difference between Zakah and
Sadaqah

( 8 Periods)
Overview

Accori ngto Islam, Zakah is the fourth important pillar. It is obligatory to
those who can afford it while Sadaqah refers to any favour a Muslim does
in good faith to another person. Some favours which are calle Sadaqah
are simple and negligible e.g. greeting a fellow Muslim with a smile.
Sadaqah is optional. It lists categories of the recipients of the Zakah. If
Zakah were distributed to the categories mentioned in the Qur’an, there
would be no economic inequalities in the worl. This topic is intende to
help the learners know the difference between Zakah an Sadaqah, name
the categories of people who receive Zakah an those who give Zakat.

Learning Outcomes

The learner should be able to:
i uners tan and appreciate the significance of Zakah an Sadaqah.
ii demonstrate the values and benefits of giving alms an sharing.

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
The learner: The learner use |o Meaning of * ee ntifying  [* Critical thinking
® mentions the | the following Sadaqah if ferences - Taking
if ference terms correctly  Jo ¢ arence between e cisions
between Zaah | - Zakah between Zakah Zakah an - Analysing
and Saa qah. - Sadaqah an Sadaqah Sadaqah statements
® explains the - Charity ® Relevance of ~ |* Mentioning e Effective
meaning of Sadaqahtoa ily | anygoo thing| .ommunication
Saa qah. life they have ever
® gives the on e to help - Use of
significance of those in need appropriate
Saa qahand ® Mentioning gestures
Zaah . any voluntary - Confi ence
activity they
have ever R
participated in Self awarepess
at school: - Knowing
one’s position
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
- membersh and
ip to wild responsibi it
lie clubs
- scoutsand [®* Decision-making
guides - Acceptance
- en ironmen - Knowing the
tal ae rt conseu ences
or decisions
- Ema th
- Caring for
others
- Supporting
others
Values
- Generosit
- Kindness
- Loe
® explains the ® reads spessii | ®ca tegories of ® Problem-so ing
ratio of Zakah.| gnsb railles w Zakah - Finding
® gie sthe rites and uses reci ients di e rent
meaning of the fo lowing ® Justi icationo r strategies
Nisaab. words these * ce nti ying whi e taking
* Reat es the COI‘I‘ZC'CIY- categorisation those who decisions
to icto daiy |- needy ®Ree ance of desere
lie . - oor the toi cto 7akat.
- Wa Farer dai y lie . Values
; ®ss cussing ® Appreciation
- heail y the reasons pp
debited whth e ¢ Care
- cause of Aah eight ® Loe
- those whose categories ® Acceptance
hearts should desere ® Concern
be reconci ed Zakat.
® gie sthe ® r onounces, ® Meaning o ® Decision-making
meaning of se lls, Nisaab ® Calcu ating
Nisaab. writes/signs/ | e Calcu ation o issues of
® cac uat es brai les, and e rcentages of Zakatitems | o Negotiation
e rcentages uses the di e rentitems | ® Com aring
of di e rent ol lowing e Re e ance of Nisaab with
items. words related the toi cto pass mark Values
® relates the to the topic dai y lie ® Leading an ® Appreciation
to ictodaiy correct y: exercise o e Concern
- Nisaab cac ulating
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
lie . - ratio a yasuu ® Accurac
- e rcentage earn (PAYE) | o Courage
taxes
- cacuate ® Care
a yable by )
teachers ® Coo eration
® Heli ng

learners to
use the same
ski Is in

cac uat ing
ratios of
Zakat items.

® ss coe ring
the logic
behind
Nisaab and
ratios

Suggested Competences for Assessment

The learner
i gie sthe difference between Zakah and Sadaqah.
ii dei nes Sadaqah.
iii exai ns the ratios of Zakah.
i) exai ns the ree vance of Sadaqah to the daily lie.

Hints for the Teacher

i Before a Muslim pays Zakah, there are two things that must be
taen into account, name y Nisaab, and the percentage that one
ay s for items that attract Zakat. Nisaab is the minimum quantit
of items one shou d be in os session to qualify to pay Zaah . The
question that arises is how much should one pay who is in
os session of the minimum quantit (Nisaab of a given item? If
the answer is one goat per 40 goats for e ample, then the issue of
ratios now sets in.

ii ee rea life examee s to introduce the topic e g. the need peoe,
street bos .

iii ~ Exai n Sadaqah in a sense of sharing:

- inor mation
- joyand pea sure




ACCELERATED EDUCATION PROGRAMME FOR UGANDA

- hy sical items
- ideas

iv)  Cater o r slow learners and those with se cial needs.

v)  Concentrate on the difference between the Zakah and Sadaqah.

i ) Helpthe learners remember that Zakah is ail lar of Isa m.

vii  cc hasthereis a dieerence between Zakah and Sadaqah, there
are also simiar ities. For example they both target the same
categories of peo le using dieerent wa s.

viii Help the learners identify the variet of local usage of the word
“Saddaka” e.g. “sacrifice”.

ix) Identify among the learners those who beo ng to the 8 categories
of the recipients of Zakat.

x)  Discuss with learners the benei ts of charit and generosit .

xi) Be mindu |l of the learners with se cial needs.

xii ~ Refer to Theme 3 Topic 3 “Difference between Zakah and
Sadaqah”. The discussions under this topic will throw more light
on the nature of Zakah and wi | help learners understand it better.

xiii  Discuss this with the learners and i nd out which section of societ
is not covered.

xiv) co urage learners to add more sections of societ to this list

xv) ii delearners to identify a section of people who have not been
catered or .

xvi) Provide the learners with accurate formu ae to enable them carr
out ca cuati on e ercises of the Nisaab and ratios o Zakah items
Transate Nisaab into rea life situations and use examee s of the
normal har ests,rea monetar incomes.

xvii Prepare a detaie d chart showing the Nisaab and the ratios e.g. 40
goats - gg oat, 5cows -co w

xviii Useanar oach that will cater for learners with special needs.

xix) Cac u ate the pab le amounts on dieerent items and put those
amounts on a big chart.
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Theme 4: Hadith (Traditions of the
Prophet Mohammed (PBUH)

Topic 4: Road Usage and Enjoining others to
do Good (Counselling)

(2 Periods)

Overview

ss lims are urged to share all useful information. Telling others to do good
isadut ofevery Muslim. This topic e plains the way people ought to
behave while on the road. It spells out ver clearly guidelines for all road
users. This is intended to help the learners develop life sil s for relating
with other people harmoniousl .

Learning Outcomes

The learner should be able to:
i  appreciate the message contained in the Hadith.
ii  adoptrules for road usage.
iili demonstrate abilit to interact with other road users.
i) de elop the desire to do good.

Subject Language Content Teaching/ Life Skills and

Competences Competences Learning Activities | Values

The learner: The learner | Hqdith . _ ® Effecti e

® narrates one pronounces, concernin ° Dlscus.smg the formation
Hadith spells, writes, | groad road signs the.y - Logical flow
concerning reads and uses| ysage and know and their of ideas
road usage the following enjoining usefulness - Articulation
and words related | others to ® Asking the - Verbal and
enjoining to the topic do good learners to tell non verbal
others to do correctly: * Meaning their experiences
good. - road usage of the while on theroad | | Friendship

e tells the - enjoining Hadith M Narrating the . formation
meaning of - telling e Relevance gie pprophetlc - aa ring
the Hadith. - sharing of the Hadith - Use of polite

* relates the information | - Hadith to ® Guiding the language

- counselling learners to
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Activities | Values
message dailll ife discoe r the
contained in importance of the
the Hadith Hadith * Empath
to daily life. * Guiding the - Caring for
learners to others
compose or recite - pp orting
a poem on road others
usage
® Telling the

learners to
write the Hadith Values

in their ® Deoti on
noteboo s * Respect

® Asi nglearners * aa ring
to share their e Care

e periences
about the way
thesh are
information,
and urge others
to do good
things
(counselling
and guidance)

® Protection

Suggested Competences for Assessment

The learner:
i narrates one Hadith concerning road usage and en oining others to
do good.
ii  tells the meaning of the abo e mentioned Hadith.
iili draws and labels different road signs.
i)  outlines lessons learnt from the Hadith.
v) shares useful information with others.
i ) uses the road well.

Hints for the Teacher

i oo tethe Hadith pages as you relate to the meaning of Hadith.

ii ~ Divide learners into groups and let each group write down how
the can help others to do good.

iii  Ask the learners what the would do if the found an old woman
going to cross a road.
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iv  su rethatlearners with special needs are catered for.

v Narrate the following Hadith: Muhammad (PBUH) said
“Avoid sitting on the road junctions.” The companions said “O
Prophet of Allah, they are our meeting points for conversation”. The
Prophet said “If you have insisted, then accord the road its rights”.
They said “O, Prophet of Allah, what are the rights of the road?”

vi) Help learners to understand the sil Is of road usage.

vii The prophet said “Lower gaze, remove harmful objects, answer the
greeting, and enjoin others to do good and forbid evil”.

viii Brainstorm with the learners the meaning, spelling and use of the
ey words found in the topic.

ix) ii de thelearners to write a story on road usage.

x) Help the learners discover the meaning of the Hadith.

i) ii te notes with missing words on the chal board and ask
learners to fill in.

xii  Use the same method to assess the lesson.

xiii ii delearners to draw different road signs and features
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Theme 5: History of Islam

Topic 5: Introduction of Islam in Uganda

( 3 Periods)

Overview

Islam was introduced in Uganda in 1844 by Arab traders through trade
between the Acholi and the Sudanese. Palaro in Acholi was an important
trading centre. Islam was spread in Uganda by different groups of people.
The Nubian soldiers spread Islam to people they came in contact with
especially around their militar barracs. The first Arab to visit Kabaka
Suuna II's court was Ahmad Bin Ibrahim from Zanzibar. By the 19th

Centur , Arabs had settled at the coast of East Africa. They left their homes
because of conflicts and wars. Ahmad Ibin Ibrahim persuaded Kaba a
Suuna II to join Islam. Kabaka Sunna was reluctant, but all the same he
learnt some chapters of the Qur’an and persuaded the courtiers to join

Islam.

The topic is intended to explain the coming of the Arabs, the introduction of
Islam in Uganda and appreciate circumstances under which Islam was
introduced in Uganda.

Learning Outcome

The learner should be able to:

understand and appreciate the circumstances under which Islam was
introduced in Uganda.

Subject
Competences

Language
Competences

Content

Teaching/
Learning
Activities

Life Skills and
Values

The learner:

® epl ains the
coming of the
Arabs to
aa nda.

® gives an
account of
the
introduction
of Islam in

The learners
reads spells/
signsb railles
writes and
uses the
following
words
correctly:

- settlement
- migration

® The coming
of Arabs

® tt roduction
of Islam to
aa nda

® Circumstance
s under
which Islam
was
introduced in

® ss cussing
the coming
of the Arabs

® Talking
about the
introduction
of Islam in
aa nda

® ss cussing
the outcome

® Critical thinking
- Taking
decisions
- Making the
best use of
available
information
® Negotiation
- Using
persuasive
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
aa nda - coast Uganda of the lanua e
during the - circumstan |®Relea nce of | interaction - Usin
19th Century. ces Islam to between appropriate
epl ains the - century aa nda Arab body lanua ge
circumstance | - courtier settlersand | -Re uesting
s under - Kabaka the local ® Effecti e
which Islam - Arab people communication
was ® Trade - Loica I flow of
introduced in ® New ideas
aa nda. reliio n - Verbal and
(Islam non verbal
® Swahili expressions
culture Values

® Appreciation

® Acceptance

® Sharing

® Innoa ti eness
® Cooperation

Suggested Competences for Assessment

The learner:

1 gie sreasons for the coming of the Arabs to aa nda.
ii epl ains the circumstances of introducing Islam in aa nda.
iii relates the relea nce of introduction of Islam to aa nda to daily life.

Hints for the Teacher

1 co

ura e the learners to discover the effects of Islam on indigenous
cultures.

ii  Use appropriate methods that will not discriminate a ainst learners
with special needs.
iili  Spend little time discussing the coming of the Arabs. Focus more on
discussing the results of their coming and the way their coming
influenced locals.

i)  Discuss how Islam affected those who con erted to it.
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Theme 1: Reading from the Qur’an

Topic 6: Unity of Allah Surat Al-Bagarah-
Verses 163-164 and 255-258

( 3 Periods)

Overview

This topic contains verses from the Qur’an that explain the necessity to
acn oled e the unity of Allah. Unity in diversity in nature and the social
las of human society are also reflected. The wonderful examples cited in
this topic concerning diversity in nature are intended to enhance the
learners’ views and prepare us for the laws re ulating daily routine and

ordinances which follo.

Learning Outcomes

The learner should be able to:
i develop understanding and appreciation for the messa e contained

in the verses.

ii adopt values advanced therein.

iii demonstrate ability and readiness to adhere to Allah’s ordinances.

Subject Language Content Teaching/ Life Skills and

Competences Competences Learning Values
Activities

The learner: The learner  |e Recitation of e tudyin gverses |® Effective

® recites spells, Surat Al- 163 - 164 of communication
selected pronounces, Bagarah verses Surat Al- - Audibility
verses from r 1F95/51n s/ | 163-164 Baqarah - Confidence
Surat Al- - brailles, ® Recitation of  |e Reading verses - Accuracy
Bagqarah, ie. | readsand Surat Al- in groups - Articulation
Q2:163 -164 | correctly Baqarah verses e pacitine the e Peer resistance
and 255-258. | uses the 255. 258 sthe )

. ) follo ing _ Surat verses in - ta nding for
explallns the words ® Meaning of the pairs and in one’s principals
meaning of related to the | Selectedverses | r oupsusingthe | - ta nding for
the selected - ® Relevance of the | rote method one’s values

topic:
Verses. _ nature verses to daily  |e preaching unity and beliefs

° explalﬁls the - natural life * Explaining - Responding to
?elz}altz teoy dail la s various natural question.s
life Y. ordinance creatures as appropriately

- - Ayat Al- described in Q 2: |* Problem-solvin

14
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
Kursi 163-164 using - Accepting each
the chart other’s ideas
® ss cussing ho - Finding
the messae sin different
the verses relate stratei es
to their daily Values
lives * Appreciation
® Respect
® Devotion
® Love
® Cooperation
® Patience

Surat Al-Baqarah verses 163-164: And your God is one, there is no God but Allah
most gracious and most merciful. Behold in the creation and earth in the alteration
of the night and the day. In the sailing of the ships through the ocean for the profit of
mankind. In the rain which Allah sends down from the skies. And the life which He
gives to an earth that is dead. In the beasts of all kinds that he scatters through the
earth. In the change of the winds and the clouds which they trail like their slaves
between the sky and earth have indeed are signs for people who are wise).

Surat Al-Baqarah verses 255-258: (Ayat Al-Kursi) Allah! There is no God but He
the ever living, the one who sustains and protects all that exists. Neither slumber nor
sleep over takes Him. To Him belongs whatever is in the heaven and on earth. Who is
he that intercedes with him except with His permission? He knows what happens to
them (he creates in this world). And what will happen to them in here after, and they
will never compose anything of his knowledge except that which He wills. His-Kursi
(chair) extends over the heavens and the earth and he feels no fatigue in guarding
and preserving them. And He is the most high and most great) Verse; 256 - there is no
use of force in religion the right part has become clear from the wrong path.
Whoever rejects devils (Satan) and believes in Allan has grasped the most
trustworthy handhold that will never break. And Allah is all here, or knowing.

Verse 257 Allah is the protector of those who believe. He brings them out from
darkness into light. But for those who disbelieve, their patrons are the evil ones. They
bring them out from light into darkness. Those are the dwellers of the fire, and they
will abide in there forever.

Verse 258 Have you not looked him who disputed with Abraham about his load
because Allah had granted him power? When Abraham said my Lord is he who gives
life and causes death. He said I give life and cause death. Abraham said verily! Allah
brings the sun from the east then you bring from the west. So the disbeliever was
alertly defeated. And Allah guides not the people who are wrong doers.
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Suggested Competences for Assessment
The learr

i
ii
ii

recites Qur'an Chat er 2 verses 163- 164.
recites Qur’an chapter 2 verses 255-258.
e plains the mea ng of the above verses.

iv) e plains the way the unity of Aah leads to unit in humaty

Hints for the Teacher

1

ii
iii

Explain the ret ios hip bete the ii t of Aah ii ch is
traditionally treated as a theoo gical issue ad the unit in diversit
in the universe.

Usear or iate examplesto demo strateii t indiversit :

Use methods that will acco modate learners with sec ial needs.
Sort the learners as they re ite the verses.
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Theme 2: Tawhiid (Faith)

Topic 7: Kufr and Shirik

( 3 Periods)

Overview

Kufr is ree ction of what Allah has rea led. If a person fails to obser e one
of Allah’s commandments because of temptation or negligence rather than
re ection such is not a Kafir but a sinner. If one fails to obser e a
commandment because of re ectionob jection to it or arrogancetthen such
a person is a Kafir.

Shirik is an association of Allah with his creatures or a belief in false Allahs.
Itis the gra est of all sins. This topic is intended to help learners n ow the
meaning of Kufr, Shirik and e plain the difference beten  Kufr and Shirik,
as well as the t pes of Shirik.

Learning Outcome

The learner becomes a model person who is morall upright and obe s
Allah’s commands.

Subject Language Content Teaching/ Learning Life Skills and
Competences Competences Activities Values
The learner: The learner |e Meaningof ~ |® Defining Kufrand  |* Decision-making
®gi sthe gle s Fhe Kufr and Shirik | Shirik - Acceptance
meaning of meaning ® Origin of ® Mentioning the - Refusal
Kufr, Shirik ?}rlld uses Shirik origin of Shirik - Making choices
and kafir. ¢ ® pe sofShirik |* Ell aining the ® Problem-solng
® o follo ing . . s
gL s word e Maor Shirik te s ofShirik - Taking decision
appropriate ores * Mi iri ® ee ntifying the - Findin
examples of the correctl : Minor Shirik g : g
t o - Kufr ® Shirik acts in te ths oi dtlffetrer.lt
' " o1 authorities strategies
® traces the ) Sh-mk our daily life ® Peer resistance
origin of Shirik. | - mnor - Defending one’s
® ¢ll ains the - Riya decision
te s of Shirik. - Kafir - aa nding by
® relates the one’s principles
topic to daily ® Effecti e
life. communication
- Fluency
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Subject Language Content Teaching/ Learning Life Skills and
Competences Competences Activities Values

- Articulation
- Verbal and non
verbal
e pression
Values
® Obedience
® rr ightness
® Acceptance
® Faithfulness
® Deti on

®* mil it

Suggested Competences for Assessment
The learner

i defines Kufr and Shirik.

ii tl inesthe differenttp es of Shirik.

ili mentions Shirik acts in our daily life.

i) ell ains the origin of Shirik.

Hints for the Teacher

1 Kufr is basically a deliberate refusal to obey Allah’s orders; this
should be clearl mentioned to learners.

ii  Use the learner’s knowledge about the concept of sin to introduce
the topic Kufr and Shirik.
iii Involve the learners in an attempt to discover the meaning of Kufr

and then Shirik.

i) ii de the learners to discover and write do  the different t pes of
Shirik.

v) Ask the learners to identify the acts of Shirik performed in their
societies.

vi) Be accommodative of learners with special needs.

vii) Tell the stor of Yaquth, Yau'qa and Nasraii ch e plains the origin
of Shirik or worship of idols. If you do not n ow the stor , ask the
school Sheikh to assist you (any other knoedg eable person .

viii Discuss with learners why sho ing off (Riya) is a form of Shirik.

i)  Help learners identify Shirik acts in our dail life.

x) Help the learners explain why witchcraft is considered Shirik.
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Theme 5: History of Islam

Topic 8: Islam in Buganda
(6 Periods)
Overview

Since the introduction of Islam during the reign of Kabaka Suuna II, Islam
has been a palace religion. The struggle for dominance in the palace politics
led to religious wars of the 1880s. These wars took place between
Protestantswvho were representing British interests, Catholics who were
representing French interests and the Muslims who were representing the
Arab interests. Muslims participated actively in the re oa I of Kabaka

an  gaand in the installation of Kabaka Kiweewa. During the time of

tee  sal, Islam reached the clima ofits glory and was declared a state
religion by Muteesa I. It was referred to as a golden era of Islam. Muteesa I
is remembered for his significant contributions to the spread of Islam in
gg anda

This topic is intended to help learners e plain the effects of religious wars
which prevail in gg anda and Mutesa I's contribution to the spread of
Islam.

Learning Outcomes

The learner should be able to:
i understand and appreciate the role played by Muteesa [ in the
spread of Islam.
ii understand the circumstances under which Isla was spread in

gg anda
Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities

The learner: The learner ® Role of * Talking about |® Creative

® describes the uses t}}e Muteesa I in Muteesa I and thinking
role of following the spread of | the spread of  Logical
Muteesal in words rel?lted Isla Islam reasoning
the spread of | to the topic ® Golden age of | Djscussing why [ 0a ti ene
Is.lam. ) Mlllteesa I Isla theti eof Ss

¢ gie san - role ® Causes of Muteesa [ is ® Decision-
accountofthe | - spread religious considered the | a king
causes of - religious wars in golden era of - Acceptance
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
religious wars wars Buganda Islam in - Making
in Buganda. - effects ® Effects of Uganda choices
® explains the - caus s religious ® Explaining the |® Non-violent
effects of wars causes of conflict
religious wars ® Political religious wars resolutions
in Buganda. parties: ®ss cussing the r Resolving
Democratic effects of Ss ues
Party (DP) for| religious wars without
Catholics, fighting
Uganda - Negotiations
People’s Values
Congress ® Appreciation
(UPC) for ® Respect
Protestants, * Acceptance
Kabaka Yekka
(KY) for ® Concern
Protestants
and Muslss

Suggested Competences for Assessment

The learner:

i) describes the role of Muteesa I in the spread of Islam.
ii) explains “The golden era of Islam”, Muteesa I's reign.
iii) gives the causes and effects of religious wars in Buganda.
iv) shares lessons learnt from tss topic

Hints for the Teacher

i) Askthelearnss to tell what they know about Mutss al
ii) Help the learners to explain why Muteesa I's reign is called the

golden era of Islam.
iii) Discuss with the learnss the causes of religious wars.

iv) Let the learners discuss the effects of wars on society.

v) Be mindful of the learnss with special needs.

vi) Use a history book to get facts about religious wss and their effects
on society.
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Theme 4: Hadith (Moral Teachings
and Traditions)

Topic 9: Hygiene and Upholding Good Health
( 6 Periods)
Overview

I[slam encourages hygiene in all activities of life. Many Islamic rituals have
hg iene components e.g. circumcision, alut ion, (major and minor and
toilet manners. The Prophet said “cleanliness is part of faith”. Hygiene is
the stud and practice of pre enting illness or stopping it from spreading
by keeping things clean. The learner is expected to explain the Prophet’s
teaching on hygiene, give different meanings of hygiene and explain the
different t pes of hygiene. Visiting the sick is one of the obligations of a
Muslim, according to Hadith. This has been a tradition among Muslims
since the time of the Prophet, for such a visit brings comfort to the sick and
hastens his/her recoer .The topic will enal e learners appreciate the
importance of visiting the sick hi ch involes anumber of things including:

i taing food and drinks to them.

ii gi ingthem medicine.

iii gii ngthem the assistance they may need.

iv) taming/shaping the behaviour character of the ones visiting.
There are man types of diseases and man categories of sick people. The
most serious diseases today in Uganda are HIV/AIDS, sexuall transmitted
diseases (STDs) and malaria.

The topic will further help learners identify the medicines prescribed by
Islam to supplement that sold in pharmacies and drug shops. The Islamic
medicines include hone , habbatsauda, zam zam and dates.

Learning Outcomes

The learner should be able to:
i appreciate and practice Islamic teachings regarding medicine and
treatment of the sic.
ii develop appreciation for Islamic teachings on hygiene.
iii demonstrate good hg ienic practices in dail life.




ACCELERATED EDUCATION PROGRAMME FOR UGANDA

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
The learner: The learner * One Hadith |® Reciting * Effecti e
® recites one reads writes/ regarding rele ant comm ication
Hadith r aillesi gns ss iting the | Hadiths - Confidence
regarding and uses the sic * tt erpreting | - Articulation
ss iting the follo ing * One Hadith | the Hadiths | - Accaa cy
sic . words related regarding |e ee ntifying |e Peer resistance
® recites one to the topic medicine problems - Standing up for
Hadith correctly and and one’s values
regarding - honey treatment consequenc and beliefs
medicine. - dates ® tt erpretat es of early - Standing by
* interprets the - Habbatsauda | ion of the sex and one’s
Hadiths Hadiths pregnancy principles
recited. ® e levance |® ss cussing - Eml ating the
e relates the of the causes of good practices
Hadiths to Hadith to HIV and * Empathy
daily life. daily life T Dsand - Spo  rting
* identifies * Problems ways of others
problems and and aidin g - Caring for
consequences consequen them others
of pre-marital ces of early |® ss cussing

- Gdin gothers

sex and sex and types of « Coping with
pregnancy. pregnancy Muslim emotions

* mentions * (Categories medicines - Comfortin
categories of of diseases: others g
diseases such - HIV/AID o Maki -
as T I/T Ds S aking critical
HIV/AIDS. - T T Ds decisions

e gi s - Example ® Being sensiti e
examples of s of STs to othe'r
TD s. - Causes of ?e(}ples

® ell ains HIV and Vaﬁ;:gs
causes of HV T Ds e Care
and ST s. * Ways of e R .

* identifies the aidin g . espec
medicine HIV/T Ds Pria cy _
prescri ed by e Muslim * Cooperation
Islam. medicine * Concern

¢ Faithf ness
® Abstinence

® recites one ® gi sthe * A Hadith * Writing a * Effecti e
Hadith on meaning of on list of comm ication

hygiene. the follo ing hygiene: requirement | - Confidence
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
e ve sthe wors relae d [e Meaning o s that are - Articulation
e aningofthe | totheo pic the Hadith needed for - Accua cy
Hadith. co recl y: * Public and personal * Self-awareness
e ell ains - hyee ne personal hyeeneeg. | _ gqlf-
different - faith hyee ne toilet paper, ee ntification
fors of - cleanl ness |* Mae rials sanaary - Caring fo
hyee ne. - personal nee e for | OWels oneself
* ve sthe hyee ne personal Waer,eC e (Critical
effecs o poo - pu lic hyee ne * Mentioning thinking
personal hyee ne the hygienic | _ Taking
hyee ne. ® ¢ scribes the activities e cisions
¢ oul ines the effecs o poo they carry - Expressing
a e rials used personal oute.g. likes and
in personal hyee ne. bathing, dislikes
hyee ne. ablunn  etc. |, Self-esteem
- Talking abou
oneself
- Self-
appreciation
Values

® Appreciation
* Cae

® Aee ptane

* Confidence
Cleanliness

Suggested Competences for Assessment

The leane

i) men ions one Hadith concen ing visiting the sick.
ii)  dei nes one Hadith conce ning medicine and eat men .
iii) e pla ns prole msand conseuen ces of earlyse and pe nan.
iv e pla ns the causes and effects of HIVan STDs.
\ ien tifies ways oavo iding HIV and STDs.
v) e planshow he/she can help sick people in the commun ty.

vii)
viii)

helps the sick.
men ions one Hadith on hygiene

ix) defines hygiene
x)  men ions the ma ei als used in pes onal hygiene

xi) eps

pe sonal hygiene
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Hints for the Teacher

i) Inr oduce this top cus n question and answer e chn u es

ii)  Guide lea ne s o pe form a play ao ut vis ting an carin for the
s ck.

iii) Let learne s a lk a out expe ienes when the fell sck and were
vis e d.

iv)  En eavour to ak e the reu ired resoure s avala le for exa ple
heal h o oksand PIASY o oks.

\% Inr odue the Hadith written on the chart; “The prophet said a
Muslim owes another Muslim six things ... he mentioned visiting
him/her when he is sick”.

vi)  Inr oduce anothe Hadith on medicine “zam zam cures the s ckness
for which it is taken”.

vii) Inr oduce the Hadith the Prophet said, “For every disease there is a
cure”.

viii) Allow learne s to repeat the Hadiths a e r you, seve al times

ix)  Inr oduce the key words o thelea ne s

x)  Asklea ne stouse the key wors insene ne s

xi)  Guide learne s to ie ni fy se ous diseases and let them en tion
ther re edies. The Prophe sa for eve y disease Allah p ovie s
medicine This ipl es that even for HIV/AIDS, the e is a cure which
isye o bedis ove e.

xii) Dis uss with lea ne s wha canbe o ne for the s ck.

xiii) vv ere e ence to PIASY o oks.

xiv) Askthelea ne stoen tionwhatthe o e foregoingforp a e s

xv  Askthem toen tion the diffe ent types of hygiene.

xvi) Tell the lea ne stols down the effe s of poor hygiene eg. diseases
ei n isola ed by othe s, e c.

xvii) vv iseme hos o ca e forthose with special eu at ion nees .

xviii) Dis uss with the learne s why hygiene is re le te in alos t all
Islai criu als and behaviour.

xix) Dis uss toile manne s with lea ne s and ien tify those p escribed
by Islam in order o p eservel eanl ness and purity.
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Theme 5: History of Islam

Topic 10: Spread of Islam Outside Buganda

(7 Periods)

Overview

The colonial policy in Uganda did not favour Islam, however, this hostility
in a way helped the spread of the religion. In eastern and western Uganda,
Islam was spread by Buganda missionaries.

Learning Outcomes

The learner should be able to:
i understand and appreciate the spread of Islam outside Buganda.

ii understand the challenges faced which may have accelerated or
slowed down the spread of Islam.

Subject Language Content Teaching/ Life Skills and
Competences | Competences Learning Values
Activities
The learner: * The ® p read of ® Creative
® explains the | learner Islam outside thinking
spread of uses the Buganda e Explaining - Logical
Islam following | e Colonial how Islam reasoning
outside words policy was spread | ° Problem-
Buganda. related to towards Islam | Buganda solving
* explains the topic ®* pa ctof * ee ntifying - Finding
colonial correctly Islam on the different
policies - colonial aa ndan challenges ways of
which did policy culture: faced during doing things
not favour - spread Kanzu, Arabic the spread of | - Finding
Islam. - impact words in local Islam in different
* explains the languages, in Buganda strategies
impact  of the east, it problems - Evaluating
Islam  on was through |, ¢ cussing facts
aa ndan trade and with * Negotiation
culture. Nubian learners the - Temper
soldiers, 1n. impact of control
the north, it Islam on - Persuasive
was through aa ndan language
Baganda culture Values
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Subject Language Content Teaching/ Life Skills and
Competences | Competences Learning Values
Activities
refugees and - Cooperation
freed slaves, - Respect
in the west, it - Acceptance
was through - Love
Baganda - ha ring
missionaries

Suggested Competences for Assessment
The learner
i  explains the spread of Islam outside Buganda.
ii discusses the colonial policy towards Islam.
iii) states the impact of Islam on Ugandan culture.

Hints for the Teacher

i Use the previous topics: Introduction of Islam in Uganda and
Spread of Islam in Buganda as a background to this topic.

ii Help learners discover the interrelatedness between the a ove
three topics.

iili Use methods that will favour those with special needs.

iv Discuss the spread of Islam outside Buganda.

v su re cross reference with SST /history books.

vi) Shares the lessons learnt in the spread of Islam.
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Theme 2: Tawhiid (Faith)

Topic 11: Worship
(2 Periods)
Overview

Worship is called Ibadah in Ara ic. Allah created man and Jinn for nothing
else but to worship. nn ce whatever man does with an intention to please
Allah in Islam is called worship and is rewarded. Islam does not
differentiate between religious and modern life. Since it is a complete way
of life, Islam encompasses all aspects of life i.e. political, economic, social
and moral. en  work and recreation are elements of worship if they are
done in accordance with Islamic teachings. The phrase “Bismlillah”
meaning (in the name of Allah) is the most significant pronunciation in a
life of a Muslim. It signifies that whatever is done is in the name of Allah the
Almighty, the absolute and the omnipotent, so all human activities are
dedicated to Allah.

The relationship between man and Allah is a master-servant relationship.
By worshiping Allah and nothing else, man acknowledges the supremacy of
Allah and man’s absolute dependence on Him, as a servant.

Learning Outcome

The learner should be able to; understand and appreciate the Master-
servant relationship between Allah and man.

Subject Language Content Teaching/ Life Skills and Values
Competences | Competences Learning
Activities

The learner: The learner |e Definition ¢ Defini ® Lffective

® gives the pronounces, of worship WZ;?}II?g communication
meaning sp(?lls, _ * Forms of |, ) p ® Non-verbal and
worship. Wll;lte_sll/ SIENS | worship Z?ffrélfﬁltng verbal expression

® explains é ngis:ss the ®Islamasa | ¢ . 1sof ® Decision-making
forms _Of following complete worship, eg. | - Making choices
worship. words way of life ritual, work, | acceptance

® explains related to ® Relevance | recreation, |* Leadership
Islam as a the topic of the . etc. - Guiding others
g(f)rlrilleete Wayl correctly worship to ¢ cussing  |* Interpersonal

. ' - worship daily life different relationship
relates the forms of - tt eracting freely
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Subject Language Content Teaching/ Life Skills and Values
Competences | Competences Learning
Activities
worship to - Obadah worship with others
dailll ie . - Bismillah ® [denti ying - Working with
- master activities in others
- servant lie thatall |® Problem-solving
- Niyya under - Making choices
worship - Taking decisions
Values
® Appreciation
® Recognition
¢ Commitment
® Loa It

Suggested Competences for Assessment

The learner
i dei nes worship.
ii gives the different forms of worship.
iili explains how Islam is a complete way of life.
iv participates in worship.
v relates worship to real life experiences.

Hints for the Teacher

i Explain the significance of “Bismillah” and its implication to the
learners.

ii Do not involve learners in advanced discussions of Islam as a
complete wa of lie. At this level learners ma not understand
political, economic, and social aspects of lie .

iii Make extensive quotations from the Qur’an and Hadith with respect
to learner’s activities that are considered part of Iman or worship.

iv Be mindu | of the learners with special education needs.

v Help the learners appreciate that worship is part and parcel of
ever religion.

vi) Use pictures to show to the learners the dieerent places of worship.
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Theme 4: Hadith (Traditions of the
Prophet Mohammad) (PBUH)

Topic 12: Uprightness and Adolescence
( 4 Periods)

Overview

Uprightness is an Islamic virtue that is regarded highly. r ophet
Muhammad (PBUH) gave guidelines to individuals on how to attain this
virtue It should be pointed out that man adolescents def estali shed
value systems and adopt behaviour the cop from people of other
cultures. In this topic, we have cited one prophetic tradition related to
uprightness and adolescence. Its essence is to provide learners with
information about the importance of uprightness and the dangers of moral

decay.

Learning Outcomes

The learner should be able to:
i understand and appreciate the content of Hadith.
ii adopts skills and practice values in order to live in harmon in

society.

Subject Language Content Teaching/ Life Skills and

Competences Competences Learning Values
Activities

The learner: ® The learner |® Hadith ® Descrii ngan|® Friendship

® narrates a pronounce concerning upright formation
Hadith s, spells, uprightness person - Working in
concerning r ites, and ® ee ntifying groups
uprightness readsa nd adolescence the challenges| - Using polite
and uses the ee 1 ophet of language
adolescence follo ing said “He is adolescence | e Copingi th

e tells the o rds used notone ofus |e ¢ cussing stress
meaning of in the topic who do not the benefits off - Forgiving
the Hadith. correctl : respect our respecting others

* relates the - uprightness | eldersand elders - Accepting
message - adolescence | hasnoregard |, Explaining advice
containedin |- elders for our learners’
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
ee Hadith - juniors Jjuniors” relationship | e Eaa thy
to daily lie . - authr ity ® Meaning of with their - Appror iatin
- loyalty Hadith paren s and and lis ening
*ce other elders to others
rele anceof |*Ell aining  le Self. awareness
Hadith to ee 1 ) - Self -
dailll ie relationship identifi ation
with their - Self-
peers evaluation
Values

® Hard wr k

® Cooperation
® Kindness

® Appreciation
® Respe t

® love
Resnn sibility

Suggested Competences for Assessment

Te learner
i gives one Hadith on ri
ii dei nes adolescence
iii men ions the qualities ofanri  ght persn.
i) e lai nste signsofadl escene .

gess sandadl escence.

Hints for the Teacher

i Lette learners ask and answer questins

ii Help the learners i nd out how to be ave and what to do in te
adle scen stage.

iii Develop ar ri
ed ai onneeds.

i) ii de learners to discuss the fll owing Suggested Hadith: The Prophet
said “He is not one of us who does not respect our elders and has no
regard for our juniors”.

v) Discuss prle msofee genera on gap beeen

vi) Discuss te qualities of an upright persn .

vii) Discuss signs of adle scene .

a e methods to caer for learners with se cial

elders and learners.
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Theme 1: Hadith (Prophetic
Traditions)

Topic 13: Marriage

(4 Periods)

Overview

Te prophetur ed young men who can af ord to meete en ses of
marria e to marr and ths e who cannotmarr tora tice fasting in order
to cur te irse ual urge. In another Hadith, the prophet exlai ned the

factors that determine one’s choice of a wife namely, beauty, family

ba kgru nd, weal and religiousness. The prophet said “the best amongst

you peopleiste ms tco-operative to his wife”.

Learning Outcomes

The learner should be able to der

i Hadithre arding marria e
ii status of women

iii promotion of gender-related issues

snn d and apr e iae ee :

Subject Language Content Teaching/Learning Life Skills and
Competences Competences Activities Values
The learner: Thelearner  |e One Hadith  |® rr ra inga Hadith ~ |® Self-
® narrates one  |® reads re arding re arding awareness
Hadith s ells marriage: marriage and - Self-
rea rding wri es/ ee interprenng i evaluation
marriage in sin s/ r ophet ® Reading and - Making
Isla brailles said “the interprenng the choice
® narrates one and uses best Hadith con ernin ® Self-esteem
Hadith ee ann s t stass of women - Err essing
rea rding I lowing youpell e o 55 cyssing the li esand
stass of wrd s is ee most ip ortance of disli es
women in related to co- marriage - Self-
Islam. ee ti ¢ ee rative » |®ss cussing the appreciation
® describes ee ‘r r.ectly: to his wife rl esl ayed by - Talking about
stass of - rights ®aass ofa women in society self
SWomen in - stass woa nin * Rl el aying the e se rtiveness
Islam. - affr d Isla i
rl es of women - aa nding up
*ell ainsee - € penses | ¢ Importance for one’s

ip ortance

ofa rriae

® Wrinng about the

rights
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Subject Language Content Teaching/Learning Life Skills and
Competences Competences Activities Values
of marriage in Islam status of women - Being open
in Islam. ® One Hadith in different Values
® epl ains the regarding cultures ® Respect
status of status of ® Brainstormingthe | e Appreciation
women in women in qualities of a good * Pri
e rivacy
aa nda. Islam wife in Islam .
. ® Cooperation
® aa tus of ® aa ring oL
women in ep eriences on the 0\'/e
aa nda status of women ¢ Unity
inaa nda ® Togetherness

Suggested Competences for Assessment

The learner
i recites a Hadith regarding marriage.
ii outlines the status of women in Islam.
iii identifies the status of women in Uganda.
iv recites a Hadith regarding the status of women in Islam.
v e plains the importance of marriage.
vi) gives the qualities of a good wife.

Hints for the Teacher

i Although there are Hadiths cited in the bacg round on this topic,
you are free to cite other relevant Hadiths, provided you keep the
load light.

ii Be mindful of the level of maturity of the learners. They may easily

understand “equal rights” but not “equality between the members
of opposite sex” or worse still equality between people of different
social positions such as a teacher and a learner.

iii There are four basic qualities people look for in women they want
to marry namely; beauty, wealth, family bacg round and
religiousness (piety). Religiousness is the most important of all.

iv Lead a discussion on how the society treats women.
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Theme 1: Reading from the Quran

Topic 14: The Status of Women

(4 Periods)

Overview

The Quran refers to the way women of the pre-Islamic Arabia were treated,
and redressed the malprat ie s and attitudes of the pre-Islamic so iety in
Arabia. A whole chapter was deot ed to the discussion of women issues.
This chapter, the fourth in the Quran is called Al-nisae (women . This is
intended to affirm the value that Islam attaches to the women as important
members of the society. wev er modern politicians have exploited
women under guise of helping them to impro e their conditions. This topic
will enable the learner appre iate the status and rights of women in Islam.

Learning Outcomes
The learner should be able to:

i
ii

understand and appreciate the status of women.
demonstrate readiness to pra tice the rights granted to women.

iii promote gender related issues in so iety.

Subject Language Content Teaching/ Learning | Life Skills and
Competences Competences Activities Values
The learner: ® The learner ® ee statusand |® Talking aboutthe |® Empathy
® explains the reads signs, rights of status and rights - Supporting
status and writes/brailles, women in of women in Islam others
rights of pronoun es Islam ® ss cussing the - Using
women in and uses the ® ee status and status and rights appropriate
Islam. following rights of of women as language
® explains the words women granted by Allah,
status and correctly according to not by fellow ® Appreciating
rights of - Nisae Allah human beings self
women - Talaq ® Qur’anic ® Reciting and - Knowing one’s
according to - Nikah extracts from memorising the position and
Allah. - Mahr Surat Nisae e rses indiidua lly responsibility
® re ites - Idda related to ® Re iting sele ted - Self-
Qur’anic - status women e rses with the identifi ation
extracts - rights ® tt erpretation assistance of a
related to - dis rimination| of the verses mullah or school | Self-esteem

33
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Subject Language Content Teaching/ Learning | Life Skills and
Competences Competences Activities Values
women r om ro Surat seih - Sef-
Surat Nisae. Nisae ® Interprein g the awareness
® Interpres ® Relaion ship verses - Talking
e rsesr om be ween the ® Sa ring about self
Surat Nisae. se ected e periences on
® relates te verses an lessons learnt Values
e rseso is / a iylie ro ee e rses ® Respect
e ra iylie. ® Relea nce of ® ss cussing the ® 0e
the se ecte _ re e ance of the e Concern
€ rseso aty erseso ee aiy * Appreciaion
lie lie s
cceptance
® Care

Suggested Competences for Assessment

Te learner
i recites exra cts from Surat Nisae ree d to women
ii e plainste stausan rigss of women as graned by Allah, not by
el low hu an beings.
iii inerr e ste verses.
iv) ree swa tislearnttorea life exeri ences.

Hints for the Teacher

i Introduce the lesson by referring to the previous Qur’anic extracts
in Term 2.

ii Devise ea chingmeo s soasto ak e care of aa rners wi h's ecial
aa rning nee s.

iii Make use of a resource person we re applicable, to interpret some
verses.

i) Introu ce the key wor s an make sure the learners are able to
use the inte ir own senen ces.

V) Use a rote meh od to ensure proper memorisai on of the verses.

i) Use guided discussion and em onsra ion to iuusr ate the meaning

of the verses.

i i)  Helpaarnersreatewa ttheyaarn to real lie .

viil Provide counseii ng ser ices that can ao w ro moi on of rigss of
wo en
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Theme 2: Tawhiid (Faith)

Topic 15: Hypocrites

(4 Periods)

Overview

The word hypocrisy is defined as an act or a practice of pretending to be
what one is not, or to feel what one does not feel especiallyt he false
assumption of goodness. Therefore, a hypocrite is a pretender to virtue or
piety.

There are some faults prevalent in society that a person may acquire
nurture and establish within him/herself which affects his personal
behaviour. The fault of hypocrisy is one of them. For instance, the Arab
non-believers whose leader was Abdullah bin Ubayy bin Salul pretended to
be Muslim believersyyet they were notF ortunately, the Prophet knew

the and received revelation from Allah about their conspiracies. Allah
hates those people who acquire this faultan d he therefore warns them that
their punishment is indeed hell

This topic will enable the learners reflect on their daily lifea s it reflects our
behaviouro ur manners, our faith in Allah and his teachings.

When Prophet Muhammad (PBUH) migrated to Medina, the Yathribites

er e divided into three categories.

a) Arab Muslim believers

b) Arab non-believers

c) Jews

Learning Outcome

The learner should be able to; acquire n oledg e abouthypocrites and
their threats to the Muslim community in Yathrib and relate it to daily life

Subject Language Content Teaching Life Skills and
Competences Competences /Learning Values
Activities

The learner:

® The learner

® Meaning of

® Describing

® se rtiveness

® gives the defines and Munafi qun hypocrites - Being open
e aning of uses the e Characteristics andh at - Giving
Munafi qun. follo ing of Munafi qun they o uld reasons for

¢ explains the words in ® Description of say action taken

sentences
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Subject Language Content Teaching Life Skills and
Competences Competences /Learning Values
Activities
characteristics correctly the ® ss cussing |® Effective
of Munafi qun. - Yathrib characteristics the dangers | coun ication
® describes the - Munafi qun of the and threats - Confidence
characteristics - hypocrites hypocrites of of - Logical
of the - affectation Yathrib hypocrites thinking
hypocrites of * Dangers and ® Identifying | Self-esteem
Yathrib. threats of a ysof - Expressing
® explains the hypocrites avoiding li esand
threats of the ® Ways of hypocrites disli es
hypocrites. avoiding ® aa ring - Self-
® identifiesa ys hypocrites in experiences appreciation
of avoiding society today about Values
hypocrites in ® Relevance of hypocrites |e Righteousness
society today the hypo'crlte *nn esty
¢ relates the to daily life.

hypocrite to
daily life.

® rr ightness
® Confidentiality

Suggested Competences for Assessment

The learner

1 explains Munafi qun yy pocrites).

ii  states the characteristics of Munafi qun.
iili explains the dangers of Munafi qun to society.
iv  identifies dangers of hypocrites.

v states ways of avoiding hypocrites.

vi)

avoids hypocrites.

Hints for the Teacher

i Introduce this topic by telling a story from your experience about
hypocrites. Give learners a chance to tell theirs.
ii il ntoutthe three types of hypocrites as emphasised in the Quran.

i i

hypocrites was harmful to Muslim interests in dd ina

iv  Explain the ay

community in Medina
v Share experiences on the presence of people with ic ed hearts and
those who adopt double standards in every community including

Ugandan communities.
de learners to explain how hypocrites affect our daily life today.

vi) i

the hypocrites were tolerated by the ss

de learners to identify instances in hi ch the conduct of

lim
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Theme 1: Reading from the Qur’an

Topic 16: Qur’anic Extracts Regarding the
Day of Judgment

(4 Periods)

Overview

The Qur’an describes the Day of Judgement as a day on which righteous
people will be rewarded and wrong doers will be punishedll iefin the
Day of Judgement is an article of faith On that day a number of events will
take placeTThere will be many signs for the Day of Judgement as told by
Allah in the Quran and Prophet Muhammad (PBUH). These will include
giving out to people books containing records of their deedswweighing
people’s deeds on the scale (Mizan) and fixing a narrow bridge (Siratwa).

Learning Outcome

The learner should be able to; appreciate the extent to which belief in the
Day of the Judgement can affect one’s behai our.

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities

The learner: The learner * Selected verses |® Reciting * Effecti e

* recites selected | reads signs, regarding the selected verses | communication
verses regarding| writes/ Day of indiidua lly - Articulation
the Day of brailles, Judgement * Reading and - Accuracy
Judgement. pronounces ® tt erpretation | interpreting - Confidence

* interprets the and uses the of the selected | the selected * Critical thinking
selected following verses verses - Analysing
verses. words related |e Ee ntsofthe |* ee ntifying statements

e identifies the to the topic Day of ee nts of the - Selecting and
ee nts of the correctly Judgement (6: | Day of ea luating
Day of - Siratwa 51,7:187,33: | Judgement information
Judgment. - Judgment 63,56:11-56) (e Epl aining the

e applies the ° ign ificance of | significance of |e Decision-making
message in the the ee nts of the ee nts - Telling
verses to the Day of relating the COnseu ences
his/her daily Judgement selected verses
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
life. * Relationship to daily life. of decisions
¢ epl ains the between the |® Discussing the made
significance of selected verses | message and Values
those events. and daily life lessons learnt | Appreciation
from the * Respect
selected verses |e Endurance
thrgugh _ * Diligence
brainstorming |, p oyalty
® Righteous

Suggested Competences for Assessment

The learner
i recites selected verses.
ii gives the meaning of selected verses.
iii e plains the relevance of the Surat to daily life
iv) shares lessons learnt.

Hints for the Teacher

i Helplearnersrei sethe pre ious Surat.

ii Explain the meaning of Surat to the learners.

iii Invite a mullah to help learners recite the Surat correctly if need be

iv) Help learners to relate the message in the Surat to their daily life

v) Help learners with special needs by using the best methodology
suitable to them.

i ) ii de learners to disco er the meaning of ey words in the Surat.
These are other relevant verses 56: 27-40, 3: 185, 18: 47-49

vii ii de the learners in the discussion of the een ts of the Day of
Judgement: trumpet giving out records, Siratwa, intercession fate
of righteous and wrong doers.
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Theme 1: Reading from the Qur’an

Topic 17: Qur’anic Extracts Regarding Hijj

( 6 Periods)
Overview

The Qur’an orders Muslims to observe Hijj for those who can af ord the
exen ses.Surat Baqara verses 196-20gg ives clear instructions and
guidance on pero rmance of Hijj as well as on matters regarding sacrifice,
exia tion inabilit to complete Hijj because of sicn ess or being denied
access to places of rituals.

In the re -Islamic Hijjth e nobles stayed in a special place at Ara at and did
not mix with ordinar people. Surat Baqara verse 199 orders Muslims to
ignore this custom and join a gathering at ArafatTThis to ic will help the
learners to understand Qur’anic extracts regarding Hijj and the importance
of Arafat.

Learning Outcome

The learner should be able to; ar eciate the forbidden practices in Hijj,
and the solutions to problems that may cause failure to eror m some rites

of Hijj.

Subject Language Content Teaching/ Life SKills and Values
Competences Competences Learning
Activities
The learner: The learner  |e The * Recitingand  |® Effective
* identi ies the | reads or bidden memorising communication
or bidden r ites/se lls r acticesin Qur’anic - Logicall o o ideas
r acticesin / Hijj. extracts - Articulation
Hijj. r onounces/ |e orr tance of| individually |e |pter ersonal
® exl ains the signs/braille the Arafat * tt erpreting relationshis
im ortance o | sand uses se mbly the verses - Knoi nghow to
the Arafat the follo ing |e Recitation of |* Brainstorming behave with
se mbly. words Qur’anic the message di e rent peol e
* recites relatedtothe | exracts and lessons under dif erent
Qur’anic to 1c regarding Hijj| learnt from circumstances
extracts - Arafat ° tt erpretatio | Quranic * Ema th
regarding Hijj,| - sacrifice no the extracts - Suo rting others
* inter rets - exi ation selected * ss cussingthe | . Guiding others
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Subject Language Content Teaching/ Life Skills and Values
Competences Competences Learning
Activities
selected extracts relevance of - Using appro riate
Qur’anic * Therelevance| the extracts to language
extracts. of the dailll ie
* relates extracts to Values
message in dailll ie ® Equalit among peol e
these extracts ® Non-discrimination
to 'his/.her * Rese ctor holyl aces
dailll ie . * Appreciation

Suggested Competences for Assessment
The learner
i recites Qur'anic extracts regarding Hijj.
ii tells the meaning of the extracts.
iii exlai nsand relates the relevant extracts to dail lie.
iv mentions forbidden rac tices in Hijj.
v tells the imortan ce of Arafat assembl

Hints for the Teacher

i Compare the school assembly to pilgrim’s assembly at Arafat, and
help learners see similarities and differences bet een the two

ii ~ Discuss it h learners what the school has recommended for those
who do not fuli I school obligations. Use this discussion to discover
what the Qur’an has legislated for those who fail to perform some
rites of Hijj.

iii Exlai n to learners the present arrangement of choosing special
seats o r school management at school u nctions and the ay this
contrasts with Arafat.

iv ii delearners to identify the ey words and use them to construct
u ll sentences.

v ii delearners to dramatise the activities that take lac e at Arafat.

vi) Lead the learners to recite the Qur'anic extracts regarding Hijj.
Where necessar invite a mullah or school sheih to assist recite
the extracts correctl .

vii Exlai n to the learners the meaning of the given extracts.

viii Lead the learners into a discussion to identify the relevance of the
Qur’anic extracts to daily life.
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Theme: Hadith

Topic 18: Rites and Importance of Hijja

(6 Periods)
Overview

Hijja is a pilgrimage to Mecca. It is the fifth pillar of Islam and is performed
by only those who can afford the expenses. In some Muslim countries, a
person who has performed Hijja assumes a title of Al-Haj or Hajat. In other
ss lim countriesth e title is not important although they perform Hijja.
The rituals (rites) of Hijja are prescribed by the Qur’an and Hadith.

Hijja is important socially politicallyan d economically. A person who
performs pilgrimage is forgiven of all his/her sins. This topic introduces the
learner to the importance of Hijja. There are benefits obtained from one’s
journey to Mecca and Medina according to verse 28 Surat al Hijja.

Learning Outcomes

The learner should be able to:
i appreciate the importance of Hijja.
ii demonstrate a willingness to perform Hijja.

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
The learner: The learner * Definition of |® Defining Hijja |® Self-esteem
¢ talks about reads writes/spells | Hijja * aa ring - Self-
Hijja and its ii gnsb raillesand |e Relea nce of | experiences appreciation
rituals. uses the following Hijja to daily | aboutany Al-
* explains the words related to the | Jjfe Haj they have |e Self-awareness
importance of | topic correctly * Religious met - Self-
Hijja. - Umra symbols ® ss cussing the identification
® describes the - Say located in benefits of Hijja| - Tali ng
rites of Hijja. - Tawaf Mecca and * Asking and about self
¢ demonstrates - Arafa Medina answering e se rtiveness
how Hijja is - Mina * mpor tance of| questions on - Standing up
performed. - Jamarat Hijja and rites| how the for one’s
* explains how - pilgrimage of Hijja performance of rights
Hijja can - rites Hijja can - Being open
change one’s change one’s  |e Effecti e
behaio ur. behaio ur communication
* identifies ® Reciting a - Verbal and

41
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
religious poem on Hijja non verbal
symbo s * Ro e-p aying e pression
located in how Hijja is - Articu ation
Mecca and performed Values
Medina. * ee ntifying * cia lisation
® reat es Hijja to religious ® rr ightness
dai y life. symbo s ® Determination
® Mentioning the
rights of Hijja
* recites two ee learnerreads |eee t o * Reciting the * Creative
Hadiths r ites Hadiths on Hadith thinking
concerning the | pp ellsi gnsb rail | the ® Memorising the| - Logical
importance of | les and uses the importance of | Hadith reasoning
Hijja. folo ingo rds Hijja. * Epl ainingthe |® Se f-awareness
* interprets the | correcty ® Meaning of meaning of the | - Sef-
t omentioned | - a lid the to Hadith identification
Hadiths. - reward Hadiths * Asking and - Making
e relates the - Janah * Application of| anse ring choices
message - obscene the Hadithin | questions * Decision-making
contained in - u lgar dai y life about the - Asking
the Hadith to - innocent message of the question
dai y life. Hadith Values

Epl aining the
importance of
Hijja

® Appreciation
® Neto r ing
® Communication

Suggested Competences for Assessment

The learner

i defines Hijja.
ii identifies the rituas of Hijja.

iii mentions the importance of Hijja.
iv) e pai ns the ree vance of Hijja to daiy life
v) draws important pac es in Mecca.

Hints for the Teacher

i  tr oduce the topic by asking questions on Hijja.
ii ~ Use existing textbooks to discuss “the rites of Hijja.”

iii

Help ea rners identify the reean ce of Hijja to daiy ife for

instance, the tite s Hajj and Hajat bring pride and respect to the
on ers in society and make them join the ran s of the ed ers; Hijja
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increases one’s exposure to other cultures and inter tion it h
people fro all over the ord.

iv) Help earners identify the ke ord s dd use the to r ite
complete sentences.

v) nt ion the reigious symbo s oc ated in Mecca and di na such
as Jabal Rahma, cave of Hira, Masjid al Gamamah, Masjid al
Qiblatain, Masjid Quba, Bagie.

i) ii delener stodemonstrate the performcc e of Hijja.

vii Make use of the two Hadiths given at the end of this toi c.

viii Help ea rners identify the new words in the toi ¢ dd use the in
men ingu | sentences.

ix  Through guided discussion, ea d ea rners to disco er the men ing
of the Hadith.

X  gg age earners in a discussion to discover the ree vce o the
Hadith to daily lie.

xi) ii delener sto write astory onthe importc e of the Hadith.

xii Invite a resource person to help it h the recit tion of the t o
Hadiths where necessar .
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Theme 4: Figh (Practice)

Topic 19: Hijja and Umra

( 5 Periods)

Overview

The Prophet said “Learn from me the rites of your Hijja. The prophet
peror med one Hijja an nine Umras. Today, both Hijjaan Umra are
pero rmed the way the Prophet per ormed the .The learner has already
studied extracts from the Qur’an regarding Hijja an is familiar with the
rites of Hijja. Hes he is yet to discover the way Hijja an Umra can be
combined to ether. There are three types of Hijja peror med in this wa:

i Ifrad (singular

ii Qiran (co bined)

iii Tamattu (pero rmance of Umra beo re Hijja)
There are a number of historical sites in Mecca and Medina which gain their
importance from being associated with Prophet Muhammad’s mission. Any
visit to these sites in an month other than that of Thul-Hijja is called Umra.
Thereo re, Umra is a lesser Hijja, an can be pero rmed any time in the
year his topic will ena le learners appreciate the rites an importance of
Umra.

Learning Outcomes

The learner should be able to:
i appreciate the importance of Hijja an Umra as an occasion o r
showing soliar it .
ii ~em onstratesil Is for living with other people
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Subject Language Content Teaching/ Life Skills and Values
Competences Competences Learning
Activities
The le rner: The le rner * A Hadith * Effecti e
® re ites one reads/writes/ reg rnn g communi ation
Hadith s ellsp rono e ror mance - Fluen y
reg rnn g ncesi gns br of Hl]]a an ®rr ratinga - Arti ulation
e ror mance ailles and uses Umra Hadith
of Hijja an thefolo ing |e Differences concerning * Inter erson |
Umra. words re.'l__a_‘ted between Hijja | Hijjaan Umra | relationshi s
* st testhe to the toit.! an Umra e ss cussingthe | - tt eractingr eely
dife rence correct y: * Types of Hijja | similarities with others
between Hijja - rites * How Hijjaand | between Hijja - Knowing how to
an Umra. - Ifrad Umra are an Umra behave with
* explains the - Qiran combine * ee nti ying the dife rent peol e
three tp es of - Tamattu dife rence Values
Hijja. between Hijja |® Solia rit
¢ explains ho an Umra * Togetherness
Hijjaan Umra * ss cussingthe |e Appreci tion
can be three tp es of
combine . Hijjaie. Ifrad,
Qiran, Tamattu
¢ Explaining how
Hijjaan Umra
can be
combine
* mentions the | Thele rner ®ce riteso * ee nti ying ®se rtiveness
histori al sites | uses the Umra ho y sites in - Gin greasonsor
in Mecca and ol lo ing e ce histori al | Meccaand actions t ken
Me ina. words related | sites in Mecca | Me ina - Standingupor
* mentions the | to the toil.] and Menna  |* Mentioning the one’s rights
rites of Umra. correcty: ® ece ip ort nceo e Effecti e
* explains the - Umra i ortnceo Islamic sitesin | communi ation
ip ort nceo - Masjid Umra Mecca and - Verbalan non
Umra. - Qiblatayn Me ina by verbal exr ession
* demonstrates - Masjid brainstor ing - Arti ulation
ho Umrais Quba ® ss cussing the - Logi lreasoning
e ror med. - Cave of ip ort nceo e pter erson 1
Hira Umra relationshis
® Demonstrating | _ Knowing how to
ho to beh ve with

e ror m Umra

dife rent peol e
- Forgin g others
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Subject Language Content Teaching/ Life Skills and Values
Competences Competences Learning
Activities
Values

® Appreci tion o
cultural herit ge

® Respe tor hoy
places

® Togetherness

Suggested Competences for Assessment

The lener
i re ites a Hadith regarding the pero rmance of Hijja and Umra.
ii explains the dieerent t pes of Hijja.
iii ste sthedieerencesbeten Hijjaand Umra.
iv) explains how Hijja and Umra can be co Dbine.

Hints for the Teacher

i Revise the pre io sto icsabo tHijja.
ii ~ Display a ch rtto show lenn ers places where both Hijja and Umra
are performed.
iii ii dethelearners to discover the tye s of Hijja.
iv) Divide yo r class into gro s and give each gro p one of the
ol lowing tasks:
- Demonstr ehow Qiran is pero rme.
- Demonstr ehow Ifradiseror me.
- Demonstr ehow Tamattu is per or e
v) Aoow learners with disabilities to participate in this activit .
vi) ii de learners to use the key words in the toi ¢ in complete
senten es.
vii Lead learners to recite Hadith regarding eror mance of Hijja and
Umra.
viii Use the learner’s previous knowledge about Hijja to intro ce the
toi cabo tthe rites of Umra.
ix) Explain the key words in the toi c.
x) ii delener s toidentify historical sites.
xi) Lead learners to identify the imort  ce of Umra.
xii Ask learners to write about the imort ance of Umra.
xiii ii de the learnersto sh relessonslent abo tUmra
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Theme 2: Tawhiid (Faith)

Topic 20: Obedience and Social Security

( 3 Periods)

Overview

The Qur’an calls upon Muslims to obey Allah and their leaders (ULULAmr).
The word “obedience” implies that there is somebody/something to be
obeyed. This person has authority over others as a parent, a community

leaderan Imam, or a head of an institution. wev

er, apart ro m obedience

to Allah which is absolute obedience to other creatures should be within
the con ines of Sharia.

Learning Outcome
The learner should be able to: appreciate the importance of obedience in

promoting security in society.

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
The learner: The learner  |e Concepto |® Epl ainingthe |® Non-iol ent
* epl ains the reads and obedience concept o conl ict
concept o writes/ e Who should obedience resolution
obedience. spellsi  gns be obeyed: |® ee nti ying - Resolving
* identi ies who | brailles the - Allah who should be issues
should be ol lowing - parents obeyed without
obeyed words - authority |® ha ring ihtin g
- Allah related.to‘ * How e periences
- parents the topic in obedience about obeyin  |® Neotia tion
- leaders complete promotes school - Using
* practices sentences: security in authorities appropriate
obedience so - Twa-ah the home ° ee nti ying lanua e
as to promote - Leader and in ada ntae so
security in a - e curity society obedience at  |® Critical
home and - Obedience |e onseu ence | die rent thinking
society at s of levels - Apoloisin
large. disobedience |® ss cussing the - Re uesting
® epl ains the reasons or - Responding
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
conseu ences obedience to appropriately
of parents ® Decision-
disobedience. ® ss cussing the making
conseu ences - Telling
of a ilure to conseu ences
obey Allah, of decisions
parents and made
authority * Assertiveness
* Role-playing - Listening and
obedience at a luing what
di e rent others say
levels Values
* Writin * Obedience
creati ely * Respect
about * loyalty
obedience
showing
lessons learnt

Suggested Competences for Assessment

The learner:
i) epl ains the concept of obedience.
ii) identi ies who should be obeyed.
iii) epl ains the way obedience promotes security in the home and in society.
i) narrates consequences of disobedience.
)  shareslessons learnt.
i) practices obedience in the society.

Hints for the Teacher

i) Use various teaching methods to cater for learners with disabilities.
ii) tr oduce the key words and e plain them.

iii) Explain the concept of obedience and how it leads to social security.
i) ii delearners to identify who should be obeyed.

) ii delearners to identify the conseu ences of disobedience.
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Theme 5: History of Islam

Topic 21: Asian Muslim Communities in
Uganda

( 3 Periods)

Overview

Amon the wore rs who constructed the Uganda Railway was the Asian
Muslim community. The Asian Muslim communities especially the Ismail
community have great contributions to the development of the Muslim
community in Uganda through construction of mosques and schools under
ss t Ar ica Muslim Wel are Society (MM WS). This topic enables the
learner to appreciate the contribution made by Asian Muslim communities.

Learning Outcomes

The learner should be able to:
i) appreciate the value of living to ether.
ii) adopt methods o r co-operation with members of diee rent cultural

backgrounds.
Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities

The learner: The learner |e The Asian ® Brainstorming  |® Critical thinking

* identi ies the uses the communities the Asian - Analy ing
Asian ol lowing which made a communities statements
communities words contribution in | which made a - Responding to
which madea | related to Ua nda contribution in questions
contribution in | names of the | (Ismaili and Ua nda e Creative
Ua nda. Asian Bohra) * ss cussing the thinking

® epl ains the community |e Contributions contributions of |_ [,0ica 1
contribution of | correctly: of the Asian Asian reasoning
these - Sunni Muslim communities in
communities to |-Shia communities to | the spread o Values
the - Ismaili the IslaminUa nda |e ¢ zceul co-
development o |-Aga Khan development |e ha ring lessons eist ence
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
Islam in - Bohra of Islam in learnt * Commitment
Ua nda. Ua nda

® Tolerance
® Co-operation
® Appreciation

Suggested Competences for Assessment

The learner:

i)
ii)

iii)

Hints to the Teacher

describes the Asian Muslim communities in Ua nda.

states the contributions of these communities to the development o

Islam in Ua nda.

shares the lessons learnt from the Muslim communities in U anda.

i) tr oduce the topic by sharing e periences of contributors to
spread Islam in Uganda.

i) i
iii) i

de learners to describe Asian communities in Uganda.
de learners to discuss the significant contributions rendered by

the Ismaili and Bohra communities to the de elopment of the
Muslim community in Uganda.
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Theme 1: Reading from the Qur’an

Topic 22: Surat Al-Kafirun
( 5 Periods)

Overview
This is a Meccan Surat. It tells Muslims the way they should behave towards

members of other religions. They should e ercise tolerance. In matters of
truth Muslims should make no compromise. However, there is no need to
persecute or abuse anyone because of his faith. The Meccans asked r ophet
Muhammad (PBUH) to reconcile his new religion ( slam) with their

pa anism. They would then worship Allah alone one year, and worship the
Allahs of Quraysh the following year. This Surat re ects that attempted

compromise.

This topic helps learners to appreciate that there is no compromise in
religion. People should have freedom of worship and peaceu lly co-e ist
amon adherents of dieerent religions.

Learning Outcome
The learner should be able to: appreciate the need for co-e istence with

other religions without compromise in order to live in harmony.

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
The learner: The learner * Recitation of | Reciting the * Self-esteem
® recites Surat reads signs the Surat Al Sulah - Epr essing
Al-Kafi run. brailles, Kafi run * Memorising the | li esand
* interprets the | yrites, * Memorisation Sulah disli es
meaning of the | pronounces of the Surat * Asking and - e lf-
Surat. and uses the  [* Meaningo the | answering conid ence
® relates the ol lowing Surat questions about |® Assertiveness
messae inthe | wordsrelated |®e lea nce of what was learnt |- Being open
Surat to to the topic the Surat to * ee nti yingthe |- Listening and
his/her daily correctly daily lie di e rent types a luing what
lie . - Al Ka firun of worshipo r others say
r eedom of members of * Friendship
worship other reliio ns or mation
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
compromise - Use o polite
reconciliation lanua e

- ha ring
Values

® Conid ence

® ha ring

e Care

® Cooperation
® Patience

Suggested Competences for Assessment
The learner:

i) recites the Surah Al-Kafi run.

ii) memorizes of the Surat.

iii) gie sthe meaning of the Surat.

i) explains the relevance of the Surat to daily lie.

Hints for the Teacher
i) Invite a mullah or a school sheikh to assist to recite the Surat
correctly.

ii) Support the learners as they recite the Surat individually and
ensure memorisation.

iii) Help learners explain the meaning of the Surat.

i)  Use methods that will not discriminate against learners with special
needs.

) The theme of this Surat is “tolerance”. Give as many scenarios of
people with different religions as possible and ask learners to
sug est ways of living to ether in harmony.
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Theme 2: Tawhiid (Faith)

Topic 23: Islam and other Religions
(4 Periods)

Overview

[slam has many virte s that are similar to to se of other religions. One
would say that the ma ority of te princile s, concets and oj ectives are
the same for all religions such as worsi pssupernatral being, hm anity
an sacrifice. Howevert e percet ion ofte se princil esis different.

This to ic will enable te learner toien tify an aprec iate ote r religions,
tei r differences and similarities with his or her own.

Learning Outcomes

The learner so uld be able to:
i ar eciate the similarities andi fferences beteen Islam and ote r
religions.
ii ev elop skills of harmonio s living.

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities

The learner: The learner ® Conceptof |®ss cs sing * Friensh ip

eell ainste s este Alla about the formation
concet of Allah | follo ing accorin gto | concet of - aa ring
accorin gto o rs related | Islam Alla - Using polite
Islam. tot etopicin — mmilariti | accorin gto lanaa e

e ell ains sentences es and [slam - Love
similarities correctly if ference |® ee ntifying e tt er ersonal
between Islam - Qur'an s between | te relationsis
and ot er - Bil e Islamand | similarities - Knoi ng
religions in - Vedas ote r an how to

aa na . - Baa 1 lah reliio ns if ferences bea ve with

e ell ainste (fon der of inaa na between ote rpeol e
if ferences Baha'i sc has Islam and - Interacting
between Islam fait Baha'ism, | ote r freelyi th
and ot er - revelation Cri stiani | reliio ns ote rs
religions in - sin ty *aa ring * Self-awareness
relation to - e stiny of ® African e periences - Talking
- natr eof te sol traiti onal about the
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
Aah - lie after religion,and | cn ceptof about one’s
- r hh ethood deah nn is min Aah , cuur ,
- desi nyofh e - r aditional | relaio n to: revelation hm ,
sul - cn ceptof | pr h ethood, religion
- cn ceptofsin Aah and lie after - Knowing
* appreciates - cn ceptof | deah one’s
other religions. revelain [®siin g respn sibi i
e intera ts fre ly - r hh et different y and ohe rs
with people of hood places of Values
other religions. - lie after | wrs hip * Peaceful co-
deah ® aa ring existence
- sin less nslearnt |® Toleran e
® Appreciain
® Paie nce

Suggested Competences for Assessment
Th learner:

i states he simiarii es and differences between Isam an other

ri gins

ii exai ns he different concepts rg ar ng Aah , rv aaion an

prophet hood.
iii
ri gins
iv) discusses aci vii es that willsh war eciai n .

Hints for the Teacher

i Introduce the lesson by asin
with people of differn t faih.

learners to narra

lists different a tivities that can bring harmn y with different

th ir experiences

ii Inviter su rce people fr m differn trii gions to tell learners aut

the viru es of their ri gions.
iii Do not go into aii Is of exai ning simiari ties an

differences

betweenrii gins . Confine yu rself to positin s of each religion n:

- nature of Aaah

- prophet hood

ss tinyofth su 1
cnc ept of sin

iv) ii
cnsr u tmnn ingful sentences.

de learnss to identify the keywords in th topican use them to
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v) Thoou ghly discuss tt h aan e s the fol o ing: cone pt of Allah,
ev eaton prophet hoo an life after eat as perceived by the
vai ous membes ooth e faiths.

vi) Guide leane s to write a sto on how to ev e op an sustain a
good ett ionship.

vii) Summai ze the lesson by asking aan e s to ie nt fy the share
vau es bet een the va ious fait s.
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Theme 5: History of Islam

Topic 24: Important Muslim Personalities in
Uganda

( 6 Periods)

Overview

There are a number of pro inent po mote s of Islam whose stu  inspires
ot rstoemu ate theire a ples. Thisto ic willhe paan es toappreciate
the indigenous peo e who pro oted Islam in Uganda. The learne s will
further be intou cedtoso e oftheimpotant Muslim pes ona ties in
Ugan a

Learning Outcome

The leane shou d be able to: appre iates the contribut ons made by
impotant pe sona it es to the promotion of Islam in Ugan aan emu ate
them.

Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
The learne : The learne * Important ® Writin ® se rtiveness
® ie ntfiest e uses te Muslim biographies of | - Lte ningand
important follo ing e rsonalities | important valuingaa t
Muslim wod s inaa na religious ot rssay
e rsonalities in| CO recty: * Biographieso | Muslim - - Expressing
aa na . - e rsonality | te folo ing | e rsonalities one’sponto
° givest e - cont ibut o important inss /her ee w
biographies of n e rsonalities | lo ality ® Critical tn king
te folo ing in Islam: ® ss cussingt e| . Takinga
important - Badru qualities of an e cision
e rsonalities in - Kakunl u important - Reson dingto
Islam: - Anas Muslim quest ons
- Badru Kin iri e rsonality o Non_violent conflict
Kakun uu - Jua ° ee ntfyingt e| resout n
- Anas Kin iri Munuu o characteristics| _ Raso ving ss ues
- Jua - Zaid ofte witut  fighting
Munuu o Mue nyi e rsonalities - Negotiat ng
- Zaid - oo oka aste ystudy - Using
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Subject Language Content Teaching/ Life Skills and
Competences Competences Learning Values
Activities
Mugenyi Mbogo ee ir appropriate
- 00 o0a ® ee ir biograpie s language
Mbogo conr ibui on tol* aa ring - Assisting oh ers
ell ainsee ir Islam e periences on to come to an
conr ibui on to o’ thesu dy undersa nding
Islam. about - Accepi ng
impora nt defeat
personalii es |o Peer resisa nce
e Ipsto - aa nding up for

improve one’s
life

Wriin g essays
on these
personalii es
aa ringaa t
e /se willdo
to support
I[slam

one’s values and
beliefs
- Defending one’s
decisions
- aa nding by
one’s principles
® Coping with sr ess
- Narrain g past
e periences
® Negoia io n
Criica 1in Kking
- Making ee best
of the
informaio n uu
a ve
Values
® Appreciaion
® Acceptance
® Tolerance

Suggested Competences for Assessment

Te learner

i ideni fies impor an personalities in Islam in Uganda
ii sae ste biograp ies ofimporan t Muslim personalii es in Uganda

iii
iv

Hints for the Teacher

i ery

explains te ir con ribui ons to the developmen of Islam in Uganda.
explains te lessons learnt from the Muslim personalii es.

community a s had some people who contributed to its

developmen . Help individual learners to iden ify names of people
who donae d land and e Iped in the developmen ofi s/her sco ol
Compare their deeds with to se of the Muslim personalities.
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As you plan for your activii es, consider learners with special needs.
Introduce the ey rr ds in the opi c and let learners use ee se
words in meaningful sen ences.

Prompt and e lp learners to ideni fy ca racer istics of an impor an
person

Lead learners to talk ao ut imporan t personalities. This may e Ip
em improve ee ir lives.

Give learners activities/exercises to write about imporan
personalities.

co uragelearnerstosa wa ttheyll 1do to supportIslam.
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Theme 5: History of Islam

Topic 25: Muslim Organisations in Uganda
( 5 Periods)

Overview

This topic inrod uces the learner to the Muslim organisa ions in Uganda. At
ii slevel the learner is inrodu ced to onl two organisa ions, the Uganda
ss lim Supreme Council (UMSC) and Uganda Muslim Educa ion

Associai on (UMEA). The UMSC ss crea edin 19711ii le UMEA was
sared to promote Muslim educa ion Te organisai ons have made a
number of aci evemen s since then. This topic will e Ip the learner to
appreciate the con ribu ions made by te two organisa ions.

Learning Outcome

The learner so uld be able to; understand and appreciae the activii es and
achievemen s of the two ss lim organisai ons in Uganda

Subject Language Content Teaching/ Life SKills and Values
Competences Competences Learning
Activities
The learner: The learner Muslim ® Discussing the (® Friends ip formaion
® describesee | reads wri es/ organisaio ns:| aciviie sof - Useofpoli e
aciviie s of spellsi  gns ee acivii es | UMSCand language
UMSC. brailles and and ca llenges| UMEA
® describes ee uses ee of ® aa ring ® Interpersonal
aciviie s of follo ing words - UMSC e periences relaio nsips
UMEA. in sentences - UMEA about ways - Knowingo wo
e ell ainsee correcl y: Causes and UMSC and be ave with
causes of the - supreme effecs of UMEAa ve different people
wrangles at - council wrangles e lped people - Forgiving oh ers
UMSC. - associaion Ways of (Muslim - Respeci ng
® idenif ies - wrangle promoin g communiie s) others’ opinions
effecs of - uniy uni y * Talking abou - Reacin g
wrangles. - reconciliaion ee wrangles at appropriately
® gives ways of - facion /sect UMSC and ® Non-violent conflict
promoin g ways of resoluio n
uni y. avoidingee m | Resolving issues
® Discussing
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Subject Language Content Teaching/ Life Skills and Values
Competences Competences Learning
Activities
ways of witho htt ing
ro ot g - Neota tng
unity - Acce tingdee t

® Writn g text Values
aboutthet o o Aee ptance
organisato ns e [,ge

® Unity

® Coo eraton

Suggested Competences for Assessment

The learner:
i) ident fies the activit es of UMSC.
ii) ident fies the activit es of UMEA.
iii) e res ses ways in which UMSC and UMEA help the communit .
iv) e plains the ch llenges of UMSC and UMEA.
v) ste sthedieere tways ofavoiding wrn gss .

Hints for the Teacher

i) Guide learners to ident fy other Muslim or anisat ons in Uganda
which have supporte slam and e ucatio .

ii) Ask the lear ers to discuss Muslim wrangss but cot ro the
discussion on this toi c.

iii) Asklear ersto wr te wh tthe know about UMEA.

iv) Pro ptlear ersto tell yo ifss lim or anisationsh vero rm s
for people with se cial e ucation nee s.




THEMATIC CURRICULUM , LEVEL 1

Bibliography

1. NCDC (2011) Primary 6 Curriculum Set One: English Inte rated
Sciec e, Mathematics, Social Studies, Religio s Educatio.
Kyambo o NCDC

2. NCDC (2012) Primary 7 Curriculum Set One: English Inte rated
Sciec e, Mathematics, Social Studies, Religio s Education.
Kyambo o NCDC

3. Kinaazira A. (2014). Co rehe sive IRE: A pr mary course for
Uganda. Kampala Log hor .

4. Katamba. I and Zaake, S (2013) MK Islamic Re igious Education P6
Kampala Fo nt in Publishers

5. The Holy Quran




ACCELERATED EDUCATION PROGRAMME FOR UGANDA

S20Us

SQUO UI J[3S [1A9
moA Supnd- ssarSsupl]
Aypedwy o JeIns FISIN jeIng Jo
oy Surprerg Sutuea\
apeAu| :
eINg
Kouan- oy Surpjads fepo pored
wone 1o3uy jeIng
OIUNUIWO) pue Surugig Jo uon
QAN o SdIL ANS spaq BZLIOWIN
+500q UONROIUNWIWIOD Jo s3Iy
XL, NI JeIng oy 1e10], d - %_Hoohoo
suoisioap | TIOSKB[) o | Surzuowapy - op nof’ odoy oy 03 (so1
Sunye] - spiq JeIng oy 0p oM ‘0P [ ¢ PAIR[AI SpIOM 1ydey)
[ews 0 Sutueow uonnaday 4 Buimofio} -1y
sjuowae)s | Surmoys o uo 3 POYIOW )0y ¢ A SIS pue Jeng jo (sor1
SuisAreuy- aImy uruLIojsureIg - Sur[o) A10)§ SA[[IRIQ/SPRAI | [II- [V uoneyay -y | adey)), | uerend
‘SYO0QIXA - Supyuny ordysyrey) o 1eINg JoMsue ‘sjods/‘sud 1RING o jeIng Jo mg | oy woy
uelen() Ay - [BI1LD) o uereng) e au Surpeay - PUEB UONSANC) 4 1S/SQIUNOUOI] SN uoneddy | -[viemg | Supeay | 1| I
m 1%} a
¥ m M = (0}
2 R SANIVAGNY | 2 SIONAL | 4 I
s & SYOLVOIGNT | & & 0] 4dNOD | & a
M M TIDIS) m Wn SHILIALLDYV | ALVILS/LVIN | HONILINOD L] O JIdOL LD
STIDISAAIT | ~ ONINYVA'T UISNI | @9vNnoONVT | argns | -4ns JIdOL | WNHHL | d | M
MUOM 40 HINHHOS A'TdINVS JNHI




THEMATIC CURRICULUM , LEVEL 1

SAMPLE IRE LESSON PLAN
te Cla Learni Time Number of Le r ers

Ss ng Bo rr Tot

Are ys Is al

20/08/2 Lev IRE 12:0 30 45 75
018 el 0-

I11 1:00

PM

Theme: Reading from the Qua ran
Topic: Surat Al-fiil (Ch pter 105)
Sub-topic: Recitation of Surat

Subject Competence:
The learner:
- Recites Surat Al-fil

Language Competences: res /signs,ro ounces, wr tes/brails
words and cotr ucts se te cesrea ting to the topic corre ty ; -
- Flights of bir s,

- baked clay,

- invea

- Mischie,

- tr sgressor

- evil

Instructional materials

- Quaran

- Chtt s showing small bir s in the air

- Chalkboard illustrations

- Pencilsand err s/boos

- (Clay soil or plasticin

- IREte tbooks

Instructional methods and strategies
- Stor tel ing

- Dis ussion

- Rote method or Re itt ion

- Gro pwork

- Total communicatio

- es tionand ansrr
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Special Needs Tips

- Finger spelling or Brailling Surat Al-fiil
- Write in bold wor s (large font pr nt

- Usetotal co municatio

Life skills indicators
- Critical thinking
Analysing statemet s, Taking de isio s
- Effective communication
Audibilit , fluency

Values

- Patience

- ss on sibilit

- Cooe ratio

- Care

References

- AEP Curr Level 111

- Teachers’ resource book
- Teachers’ guides

- The Quaran

Lesson Procedure

Step Duration Teacher’s activities | Learner’s
activities
[ | Our 05 minee s | Guides learner’s to Reciting any
eer e ce re ite any knon knon Sulat
Sulat
Liste ing to the
Surat
I1 | Allah’s 25 minee s Reading from
Ss sage res from the Quran | the Quaran

Surat Al-Fiil ch t er
105

Recites Surat Al-Fiil
to the learners

Explains the meaning
of the Surat Al-Fiil
Tel s the stor abo t
the bird

Reciting Surat
ol lowing the
r ght

ro unciation
and Arb ic
articulatio

Memor sing the
Surat
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Areas toimr oe

eep ra tin Teacher’s activities | Learner’s
activities
Guides learners to
read and memorize
the Surat Al-Fiil
Helps learners to
ron ounce and
articulate the Surat
in Arabic
I11 Our 10 - Asks questions - ss on dingto
reson se minutes about the lesson the Oral
- Guides learners to questions
read the Quran - -Answering
Surat correctl . the written
- Gis awritten e ercise and
e ercise. hand in their
- Guides learners as rk
the model parts of | - del ling
the Sulat dieerent parts
of the Surat
Evalat in
SEEENGENS o e e
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